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Rationale
The Developing the Young Workforce Report states its aim is to reduce Scottish youth
unemployment by 40% by 2021. The programme is closely aligned with the Scottish
Attainment Challenge and states that all young people, between the ages of 3 and 18 should
be given the opportunity to develop their learning and understanding of the skills needed to
gain lasting employment. This falls in line with the eight indicators of wellbeing, particularly
‘Achieving’ that are detailed in the Getting It Right For Every Child approach (Scottish
Government, 2012). In addition to this, the SQA Skills Framework for Learning, Life and
Work states that it is important for young people to have skills and attributes such as a
positive attitude to work in order for them to thrive.
In order for learners to value their time spent in the classroom, they must see a link with the
world outside of school. Scottish Government states that it is the responsibility of the teacher
to deliver a curriculum that engages young people in discussion regarding the skills and
responsibilities placed on employees and that encourages young people to consider a more
diverse range of career opportunities (Education Scotland, 2015).
Aim
The aim of this Professional Enquiry was to establish what effect, if any, linking learning to
real life situations will have on learners’ engagement.
Methodology
Research was carried out with an S5/6 class over a period of four weeks. There are six
learners within the class, only one of whom is studying Design and Manufacture at Higher
level this year. Methods used to collect information on individual thoughts and engagement
included observations, learner feedback and questionnaires.
During the initial lesson, learners were given a short questionnaire that had been tailored to
suit a Design and Manufacture class and were asked to consider each question before
answering (appendix 1).
At the end of all future lessons within the enquiry, learners were given skills assessment
sheets and were instructed to identify what skills were used that day. They were then asked to
identify any skills that had been used in other classes. Following this, learners were asked to
create a spider diagram illustrating their career aspirations and to complete research to
identify the skills needed to pursue a career in this field.

During week three of the intervention, the learners visited an external training provider who
specialised in training young people as part of Modern Apprenticeships. The class underwent
Site Health and Safety and Electrical Installations training and were given a chance to sit an
industry accredited certification. During this visit, the trainer discussed the skills required for
obtaining a Modern Apprenticeship and observations were made during practical tasks to
determine whether learners’ levels of engagement or contribution were affected. These
findings were then logged and compared with previous lessons.
During the final lesson of the intervention, the class were visited by the schools’ Skills
Development Scotland advisor and were given a chance to discuss with them their career
aspirations and subjects that they had chosen to study. The learners were encouraged to
participate in a discussion where they identified the skills that were used in Design and
Manufacture and were asked to complete a spider diagram detailing their preferred career,
and to determine whether they were linked with those developed by studying Design and
Manufacture (appendix 2).
Following the final lesson, learners were asked to complete the initial questionnaire again
(appendix 1). The purpose of this was to ascertain whether or not their view of the subject
differed to the views held prior to the intervention.

Findings
From observations conducted throughout the initial observation and by collating the findings
of the questionnaire, it was evident that learners were only able to identify when subject
specific skills were being utilised. For example, when asked ‘Do you think you can apply the
skills you have learned in Design and Manufacture outside the classroom?’ 84% of the
respondents stated that they could not as they did not wish to pursue a career in a design or
engineering related role.
In further lessons after learners had viewed and discussed the SQA Skills Framework
(appendix 3), 67% of the respondents were able to identify that some literacy and numeracy
skills were utilised during their time in the classroom and in the workshop and that an
example of them using numeracy skills was when measuring and marking accurate
dimensions on working drawings.
Following the class visit to an external training provider where they were given practical
experience of fibre optic installations and site Health and Safety training, learners were
observed and it appeared that they were keen to work in partnership with each other to solve
problems and achieve a common goal. At the end of the visit the learners were once more
given a copy of the SQA Skills Framework and were asked to identify a time that day, if at
all, when they had used a skill under each of the five headings. 100% of the learners asked
were able to identify a skill that had been used under each of the different headings.
Following the intervention, 100% of learners were able to identify skills required for their
chosen career that had also been identified as those that were developed by studying Design
and Manufacture.

The feedback taken from the final questionnaire showed that following the industrial visit,
learners were more aware of the skills that they were developing in class and when asked ‘Do
you think you can apply the skills you have learned in Design and Manufacture outside the
classroom?’ 100% of them stated that they could and 84% were able to identify what these
were.
Conclusions
This was a limited enquiry, undertaken over a short period and therefore the results are not
conclusive. However, this enquiry suggests that learners’ engagement is affected positively
when learning is linked to real life situations. This study has highlighted that by making
learners aware of the non-subject specific skills they will develop in the classroom, their
engagement with the subject is impacted positively and they take more responsibility for their
learning which further benefits their classroom experience.
Implications for Future Practice
Through professional dialogue, reading and the research gathered during this enquiry it is
apparent that linking learning to real-life has a positive impact on learners’ engagement.
In my future practice, I intend to ensure that learners are continuously made aware of the
different skills that they are developing and the impact that these will have both in the
classroom and the wider world. This enquiry has shown that when learners are made aware of
the skills that are required within the world of work and are encouraged to identify how these
skills are developed within a classroom environment, there is a positive impact on their
engagement and they are more inclined to value the time spent studying in the classroom.
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Appendix 1
Practitioner Enquiry Questionnaire 1 – Design and Manufacture N5
Please complete the following questions, circling your answer where appropriate:
1. Do you enjoy studying Design and Manufacture?
2. What Skills do you learn in Design and Manufacture?
3. Do you think you can apply the skills you have learned in Design and Manufacture
outside of the classroom?
4. In what way do you think studying Design and Manufacture ca prepare you for life
after school?
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