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Rationale 

When discussing research that could be conducted in a meaningful way in the classroom, the 
issue of a lack of confidence and fixed mindsets arose most often. We, as practitioners, often 
face difficulty with learners who have convinced themselves that they are not good enough or 
that they are not good at particular topics/subjects and thus they do not apply themselves to 
tasks as well as they could. The General Teaching Council for Scotland (GTCS) sets out in its 
Standards for Professional Registration that teachers must “know how to promote and support 
the cognitive, emotional, social and physical wellbeing of all learners, and demonstrate a 
commitment to raising all learners’ expectations of themselves” (GTCS, 2012). Therefore it 
is in the interests of all teachers to know about the different ways in which to support pupils 
to have high expectations of themselves. 

Research has shown that one of the most cost effective methods of improving success 
amongst pupils is through the use of feedback (EEF, 2018). Furthermore, given that the 
Scottish Government currently has as its main educational focus the closing of the poverty 
related attainment gap, Carol Dweck’s writings on growth mindset hold even more power 
today than they did when first published: 

“The growth mindset was intended to help close achievement gaps, not hide them. It is about 
telling the truth about a student’s current achievement and then, together, doing something 
about it, helping him or her become smarter.” 

- Dweck (2015) p.2 
  Thus, as Dweck highlights, it is crucial to spend time with pupils discussing what they have 
done and then continuing said discussion with how they can improve i.e. feedback. The 
purpose of this investigation is to find out what happens when pupils are provided with real 
time formative feedback - the hope being that pupil’s confidence in their ability grows as a 
result. 

Aims 

1. To assess the impact of feedback checkpoints on pupils’ confidence in their ability. 
2. To find out if pupils think mid-lesson feedback improves their confidence. 

 

Methodology 

This enquiry involved identifying a class who would benefit from this interim check and 
feedback. An S3 class was chosen as it features pupils of varying levels of confidence. The 
class is sometimes dominated by a handful of pupils who exhibit a lot of confidence, has a 
middle group who are good and well behaved but less confident, and has one pupil from the 



school’s Language and Communication Unit who exhibits very little confidence. The class 
answered a short questionnaire at the beginning of the enquiry which asked them to rate on a 
scale of 1 to 5 (1 being the most negative response and 5 being the most positive) for 3 
questions (see Figure 1). Following this questionnaire, it was explained to the pupils that 
confidence stops would be introduced in the middle of lessons to allow pupils to reflect upon 
how confident they felt about the topics they were being taught. This involved stopping the 
lesson, using no hands questioning to ask pupils about what had been taught, and then the 
pupils denoting in their jotter margin a value between 1 and 5 to reflect how confident they 
felt about the questions that had been asked. Following this, the teacher would go round and 
speak with pupils to ask questions, offer help and give feedback at each group (maximum of 
4 pupils at each). The confidence check was repeated at the end of each lesson as well. This 
was repeated over the course of three weeks (3 periods per week) and concluded with a final 
questionnaire which repeated the same questions as the original (with slight adjustments) in 
order to clearly indicate any changes. 

Figure 1 

 

Findings 

The findings presented here are not entirely representative of the overall time set out for the 
enquiry as unexpected weather closed schools and impacted the amount of data that was 
collected. Figures 2, 3 and 4 represent the findings from the questionnaire at the beginning of 
the research period. They show that, when asked about growth mindset qualities (mainly 
confidence) without formative feedback, the majority of pupils already had a good level of 
confidence as they responded with either a 4 or a 5 on the questionnaire. The results for the 
question ‘Do you think it would help your understanding if I tested your understanding 
during a lesson and gave you ways to improve right away?’ showed a more mixed response 
in comparison to the other two questions which perhaps suggests a lack of understanding of 
the question or a reluctance to engage with new methods in the classroom. 

 

 

Rate	your	answer	1	to	5	on	the	scale	by	circling	a	number.	1	means	you	rarely	
understand	what	is	being	taught,	5	means	you	always	understand	what	is	being	
taught.	

Question	1:	How	well	do	you	understand	what	is	being	taught	in	Modern	Studies?	

	1						2					3					4				5		

Question	2:	How	comfortable	do	you	feel	answering	questions	in	front	of	the	class?	

1					2					3					4					5		

Question	3:	Do	you	think	it	would	help	your	understanding	if	I	tested	your	understanding	
during	a	lesson	and	gave	you	ways	to	improve	right	away?	

	1				2				3				4					5		

	



Figure 2 
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Following the original questionnaire, feedback was provided at checkpoints in lessons - this 
varied from lesson to lesson dependent on the topic being taught. At each checkpoint, pupils 
were instructed to use the same 1 to 5 scale to write a number in the margin which would 
indicate their confidence in the topic at that point in time. Over the course of the enquiry, the 
numbers written fluctuated. Going through their jotters, it was difficult to find any 
discernable pattern which indicated an increase or reduction in confidence, it was entirely 
dependent on the topic being taught. Pupils who had written 5 in their margin one day had 
written a 1 the next day regardless of the same process of feedback and checkpoints being 
used. This suggests that many pupils still struggled with confidence in their abilities 
regardless of the feedback provided. There were also pupils who consistently wrote 5 in their 
margin, which is excellent, but this meant that any progress or impact of the feedback could 
not be identified. 

At the end of the 3 weeks, pupils were asked to fill out another questionnaire as seen in 
Figure 5. 

Figure 5

 

The results of this questionnaire can be found in Figures 6, 7 and 8. The results show that the 
majority of pupils did not think that the checkpoints helped but did demonstrate a rise in the 
amount of 4 and 5 responses in the first two questions. 

 

 

 

 

 

 

 

 

Rate	your	answer	1	to	5	on	the	scale	by	circling	a	number.	1	means	you	rarely	
understand	what	is	being	taught,	5	means	you	always	understand	what	is	being	taught.	

Question	1:	How	well	do	you	understand	what	is	being	taught	in	Modern	Studies?	

	1						2					3					4				5		

Question	2:	How	comfortable	do	you	feel	answering	questions	in	front	of	the	class?	

1					2					3					4					5		

Question	3:	Do	you	think	testing	your	understanding	during	a	lesson	and	giving	you	ways	
to	improve	right	away	has	helped	you?	

	1				2				3				4					5		

	



Figure 6 

 

Figure 7 

 

Figure 8 

 

Overall the quantitative data collected presents similar findings to those observed by the 
teacher. Many pupils would respond positively to the feedback, agree what needed to be done 
but then not take on board and apply the feedback to ensure improvement. Pupils understand 



how they could improve, but often chose not to act on it. Arguably, motivation then becomes 
a key factor in feedback, confidence and growth mindset. 

Conclusions 

From the research conducted it can be concluded that, while feedback has been shown to be 
an effective method in teaching, the evidence presented here shows that feedback can be 
inconclusive at times as an effective method. 14 pupils responded with either a 2 or a 1 (the 
most negative responses) when asked if the use of the checkpoints and feedback had made a 
difference. 

Therefore in assessing the impact of feedback checkpoints on pupils’ confidence in their 
ability, it can be concluded that pupils’ confidence did rise as a result of the feedback 
checkpoints although some pupils’ confidence was already very high and thus not affected. 
The majority of pupils did not think that mid-lesson feedback improved their confidence and 
this was reinforced by teacher observation which noted that many pupils did not act on the 
feedback provided. It therefore became apparent that a crucial component of growth mindset 
and feedback is motivation. 

Implications for Future Practice 

For this research to be more successful in the future, it should be conducted with various 
classes in order to gain more qualitative data from more variations of ability and confidence. 
This should also be conducted over a longer period of time in order to gather more data. This 
teacher still believes that feedback is a crucial component of a pupil achieving their potential 
and will continue to use it in class but not through mid-lesson check points.  The importance 
of motivation in the classroom and as a factor which influences confidence and growth 
mindset would also need to be explored as it could arguably have an impact on the research. 
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