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Rationale 

Formative assessment has a huge role to play within Curriculum for Excellence (Scottish 
Government, 2005) and is advantageous in helping pupils to identify their own strengths and 
areas of development (Wiliam, 2011). Hattie and Timperley (2007) stated that feedback from 
assessments can have a substantial impact on achievement and learning in the classroom. It is 
important that the feedback children receive is constructive by making them aware of positive 
areas in their work and also provides attainable next steps. Training the children in peer-
assessment in other classes across the school has resulted in children being able to give 
constructive feedback on the success criteria of that particular task.  

Particular pupils in my P5/4 class lack confidence, pride in their work or lack the engagement 
necessary to complete tasks. Vygotsky suggested that children can benefit from working 
alongside peers ‘more knowledgeable’ in a particular area (McLeod, 2014). This will allow 
children to assist one another with constructive next steps. Due to this the peers were 
arranged to ensure that both parties benefited. For example, a pupil who consistently meets 
their core writing targets but often does not meet their success criteria will be partnered with 
a pupil who needs to work on meeting their core writing targets though regularly meets their 
specific success criteria. 

Aims 

The aim of this enquiry is to establish the initial impact a peer-assessment checklist will have 
on eight children of varying abilities to complete a well-rounded piece of work. It 
incorporates their ability to do the following; present effectively, meet core writing targets 
and meet a task specific success criteria. 

Methodology 

Checklists 

Research was conducted in my P5/4 class over a period of four weeks in order to investigate 
what effects a peer-assessment checklist would have on literacy tasks. Rules are embedded 
within the class that a task should be completed to a particular standard, with differentiation 
taken into account. Due to this I introduced a peer checklist (see appendix 1) that 
encompasses the following checkpoints: 

• Has the work been presented correctly? 
• Have they met their core writing targets? 
• Have they completed the task? 
• Have they met the specific success criteria? 

Over the four weeks each reading group were given a set criteria for their reading task which 
was displayed clearly using OneNote. My checklist was introduced to 23 children across two 
reading groups. The children in the same group still have varying strengths and weaknesses, 
which allowed me to pair them strategically to get the most from their peers’ feedback. 



As a class we discussed and practised completing a checkpoint before I implemented the 
checklist fully. We also discussed what they felt good presentation would look like and the 
importance of meeting the other checklist points. I modelled each stage before the children 
set off to complete it themselves. The children had an opportunity mid-task to discuss with 
their shoulder partner whether they were meeting each checkpoint thus far. 

Children peer assessed using a number system that corresponded to a traffic light system. 1 = 
red, 2 = amber, 3 = green (see appendix 2). The children were able to give themselves a score 
out of twelve for each task that they had assessed. Over the period of the study the children 
had the opportunity to try and better their score or maintain their original high score, helping 
to develop a growth mindset. Dweck and Yeager (2012) state that students who are taught 
that intellectual abilities are qualities that can be developed (as opposed to qualities that are 
fixed) tend to show higher achievement across challenging school transitions and greater 
course completion.  

After their work was assessed, the children had a five minute interval to read their checklist 
and amend any mistakes that were picked up on. 

Questionnaires 

Before the study began the children completed a questionnaire on how useful a checklist 
could be and how well they feel they meet each of the proposed checkpoints currently. The 
questionnaire allowed children to express their views honestly without feeling pressure to 
answer in a particular way in front of other children in the class. At the end of the study the 
same questionnaire was completed and the before and after results were compared to examine 
the impact peer-assessment checklists have on the children’s work and their view towards 
peer-assessment. The choices for each question were ‘never’, ‘sometimes’ and ‘always’. 

Observations 

I observed the children’s use of the checklists during lessons by listening to mid-task 
discussions and reading completed checklists to ensure that the comments given were 
constructive. As a teacher these observations have become routine and I reflect upon them 
with the upmost integrity.  

Findings 

Questionnaire Results 

When it came to examining the data collected from the questionnaires I compared the 
difference in ‘always’ answers from the before and after questionnaire. This was the most 
productive way to establish if there has been an increase in children who think peer-
assessments are advantageous and an increase in children stating that they are always meeting 
the criteria of each checkpoint. The results show an increase in ‘always’ answers across all 
questions (see Figure 1). These results show that the introduction of a peer-assessment 
checklist has not only increased their understanding of the benefits of a peer checklist, but 
increased the children’s confidence and ability to complete the criteria of each checkpoint. 

 

 

 



Figure 1 

 

Observation Results 

Through my observations I was able to conclude that: 

• Most children were able to critically analyse their peer’s work and leave a comment 
that both encouraged their peer through positive language and encouraged their peer 
to develop through a next step. 

• Children were keen to match or better their score from previous tasks. 
• Some children did not give an adequate assessment of the work provided. This 

improved through further modelling and showing examples of effective peer-
assessment in the class. 

• Some children had trouble coming up with a comment for their peer’s work, however 
this problem was less prevalent as the four weeks went on. 

• The majority of the children I assessed began to check previous checklists before 
beginning a new task, however, two of the eight involved still didn’t check. 

Some of the comments I observed include: 

“Neat handwriting.” 

“Excellent presentation.” 

“Met your success criteria, well done!” 

“Try to finish your task next time.” 

“You missed one of the success criteria” 
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“Remember to check spelling.” 

Conclusions 

The evidence collected shows that the peer-assessment checklist has had a positive effect on 
the children’s work. Children are taking more pride in their work and have a positive 
mentality, striving to improve from their last piece of work. This is partly due to having a 
clear idea of the standard expected in their daily writing jotters.  For some pupils it is a 
slower process. They have progressed in how they comment and mark their peers work. 
However, further development is required in reflecting upon the comments made by their 
peers. 

Implications for Future Practice 

This is a resource that I will continue to use in my classroom practice. Most children have 
made progress over this four week study. I continue to model what an effective peer-
assessment checklist would look like and discuss the advantages of reflecting on previous 
work in order to encourage those who are still struggling to reflect on the comments their 
peers have made. 
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Appendix 1 

 
Peer Checklist 

Have they presented their work correctly?  

Have they met each of the core writing targets?  

Have they completed their work?  
 

Have they met the success criteria?  
 

Comment: 
 
 

 

 

 

 

 

 

 

 

 

 

 



Appendix 2 

 
Peer Checklist Numbers 

 
 
1 

 
More work is needed 

 
 
2 

You are nearly there. 
Keep working on this checkpoint. 

 
 
3 

You are meeting the requirements of this 
checkpoint. 

 


