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Rationale  

In recent years, incorporating formative assessment into teaching and learning has been at the 
forefront of education. Formative assessment has become an integral component of Scottish 
education and faces scrutiny and constant re-evaluation. Formative assessment refers to the 
feedback during a learning process to evaluate his/her own practice (Martos-Garcia et al, 
2017). Assessment is for learning (Aifl) was designed to enhance learning and teaching by 
using several different strategies. However, despite pupils being assessed through formative 
or summative means there appears to be very little focus on how pupils can self-assess and 
evaluate their own performance within a classroom environment. AifL correlates at large 
with the curriculum for excellence (CfE) by underpinning the need for self-assessment and 
engagement to contribute towards the holistic needs of the pupils. Applying AifL strategies 
within the classroom allows pupils to identify their strengths but also allows the pupil to 
reflect on their own learning experience and acknowledge areas within a lesson which they 
need more support (Brew et al, 2009). Additionally, this allows teachers to differentiate their 
lessons to match the needs of their learners and allows the transfer of responsibility from the 
teacher to the pupil (Building the Curriculum 2, 2007). As such, the intention of this 
professional enquiry is to analyse the effectiveness of ‘exit-passes’ as a method of formative 
assessment.  

Aims  

The aim of this enquiry is to evaluate the success of exit-passes and their impact on learning 
and teaching in the secondary geography classroom setting.  

Methodology 

The research was conducted over a period of 3 weeks; an exit pass process was implemented 
with a National 5 geography class comprising of 22 pupils. A small proportion of the sample 
group consisted of pupils with Additional Support Needs (ASNs). A questionnaire was 
carried out prior to the research phase to gauge pupils initial attitude and understanding 
towards the purpose of exit passes. The questionnaire comprised of both open and closed-
ended questions and would be used to compare data which would be collected over the 3 
weeks (Appendix A). Furthermore, pupils were informed about the theory behind exit passes 
and were given step by step instructions on how to complete them (Appendix B). The pupils 
were issued with an exit pass 5 minutes before the end of each lesson and were asked to place 
their exit-passes in the ‘post-it’ pocket by the door to eliminate the potential for pressure 
(Appendix C). Pupils were given a reference at the start of each lesson as learning intentions 
and success criteria were discussed with the pupils and displayed on the whiteboard. From 
this, pupils could assess whether they had achieved the lesson aims. Pupils feedback was 
reviewed by the teacher at the end of each lesson to address where the areas of development 
were. At the end of the 3-week period, all pupils were given the same questionnaire to gauge 
responses on how they valued the use of exit passes in self-assessment. 



 

Findings 

The data collected was surprising. From the initial questionnaire, pupils seemed hostile 
towards the idea of an exit pass. The chart below shows the result from a National 5 
geography class consisting of 22 pupils. The pupils were asked whether they enjoyed using 
exit passes and to explain their answer. The results show that 13 out of 22 pupils (59%) did 
not enjoy using exit passes when compared to only 3 out of 22 (13%) who did enjoy them. 
When looking at the explanation of the pupils, many of them explained that they have never 
used an exit pass before or that they did not know what an exit pass was. In addition to this, 4 
out of the 22 pupils explained how they felt that exit passes were a waste of time. Information 
from the exit passes was revised after every lesson. Overall, pupils were not responsive and 
simply suggested that they understood everything and did not have any questions. However, 
pupils with additional support needs actively requested helped. On the other hand, findings 
could have been altered or varied due to help from the support assistant. Constructive input 
from some pupils was given towards the end of the third week in terms of lesson changing. 
Pupils requested a slower pace of lesson or also mentioned that they had enjoyed the lesson 
and would like to do more.  

Lastly, a final questionnaire was given to pupils to gauge whether they felt that exit passes 
were useful in evaluating their own work. Despite pupils not enjoying exit passes 13 out of 
22 pupils (59%) felt that exit passes were a useful tool to accurately assess their own 
learning. In addition to this 10 out of 22 pupils (45%) believed that exit passes are a good 
way of communicating with their teacher. The results gathered could be affected by the lack 
of exit passes used within the school or that pupils do not recognise certain tasks as a plenary. 
To add, it could be beneficial to use exit passes with lower year groups to prime them into 
using methods of self-assessment throughout the school which in turn, could promote 
learning. Lastly, the results could have been altered as 2 other probationers were conducting 
their enquiry at the same time which could, therefore, make the exit passes monotonous. 

Conclusions   

To conclude, the data gathered from the investigation suggested that pupils regarded exit 
passes as a purposeful way of self-assessing and learning however this was not an enjoyable 
task for them. It was evident that pupil’s attitudes slowly changed over the 3-week period. 
Moreover, by actively encouraging the pupils to evaluate themselves they started to evaluate 
my methods as a teacher and suggest areas of change or improvement. The evidence from 
this enquiry, would also suggest that exit passes are an essential tool for pupils with support 
needs as all pupils actively requested help. It is also clear that many of the pupils who did not 
benefit from the intervention, were those who tend to display behavioural problems across the 
curriculum.  

 

 Implications for Future Practice   

This study opened many opportunities for reflection and evaluation. To increase the validity 
and reliability of this study it would have to be carried out over a longer period of time. In 
addition to this, I believe that pupils should be introduced to self-evaluation from an earlier 



stage, for example, secondary stage 1. This would prime pupils and could result in pupils 
being able to evaluate themselves independently later on. Furthermore, I believe it is 
important to experiment with different exit passes to see which one works well with the class. 
Current trend exit passes such as ‘Twitter’ or ‘Instagram’ would be more interesting to the 
generation of technology which could present greater results. Lastly, differentiation should 
also be factored into what type of exit passes are used as additional support pupils may 
struggle with open-ended questions.  
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Appendix 1 - Pupil Questionnaire 

 

          

Name:           

Class:  

Your learning is at the heart of the school and is the prime concern of your teachers. 
Knowing how you learn best is the starting point to ensure you equip yourself with the 
optimum learning condition and environment. This also allows your teacher to know how 
best to tailor the lessons to your needs. Over the next few weeks you will be issued 
with an exit ticket at the end of each lesson with Miss McGavin. This exit ticket will 
require you to answer two questions about the lesson you have just received. The idea 
behind this exit ticket is to give you more responsibility for your learning.  

Questions 

 

1. How often do you use exit passes throughout the school (circle your answer)? 
 
a) Always  B) Sometimes  C) Never 

 
2. Do you enjoy using exit passes? Explain your answer. 

____________________________________________________________
____________________________________________________________
__________ 

3. Do you think that exit passes are a good way to communicate with your teacher? 
Explain your answer. 
____________________________________________________________
____________________________________________________________
__________ 

4. Would you actively admit to your teacher that you are struggling with a lesson?  
____________________________________________________________
____________________________________________________________ 

5. Do you feel that you accurately assess your own work?  
____________________________________________________________
____________________________________________________________
____________________________________________________________ 



Appendix 2 – Exit Pass 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 3 – ‘Post- it pocket’ 

 


