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Rationale 
“Even in an otherwise well-functioning classroom, transitions may pose a challenge to 
teachers and students alike, as student misbehaviour is more likely to occur, and educational 
time can be wasted” (McIntosh et al, 2004). As a reflective practitioner, this was an issue 
relevant to my classroom, and that I wanted to combat, as I understand the importance of 
children feeling settled and ready to learn. This was also a view shared by all members of the 
group.  
 
As a group, we decided to focus on the introduction of music as a technique to facilitate 
transitions. This seemed an appropriate technique as research supports the substantial 
increase of on- task performance of pupils while listening to music (Davidson and Powell, 
2015). Similarly, background music has also been recognised as calming for some pupil 
(Hallam, Price & Katsarou, 2010).  
 
Aims  
The aims of this enquiry are: 

• To determine the impact that music has on transitions between playground to 
classroom. 

• To determine if the type of music has an impact on children’s readiness to learn. 
 
Methodology  
The research for this enquiry was gathered over a four week period and was conducted in a 
primary 4 class consisting of 32 pupils. The class were played music during transitional 
periods from playground to classroom on a daily basis. The first 2 weeks consisted of 
classical music (slow tempo) and the latter 2 of more popular music (up tempo). Each piece 
of music lasted approximately 5 minutes. 
 
Pupils were given the opportunity to discuss how they felt about each piece of music at the 
end of each week. They discussed how the music made them feel and their overall enjoyment 
of listening to the music. Some of the discussions were recorded as data to support the 
enquiry. General observations of the pupils’ behaviour and impact on written work were also 
noted. 
 
 



Similarly, data was collected from questionnaires given to pupils at the beginning and end of 
the enquiry. The first questionnaire consisted of 3 questions: 

1. How do you feel when you enter the classroom after being in the playground? 
2. Do you feel ready to start learning? 
3. Why/Why not? 

The second questionnaire consisted of the same questions with the addition of: 
4. Do you feel most ready to learn when listening to no music, classical music or 
popular music? 
5. Which music did you prefer? 

 
Lastly, data was also collected through timing each morning transition. An average time was 
taken for each week to determine which type of music worked best to settle the pupils quickly 
at the beginning of the school day. 
 
Findings  
The pupil discussions indicated that pupils enjoyed listening to the popular music (up tempo) 
more than the classical music (slow tempo). Pupil A described the classical music as “boring” 
and pupil B also voiced his distaste by asking to wait outside of the class until the music has 
stopped. Observations, however, concluded that although the up-tempo music did speed up 
the transition, it was not as calming as the classical music. The popular music caused the 
pupils to sing along rather than encourage readiness to learn. 
 
Figure 1 displays that only 20% of pupils felt most ready to learn after transitional periods 
from the playground with no music, 52% of pupils felt ready to learn with classical (slow 
tempo) music 28% felt ready to learn with more popular (up-tempo) music. 
 
Figure 1 
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In addition to this, the questionnaire also found that 72% of the pupils preferred listening to 
the popular (up-tempo) music rather than the classical (slow tempo) music despite not aiding 
their readiness to learn. 
 
Timings indicate that although classical (slow tempo) music appeared more settling for the 
class, the more popular (up-tempo) music reduced the time of morning transitions. Figure 2 
displays these results.  
 
Figure 2 

 
 
 
Conclusions  
Although no obvious conclusions can be made, it is clear that most pupils enjoyed the 
addition of music to their transitional periods from the playground to the classroom. The 
findings suggest that classical music is more settling for pupils. This was evidenced in figure 
2 as the majority of the class to felt ready to learn after listening to it. The popular (up tempo) 
music, however, was more aesthetically pleasing for pupils. The up-tempo music also 
reduced the time of transitional periods. Pupils also displayed an interest in this type of music 
as it was more familiar to them and they particularly enjoyed listening to songs that they 
recognised from the radio and movies.  
 
Additionally, Banjeree and Horn (2013) emphasise the importance of routine to any 
transitional period. They also state that music is often an effective way of preparing pupils 
during transitional periods. As this enquiry was carried out over a 4 week period, perhaps 
more time was needed to establish the new transitional routine before collecting data. In 
hindsight, it would have also been beneficial to time the morning transitions before the 
introduction of music. This would have provided evidence to support the impact of how 
music affects the time of transitional periods from playground to classroom.  
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Implications for Future Practice  
Overall, introducing music as a technique to facilitate transitions had a positive effect on the 
classroom for this enquiry. For my own practice, classical music will continue to be used as a 
method for calming pupils, however, not necessarily during transition times as it did not 
reduce the length of time required. This may be more beneficial when used during lessons 
when pupils appear off task and distracted, acting as a stimulus to settle back down. 
Similarly, popular (up-tempo) music will continue to be used during transitional periods, 
however, not only from playground to classroom but also between lessons. This could prove 
more beneficial as a stimulus for tidying up and collecting resources. 
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