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Rationale  
Vogler (2005) found that teachers ask between 300-400 questions per day; which can be as 
much as 120 questions per hour based on the subject matter and the type of lesson, which is 
being delivered. The researcher also found that these questions demonstrate low level 
cognitive abilities as they only require the pupils to recall previous knowledge or information 
that they have already learned.  

Due to the practical nature of PE, it was important to set progressive higher order thinking 
tasks which provided pupils with a chance to take responsibility for their own learning 
through various features of ‘creation’. The teacher will take a step back from being the lead 
role within the class to allow pupils to take on higher order thinking tasks.  

Bloom’s Taxonomy offers a progressive structure for teachers and pupils alike (Blooms, 
1956). It provides pupils with an opportunity to build upon the knowledge they already have 
and draw upon new knowledge in order to further their learning. The enquiry will be carried 
out to investigate the effect Bloom’s Taxonomy and Higher Order Thinking tasks can have 
within a classroom. 

 
 
Aim  
The aim of this enquiry was to use Bloom’s Taxonomy to construct higher order thinking 
activities an S1 class during a block of possession games, and recorded the impact it had on 
each pupil and their effect it had on learning within the classroom. 

 
 
Methodology  
This study was conducted in an S1 PE class, with approximately 26 children. The children 
were of mixed abilities with both physical skills, and academic skills. As the class were not 
familiar with Bloom’s Taxonomy the concept was explained prior to any activity occurring. 
The pupils were put in select groups of mixed ability, which they would work in over the 
course of the four week block. The activities, which the pupils will become involved in, are 
centred on the theme of possession games. Prior to undertaking the study pupils were 
provided with four practical examples of possession games, which gave them the chance to 



understand the concept of the games and the rules involved before producing their own. The 
task was then explained to the pupils and they were involved in a discussion about the skills 
the pupils will be using when taking part in the activity and what this would mean for their 
learning.  

 

Prior to the activity beginning, the main aim for the task was explain: Each group must create 
their own game, and deliver a lesson to the rest of the class. Pupils were informed that the 
task must be the result of a group effort, and it must relate to possession games; no more 
instructions were given with regards to the outcome of their game. To begin the activity, 
pupils were split into 5 groups and each of them were given a different role; Team Captain, 
Kit Collector, Time Keeper, Warm Up Leader and Skills Practice Leader. Pupils would 
alternate between these roles of the first few periods whilst the teacher delivered the concept 
of various possession games to them. As this study focusses on the ‘Create’ aspect of 
Bloom’s Taxonomy pupils were given the initial task of creating a team name and deciding 
on their team colour using the bibs we had available to us. Pupils worked in these teams and 
took on each role over 4 periods; allowing them to bond as a team and providing the 
opportunity for them to get used to working together.  Once the teacher led practice period 
was over pupils were then given 2 periods to plan their game firstly creating a team logo and 
a catchy name for their game. Once this was established pupils will work on their game 
drawing upon their previous knowledge of the activities in order to create their own ideas.  

 

Evidence was gathered using a variety of methods. Pupils wrote their ideas and all the notes 
from their planning stage onto a large sheet of paper in a mind map format, which allowed 
them to talk through ideas as a team and also gave me a chance to check over their work. The 
class teacher allowed photos of the pupils at the planning stage, and also during their time of 
delivering their lessons. Pupils also filled out questionnaires based on their opinions of the 
task and what they think they have learned from the activity.  

 
 
Findings  
The findings from the class were extremely interesting. Every pupil in the class took part and 
felt success at some point during the course of the block, with all of them contributing to the 
creation of a new game. 

Furthermore as the pupils involved were in S1 they were shy, and lacked a lot of confidence 
to speak publicly in front of their peers however over the course of this enquiry the class 
confidence increased dramatically.  

Each group had created a game, which had a similar root of possession however each game 
was created differently to another in various ways. Pupils had drawn upon their prior 



knowledge of possession games such as football, basketball and netball in order to form the 
basis to build up for their own new game. 

It was also found that pupils put a lot of effort into their planning stage as they said “we felt 
we had to put as much detail in as possible so that our game would run smoothly”. They also 
said it gave them a clearer understanding of what is expected of them as they are setting the 
standard themselves. As a result of this the majority of pupils said they felt they worked as 
hard as they could so their work was produced to a high standard as it was their sole 
responsibility. This shows that higher order thinking activities had a positive impact within 
the class as the majority of pupils worked harder as they were responsible for not only their 
learning but the others in the class.  

It was evident that pupils also gained more knowledge of the activity itself as pupils were 
able to find out a variety of rules for each activity, and a concept of each game. At the same 
time pupils were also developing the skills such as communication, teamwork, confidence 
and leadership which are all skills relevant not only to school life but beyond school. This 
gave them an insight into the skills needs to work in a group to make complete a common 
goal and make it successful without guidance from the teacher. 

Not only did the use of H.O.T activities give them more responsibility over their learning, it 
provided them with a boost of confidence from a social aspect. As pupils were in mixed 
groups it gave them the chance to get to know more people in their class, and also provide 
them with the opportunity to work collaboratively. Speaking to pupils at the beginning of the 
block gave an overwhelming sense of nerves and uneasiness with regards to delivering a 
lesson to the rest of the class. However as the weeks progressed it was evident from my 
observations that their confidence was growing each period, and by the end of the block 
every pupil in the class stood up in front of everyone in their group and delivered a 15 – 20 
min lesson. This confidence only grew to do the progressive nature of the activity, slowly 
making the tasks more difficult scaffolding their learning.   

 
Conclusions  
Overall, it was clear from the enquiry that using Bloom’s Higher Order Thinking concept to 
create activities for pupils was hugely successful. It allowed children to take responsibility for 
their own learning, and the learning of their peers. This enquiry displays the importance of 
Higher Order Thinking tasks being introduced gradually; pupils need to full understand the 
basic knowledge which they can replicate before they can draw upon this to ‘create’ their 
own ideas. It was also evident that Higher Order Thinking improved not only the cognitive 
ability but personal and social skills which are vital to develop for future practice within and 
out with school life.  

 
 
 
 



Implications for Future Practice  
If I were to undertake this enquiry again I would like to focus on an upper school class during 
their theory period. This would give me the opportunity to try out Higher Order Thinking 
activities within a classroom setting, and observe the impact it has on National level pupils.  
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