
	 	 	
	

	 	 	
	

Enquiry Question: What happens when live assessment is used in the classroom? 

 

 Name: Aidan Thomas O’Brien 

 

 Group: 4C  

 

Rationale  

  

The Curriculum for excellence (CfE) is driven by the four capacities: Effective Contributors, 
Responsible Citizens, Confident Individuals and Successful Learners (The Scottish 
Government, 2009). The capacities give teachers a degree of flexibility in the different 
methods and techniques used to assess learning. It is key that both "summative and formative 
assessment must be in harmony with the procedures of formative assessment and should be 
designed to minimise the burden on teachers and pupils" (Assessment Reform Group, 2006). 
Research shows that teaching is more effective when it assesses and uses prior learning so 
that the teaching may be adapted to the needs of students (Black & Wiliam, 1998). This 
enquiry will be conducted on live, formative assessment in the curricular area of Literacy.   

  

CfE, Principles and Practice (2008) defines Literacy as “the set of skills which allows an 
individual to engage fully in society and in learning through the different forms of language, 
and the range of texts, which society values and finds useful”. This must be reflected in the 
way which literacy is assessed. Across the curriculum, practitioners need a variety of 
assessment methods to assess the many kinds of achievement. Due to the various types of 
assessment used in education today, learners have an opportunity to demonstrate what they 
know, understand and can do (Scottish executive, 2011). I will be using a combination of 
written and verbal feedback during Literacy. The feedback will be given to children when 
they are on task, allowing the teacher to assess if the learners are meeting the success criteria 
or need more support.   

As a probationer teaching, midway through my induction year, I undertook this enquiry to 
support me in continuing to build my knowledge and understanding of CfE and exploring 
ways of successful implementing and developing it.   

 

Aims  

 

The aim of this study is to investigate the question “What happens when live assessment is 
used in the class room?”  The impact of using written and verbal formative comments, within 
the curricular area of literacy, will be explored in this enquiry. The study was conducted over 



	 	 	
	

	 	 	
	

the course of four weeks. Having established the basis for theoretical outlook for this enquiry, 
it is necessary to reflect upon and discuss what methods were used to collect the information.  

 

 

Methodology  

 

For the purpose of this study the research involved a sample of 6 children (3 male and 3 
female) from a straight primary 5 class (ages ranged 9-10 yrs.), all children are highly abled 
and range from SIMD 2-10. The school in which the research took place was a Catholic 
school located in North Lanarkshire the west of Scotland. To ensure pupil confidentiality, all 
information through the enquiry is anonymous.  

The study used a mixed methods research design, using quantitative and qualitative data 
collection techniques, allowing evidence to be gathered. The study was conducted through 
questionnaires, samples of pupils’ work, and feedback to and from the participants’ using 
summative and formative assessment techniques.  

The participants engaged in range of Literacy lessons in line with the North Lanarkshire 
active literacy programme (Northlanarkshire.gov.uk, 2017), which is taught through a four-
part approach to reading, comprising of: -Fluency, Comprehension, Writing and Talking and 
Listening. The participants were given a self-administered questionnaire, once at the 
beginning of the study and once at the end. Respondents recorded their answers on the form. 

When forming the questionnaire (Appendix A) it was important to consider the types of 
answers and conclusions to gain to select the type of questionnaire most suited for the 
purpose and to ask the most appropriate questions to gather the data (Cohen and Manion 
2007). The questionnaire consisted of five closed questions using a three point likert scale 
(Never/Not at all, Sometimes/ A little and Always/ A lot). This type of questioning was used 
to collect a range of quantitative data (other methods of collecting data will be implemented 
for qualitative data).   

The questions which were included were appropriate for the age and stage of the children. In 
order to support the responses to the research question, it was explained to the children that 
there was no right or wrong answers to the questions and they should feel free to answer 
honestly and as best they could. Before the children completed each questionnaire, each 
question was explained to the children and how they should complete the questionnaire. It 
should also be noted that the entire class completed the questionnaire, however only a sample 
for the focus group was used for this enquiry.  

 

	

	

	

	Findings  



	 	 	
	

	 	 	
	

 

The results graph below shows the results of the questionnaire carried out before the 
investigation.  

 
	

The results graph below shows the results of the questionnaire carried out before the 
investigation. 

 

  

Six pupils in the focus group completed the questionnaire in the initial and final part of the 
inquiry. In relation to the first question in the initial stage 16.67 per cent of pupils 



	 	 	
	

	 	 	
	

remembered their last daily writing lesson a lot, this rose to 83.33 per cent in the final stage 
of the enquiry. In relation to the second question 50 per cent of participants stated that they 
always read teacher comments. By the end of the enquiry this increased to 83.33 per cent. 
The third question inquired into how useful pupils found their comments with only 33.33 per 
cent identifying the positive aspects of the comments to their learning and development in 
daily writing. This increased to 50 per cent. The fourth question focused on aspects of future 
daily writing tasks with only 16.67 percent of primary five pupils identifying always using 
written comments to improve on their subsequent daily writing lessons. This increased to 
67.67 per cent by the end of the enquiry. The final question addressed the concept of written 
comments aiding individual pupil learning with 50 per cent of the class recognising the 
benefits of the personalised comments to raise attainment and learning by the end of the 
enquiry this increased to 83.33 percent.  Overall, successfully used teacher feedback in their 
current activities, was used to help meet their own individual targets. It was ensured that 
consistent approach was implemented when reviewing their progress throughout the entire 
process of this enquiry. 

 

Conclusions   

 From the data gathered in this investigation, it is clear that the focus group found the 
combination of live verbal and written feedback a purposeful way to benefit their own 
learning and development through the four capacities. It is evident that the pupils' were 
enthusiastic and motivated due to having more responsibility for their learning. Upon 
reflection, it is evident that using live feedback enhanced the children's writing activities in 
literacy tasks across the curriculum.    

  

Limitations  

The use of questionnaires to collect quantitative data presents certain limitations and 
affordances. Firstly questionnaires are self report measures, meaning that the researcher 
assumes that respondents are capable of at least the surface of self examination of feelings, 
thoughts and motives (Wilson, Warwick and Chaplin, 2013). The limitations to using closed 
questions, in the questionnaire, are that there is a restrictive range of answers, it is difficult to 
make fixed choice answers exhaustive and that respondents may interpret questions 
differently. Affordances are that they are fast and not difficult to complete, they are easy to 
process data (pre –coded) and that they are straightforward to compare answers (inter-coded 
reliability)    

  

  

  

Implications for future practice  

  



	 	 	
	

	 	 	
	

This study increased the awareness of benefits and limitations of using live feedback in the 
classroom. The study was carried out over the course of four weeks during daily literacy 
lessons. It would be interesting to discover if the findings would have been different, had the 
investigation taken place over a longer period of time.   

The pupils involved in this research were all from the same area and of the same age. The 
Scottish Index of Multiple Deprivation (SIMD) of the respondents range from SIMD   2-10. 
Further studies could investigate whether the data collected in this study would be similar to 
that collected using a more diverse sample.  

This method of assessment will continue to be implemented in literacy lessons and will have 
the aim to be incorporated in other curricular areas, in future practice.  Live feedback will be 
used to target the children within the SIMD 1-2 bracket in class.   

 

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

 

Bibliography  

Assessment reform group (2006) The role of the teacher in assessment of learning 
www.assessment-reform-group.org.uk 	



	 	 	
	

	 	 	
	

 

Building the Curriculum 5 – Assessment framework. The Scottish Executive, 2011. 
https://education.gov.scot/Documents/btc5-framework.pdf	

 

Cohen, L, Manion, L and Morrison, K (2007). Research methods in education ( 6th edition) 
London. Routhledge  

 

Munn, P. and Drever, E ( 1999) Revised edition. Using questionnaires in small scale 
research; a teacher’s guide; SCRE Publications  

 

Northlanarkshire.gov.uk. (2017). North Lanarkshire Council- Active literacy stage 4 and 5. 
(Online) Available at: http://ww.northlanarkshire.gov.uk/index.asp?atrileid = 25753 
(accessed 9 Jan, 2017).  

 

Scottish Government. (2009) Building the Curriculum 4: skills for learning, Skills for life and 
skills for work  

 

Smith, V. (2010). Comprehension as a social act. Interdisciplinary Perspectives on Learning 
to Read: Culture, Cognition, and Pedagogy. London: Routledge, 61-73.rtfg 

Wilson, E., Warwick, P. and Chaplin, R. (2013). School-based research. 2nd ed. California: 
SAGE, p.71. 

 

 

 

 

 

 

 

 

 

Appendix A 

 

Class Questionnaire	



	 	 	
	

	 	 	
	

1. How well do you remember your last daily writing lesson?	

      

        

Not at all  A little   A Lot 	  

 

 	

2. How often do you read teachers’ written comments on your work?	

                   	

                   	

Never  Sometimes  Always 	  

 

3. How useful do you find teachers’ comments?	

 	

 	

Not at all  A little   A Lot 	  

 

4. Do you use the teacher’s comments to help you during your next task?	

 	

 	

Never  Sometimes  Always 	  

 

5. Do you think that the comments teachers write on your work helps you to 
learn?	

Not at all  A little   A Lot 	  

 	

 

 

 



	 	 	
	

	 	 	
	

 

 

 


