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What happens when exit passes are used in the classroom? 

Amy Kirkland  
Group 4G 
 

Rationale 

When narrowing down the enquiry to research a key area, I was keen to investigate whether 

exit passes could aid in the development of effective and accurate self-evaluation skills. 

Having conducted a practitioner enquiry during my university career, I was aware that the 

process had to be systematic with a clear rationale that could be defended and supported by 

evidence (Mentor et al, 2011). Working alongside my group, we agreed to gather specific 

evidence that could then be compared and contrasted across a variety of stages and ability 

level. The collated evidence could then allow for shared transformative critical reflection and 

the improvement of learning experiences for the children in our care. This ideology is 

supported by Donaldson (2011) who argues that practitioner enquiry is ‘the way forward’ in 

improving both teacher learning and pupil experiences by utilising evidenced-based research 

(GTCS, 2018). 

Aim 

The aim of this enquiry was to explore the use of exit passes (appendix One) and their effect 

on children’s learning in the classroom environment. 

Methodology 

Literacy was chosen as the curricular focus for the enquiry due to an interest in contributing 

towards both North Lanarkshire’s attainment challenge and school improvement plans. All 

parties involved in the enquiry expressed a shared concern for lack of pupil self-regulation 

and motivation within taught writing. This included that a considerable amount of children 

were reluctant to look back and check over their work as well as being unable to identify their 

own next steps when reflecting on success criteria. Thus, it was agreed that the evidence 

gathered would allow for the analysis of the accuracy of reflections compared to actual 

performance.  

There is an abundance of literature and research to explore on the subject. William (2006) 

notes that that if any type of assessment is to be successful, pupils must have a strong 

understanding of the learning intentions and success criteria. As such it was agreed that an 

appropriate amount of time each week would be dedicated to fully discussing how the 
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children would achieve success. These discussions would then be revisited before completing 

the exit passes. Research (Black and William, 2001 and Clarke, 2014) suggests that effective 

self-assessment can have a positive effect on the self-esteem and motivation of pupils, 

becoming a powerful tool in building their confidence. A focus group of six children were 

chosen containing a range of ability levels and individual needs, with four in particular 

requiring varying degrees of support and encouragement in terms of staying on task and 

engaged throughout lessons. The enquiry would then allow for the investigation of whether 

the introduction of the exit passes would help in the development of an improved work ethic. 

When considering possible barriers to achieving this goal, it has been suggested by some 

researchers that many children will remain content to simply ‘get by’, and that this attitude 

must be addressed by teachers if we are to counteract and reconstruct the habits that come 

along with it (Perrenound, 1991). Indeed it has been noted that when given freedom of 

choice, some children will avoid challenge simply opting to provide what they feel is the 

‘right answer’, perhaps due to a lack of interest or fear of failure (Black and William, 1996). 

To allow for the exploration of this theory, the evidence collected as part of the enquiry will 

look at learning conversations with the children as they share their thoughts and feelings on 

formative assessment, as well as the analysis of reflection compared to actual performance. 

Findings 

Over the four week period the enquiry has provided the opportunity to engage in effective 

learning conversations with the children and provide them with a voice in terms of sharing 

what strategies they feel helps them. Based on these conversations, many pupils have shown 

great enthusiasm towards it (appendix two), noting that they enjoy using the passes and feel it 

is helping them improve their work.  

When gathering data for the enquiry there were some discrepancies between what certain 

children were reflecting on, and their actual performance (appendix three). For example, in 

week one the data showed that two of the six children within the focus group were unable to 

accurately reflect on what they did well based on the success criteria. Whilst their reflection 

indicated a high level of success in achieving core targets, this was not reflective of their 

work. In week two the data showed that this number had decreased to one child. However, 

based on the question given (to reflect on effort) it was clear through observations of the 

individual that although they did fully achieve their core targets as stated on the exit pass, the 

child consistently remained on task, focussed and worked hard throughout the lesson. 
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For week three the children were asked to explain what they could do to improve their work 

and then reflect on whether any improvements had then been made in week four. The data 

showed that the all of the children were able to accurately select a relevant area that could be 

improved upon. This ranged from handwriting to staying motivated and on task. Evidence 

from week four showed that a significant amount (appendix three) of the group had 

successfully improved on their targeted area, with their behaviour and performance 

accurately reflecting the statements made on their exit passes. 

Lastly, it was also observed that over the four week period some children appeared more 

motivated to engage in the process of self-regulation. Before, a select amount of learners 

within the class would not have revisited their work after finishing. However, through 

observations across the weeks it was noted that many of these children are now independently 

taking small breaks and periodically reading over their work throughout the writing process. 

As a result, some children appear to be more confident in being able to identify their own 

next steps based on their success criteria. 

Implications for Future Practice  

Moving forward with the development of self-analysis skills, the children expressed that they 

would like to continue with elements of the exit passes but would prefer something more 

visual such as a wall display where they could more easily see their progress. Based on the 

feedback given to me during our learning conversations (appendix two ) this has taken the 

form of providing the children with personal traffic lights to be used to showcase their level 

of understanding across all curricular areas.  

Thus, if I were to use the exit passes in the future with first level children, I would now take 

more of a visual approach and would use a more structured written version of the pass for 

second level pupils. I also feel that the children would have taken more from the experience if 

the passes were first introduced as a peer-assessment tool. The children would then have been 

given the opportunity to work together in building up their analysis skills by modelling and 

scaffolding their learning beforehand. 

Therefore, whilst the time spent conducting the enquiry certainly encouraged the 

development of such skills, more time must be dedicated to training children in effective self-

assessment strategies.  

 



4	
	

	 Amy	Kirkland	

Conclusion 

It has become clear that for any type of self-assessment to be productive, children must be 

trained in developing their skills. They must fully understand their learning goals, the 

evidence of their current position and have secure knowledge of their next steps in closing the 

gap between the two (Sadler, 1989).  
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APPENDIX	One																										(The	Exit	Pass)		

	

My Exit Pass                                                        Name: 
 
Date: 
 
Circle which emoji best describes how you feel about our lesson 
today …  
 

        
 
 
What did I do well in today’s lesson? 
 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
____________________________________________ 
 
	

The	Questions:	
Week	One:	“What	did	I	do	well	in	today’s	lesson?”	

Week	Two:	“How	hard	did	I	work	today?”	

Week	Three:	“How	could	I	improve	my	work	next	time?	

Week	Four:		“Did	I	improve	on	my	work	from	last	week?”	
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(The	children	had	to	justify	and	list	reasons	why	for	each	question)	

Appendix	Two	(a)	
Question	asked:	“Do	you	enjoy	getting	to	complete	your	exit	pass	each	week?”	

	

Data:		

	

							

								

	

	

	

	

	

	

	

	

	

	

18	

4	

Percentage	of	Children	who	enjoy	the	exit	
passes	

Yes,	I	enjoy	them	

No,	I	do	not	enjoy	them	
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Appendix	Two	(b)	
	

Question	asked:	“Do	you	think	the	exit	passes	have	helped	us	with	our	
learning?”	

	

Data:		

	

	

	

	

	

	

16	

4	

Percentage	of	children	who	think	they	help	
with	their	learning	

Yes,	I	think	they	help	with	my	learning	

No,	I	do	not	think	they	help	with	my	
learning	
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Appendix	Two	(c)	
Question	asked:	“What	do	you	like/dislike	about	the	exit	passes?”	

	

Green:	children	who	had	a	positive	perception.	Red:	children	who	had	a	negative	perception)	

	

Focus	Group	Children:	
	
Child	P:	
	

“I	like	that	the	teacher	can	see	what	I	need	help	with.”	
	

Child	N:	
	

“I	like	that	the	teacher	can	see	how	hard	I’ve	worked	and	putting	my	feelings	into	
words.”	

Child	S:		
	

“I	like	choosing	my	emoji.”	
	

Child	F:	
	

“I	just	want	to	write	my	story.”	

Child	V:	
	

“I	like	to	express	my	feelings.”	

Child	E	 “It’s	really	hard	to	choose	the	emoji.”	
	

Additional	Class	Comments:	
	
Child	J:	 “The	emoji’s	are	really	fun!”	

	
Child	C:	 “I	like	the	writing	bit,	I	think	it’s	fun.	I	like	choosing	the	emoji’s.”	

	
Child	A:	 “It	takes	too	much	time	to	do.”	

	
Child	G:	 “I	like	getting	to	think	about	my	feeling.”	
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Appendix	Two	(d)	
Question	asked:	“Do	you	think	the	exit	passes	help	us	with	our	learning,	do	
you	think	they	help	us	to	get	better?”	

	

Green:	children	who	had	a	positive	perception.	Red:	children	who	had	a	negative	perception)	

Focus	Group	Children:	
	
Child	P:	
	

“Yes,	because	I	can	find	out	how	what	things	I	need	to	do	better	next	time.”	
	

Child	N:	
	

“Yes,	because	I	can	look	back	at	my	work	to	see	what	I	need	to	be	better	at.”.”	

Child	S:		
	

“Makes	me	want	to	get	better.”	
	

Child	F:	
	

“It’s	not	really	part	of	your	work,	I	don’t	think	it	helps	me.”	

Child	V:	
	

“Yes,	because	it	makes	me	want	to	work	harder	so	I	can	pick	the	big	smiley	face.”	

Child	E	 “No,	because	when	I’m	doing	the	writing	bit	I’m	not	sure	what	to	write.”	
	

Additional	Class	Comments:	
	
Child	O:	 “It	helps	me	remember	to	read	over	my	work.”	

	
Child	D:	 “Makes	me	know	how	to	make	the	next	one	better.”	

	
Child	A:	 “No,	it’s	like	a	waste	of	time.	I	just	want	to	work	on	my	story.”	
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APPENDIX		Three																															(Collated	Data)	

	

Chart	evidencing	the	correlation	between	the	children	of	the	focus	groups’	
written	self-analysis	of	their	work	and	their	actual	performance.	

	

	

	

4	

2	

Week	One	

Work	which	was	reflecZve	of	the	
childrens'	self-analysis	

Work	which	was	not	reflecZve	of	
the	children's	self	analysis	

5	

1	

Week	Two	

Work	which	was	reflecZve	of	the	
childrens'	self-analysis	

Work	which	was	not	reflecZve	of	
the	children's	self	analysis	
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APPENDIX			Three	continued																													(Collated	Data	continued)	

	

	

	

	

	

	

6	

0	

Week	Three	

Work	which	was	reflecZve	of	the	
childrens'	self-analysis	

Work	which	was	not	reflecZve	of	
the	children's	self	analysis	

5	

1	

Week	Four	

Work	which	was	reflecZve	of	the	
childrens'	self-analysis	

Work	which	was	not	reflecZve	of	
the	children's	self	analysis	
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Appendix	Three	(B)	–	Exit	Pass	Comments		

Green	–	Comments	reflect	behaviour	and	performance.		

Red	–	Comments	do	not	reflect	behaviour	and	performance	

	

Week	One	

Week	One:	“What	did	I	do	well	in	today’s	lesson?”	

Child	
Name	
	

Comment	

Child	N	 (Happy	emoji)				“I	focussed	on	my	work.”	
Child	P	 (Happy	emoji)				“I	think	I	had	really	good	handwriting.”	
Child	F	 (Happy	emoji)				“I	think	I	did	good	because	I	followed	all	of	the	core	targets.”	
Child	S	 (Medium	emoji)	“I	felt	that	I	was	trying	to	listen.”		
Child	E	 (Medium	emoji)	“I	was	on	task	because	I	did	my	work.”	
Child	V	 (Happy	Emoji)					“I	got	a	lot	of	work	done.	I	got	all	of	my	full	stops	and	capital	

letters”	
	

Week	Two	

Week	Two:	“How	hard	did	I	work	today?”	

Child	
Name	
	

Comment	

Child	N	 (Happy	emoji)	“I	worked	hard	because	I	focussed	on	my	work.	I	did	all	capital	letters	
and	full	stops.”	

Child	P	 (Happy	emoji)	“I	think	I	worked	really	hard.	I	had	good	handwriting.”	
Child	F	 (sad	emoji)	“Not	good	at	all	because	I	got	distracted	and	because	I	had	messy	

handwriting.”	
Child	S	 (Sad	emoji)			“I	did	not	get	lots	of	work	done.	I	was	talking	to	my	friends.”	
Child	E	 (Medium	emoji)	“I	think	I	did	okay	because	I	did	not	get	all	of	my	work	finished.”	
Child	V	 (Sad	emoji)						“I	didn’t	get	any	work	done.”	
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Week	Three	

Week	Three:	“How	could	I	improve	my	work	next	time?	

Child	
Name	
	

Comment	

Child	N	 (Medium	emoji)	“I	could	not	distract	my	partner.”	
Child	P	 (Happy	emoji)	“I	think	I	could	have	neater	handwriting.	I	am	going	to	practice	so	I	

can	get	it	perfect.	I	am	not	going	to	rush.”	
Child	F	 (Medium	emoji)	“I	could	make	my	sentences	longer.	I	could	use	more	connectives.”	
Child	s	 (Medium	emoji)	“I	could	get	on	with	my	work	more.”	
Child	E	 (Sad	emoji)	“I	was	talking	and	I	did	not	get	lots	of	work	done.”	
Child	V	 (Medium	emoji)	“I	think	I	could	have	better	handwriting.”	
	

	

Week	Four	

Week	Four:		“Did	I	improve	on	my	work	from	last	week?”	

Child	
Name	
	

Comment	

Child	N	 (Happy	Emoji)	“Yes!	I	have	good	handwriting,	more	listening	and	I’m	working	more		
hard.”	

Child	P	 (Happy	Emoji)	“Yes,	because	I’m	getting	better.	I	think	my	handwriting	is	really	good	
now.”	

Child	F	 (sad	emoji)	“No	because	I	was	only	on	the	beginning	of	my	story	today.”	
Child	S	 (Happy	emoji)	“I	think	I	am	being	more	focussed.”	
Child	E	 (Happy	emoji)	“Yes	because	I	got	more	work	done	today.”	
Child	V	 (Happy	emoji)	“Yes,	I	have	better	handwriting.”	
	


