
	

 

 
Enquiry Question typed here 
What will happen when I introduce the chilli challenge to my pupils? 
 
Name Amy Jane Campbell 

Group 4i 
 
Rationale  
 
Motivation is the ‘reason or reasons for acting or behaving in a particular way’ (Oxford 
Dictionary of English, 2010). As Curriculum for Excellence (CfE) tells us, it is an integral 
component of both learning and teaching that pupils become successful learners, and 
confident individuals, where they are motivated and enthusiastic towards their own learning 
(Scottish Government, 2009). This therefore, allows for opportunities in personal 
achievement, personalisation and choice. In our group’s initial discussions, it was apparent 
that all members expressed concerns regarding our young people’s lack of motivation to 
achieve and to improve their overall performance. As Sutherland, Smith and Mclean (2004) 
highlight, a motivating classroom has many factors including personal success, 
encouragement and self-improvement. Thus, as a group, we decided to motivate and 
challenge our young people in their everyday learning. With a huge movement across 
Scotland to close the attainment gap in schools it is the intention of this enquiry to analyse the 
effectiveness of incorporating the ‘chilli challenge’ as a method of challenge and motivation 
to allow learners to take ownership of their own learning and achievement.  
 
Aims  
 
The aim of this enquiry was to assess what would happen when I introduced ‘The Chilli 
Challenge’ as a challenger of motivation, in the secondary classroom, with a particular focus 
on pupils’ confidence levels and their belief in their ability to improve.  
 
Methodology  
 
The research phase of this enquiry was carried out over a 4 week period within a secondary 
phase 2 class, consisting of 29 pupils. This specific class was chosen, as I felt they could 
benefit most from this intervention, due to the levels of mixed abilities. A sample group, 
comprising of pupils with additional support needs as well as those with a lack of belief in 
themselves, were the main focus of this enquiry.  
 
Firstly, a questionnaire comprising of both open and closed questions was carried out initially 
to gauge pupil attitudes and opinions on their own views of motivation towards learning and 
challenging themselves (Appendix A). This allowed for a benchmark for comparison on 



	

completion of the enquiry. A selection of differentiated levelled tasks were used during the 
investigation, in the form of a ‘spice-o-meter’ with tasks ranging from mild (easier) to extra 
hot (difficult) (Appendix B). Twice a week, pupils were allowed to choose their own level of 
worksheet task with a view that by the end of the 4 week period, they would have challenged 
themselves to move up the spice-o-meter scale. Evidence was gathered, through the 
attempting or completion of worksheets, looking at jotter work for improvements, and 
gathering verbal feedback from the students themselves.  
 
At the end of this 4 week block, pupils again filled out the same questionnaire to highlight 
any changes in attitudes towards, competition, motivation and work ethic. 
 
Findings  
 
To evaluate how successful the enquiry was, the number of pupils selecting each level of 
difficulty of worksheet was recorded in order to be analysed and compared. 
 
Analysis of the differentiated levels of worksheets highlighted that the majority of learners 
(17 pupils) started off at the easier levelled task (Figure 1), compared to 0 at the end of week 
4 (Figure 2). This showed not only an increase in attainment but also increased a sense of 
belief and confidence in individual’s as they began to challenge themselves with each 
upcoming task.  
 
Further comparisons and analysis’ of both questionnaires at the start and end of this enquiry, 
emphasised that more pupils were motivated within the classroom with all 29 pupils 
overwhelmingly answering ‘Most time’ or ‘Always’ to “Do you feel confident in your 
abilities in this class” . This was compared to week 1 where the class was split with 7 
answering ‘Rarely’, 17 answering ‘sometimes’ and 5 answering ‘Most of the Time’. Thus 
showing a vast improvement in attitudes. 
 
Pupil’s comments included: 
 
 “I feel more confident in myself now, I didn’t think I would be able to do the hard task but 
when I did I felt great!”. 
 
“I didn’t think I was competitive but now I know I am, when I seen my friends choose the 
harder tasks it made me want to do them too”.  
 
At first, the learners asked what they would get in return for reaching the top of the ‘Chilli 
Challenge’ in terms of a prize or if it was a race to see who could get there first, however, 
after the first week they realised there was no race but enjoyed the competition with their 
peers.  
 
As this enquiry continued into the end of week 1 and the start of week 2 I began to see a 
change in the pupil’s attitudes towards their work ethic where they would be excited to pick 



	

their level of task, and continually ask when this would happen. This did become problematic 
at times and did disrupt learning and teaching at this point. However, at the end of week 2 
and start of week 3 the pupils recognised that they picked their tasks around half way through 
the 50 minute session as they acknowledged the routine at hand. 
 
However, due to the different areas covered within this 4 week block, each of the 
differentiated worksheets, were based on different learning intentions and success criteria, 
which may have altered the pupil’s decisions in choosing their difficulty level. This may have 
been due to the fact they may be more knowledge of certain areas than others.  
 
 
 

 
Figure 1. Number of students choosing specific difficulty levels of worksheet through Chilli 
Challenge week 1. 
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Figure 2. Number of students choosing specific difficulty levels of worksheet through Chilli 
Challenge week 4. 
 
Conclusions  
 
Overall, this enquiry has shown that introducing the ‘Chilli Challenge’ had a positive impact on the 
motivation and attainment of this S2 class. The learners were able to see their work efforts improve 
with each lesson, as well as their own self-belief and confidence, which I belief is just as important as 
educational attainment. The ‘Chilli Challenge’ within this enquiry was an effective tool in motivating 
pupils to strive for more and aim higher in their endeavours and conveyed to them that they can give 
anything a go, as long as they try their best. The competition between peers did help to a certain 
extent, in the motivation behind these tasks as the pupils wanted to continually do better than their 
peers.  
 
 
Implications for Future Practice  
  
Following on from my practitioner enquiry, I would like to continue to introduce the ‘Chilli 
Challenge’ into my classroom teaching within all BGE classes S1-S3, due to the positive 
impact it had on pupils’ motivation and sense of challenge and achievement. As highlighted 
above, a sense of healthy competition developed within the classroom, which motivated 
pupils to see that they are capable of more than they first thought they were, which allowed 
self-confidence to grow in each individual. Through this, I will continue to embed this 
method within my S2 class. I would however, like to try this method with my upper school 
classes (S4-S6), however, I feel this may be more difficult due to unit and exam pressures 
from National 4 to Higher candidates. 
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Pupil Questionnaire 

1. How much do you enjoy coming to class 

 

 

Never   Rarely  Sometimes  Most times          Always 

2. How challenging have you found this subject this year? 

 

 

Extremely  Very  Challenging  A little   Easy 

3. What have you enjoyed about this subject? 

4. Do you feel motivated to learn? 
 

 

Never   Rarely   Sometimes   Most times   Always 

5. Do you enjoy competition in the classroom? 

 

Never  Rarely   Sometimes  Most times   All the time 

6. Do you feel confident in your abilities in this class? 

 

 

Never   Rarely   Sometimes   Most times   All the time 

Give a reason for your answer below… 

 

	

Appendix A 



	

 

Appendix B 


