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Rationale 
The ideology of lesson planning and stepping into a classroom to deliver that perfectly 
planned and ready to deliver lesson can often be disrupted by misbehaviour, much to the 
exasperation of the well-intentioned and eager teacher.   
Sometimes however, that misbehaviour goes beyond the confines of the classroom and is 
linked to wider life circumstances of the pupil, such as socioeconomic status (Dodge,Petit 
& Bates 1994), and therefore is not just general folly. This may make managing the 
undesirable behaviour more strenuous.   
However, providing feedback to pupils in a real-time setting as well as receiving praise has 
been shown to increase pupil satisfaction (Burnett 2010). This suggests that even if there 
are extenuating circumstances that precurse misbehaviour, the classroom teacher may still 
be able to provide an environment in which that pupil is settled and willing to work. 
Furthermore, based on the theories of Carol Dweck concerning mindsets, it has been 
shown that praising the effort put in by pupils and not just the end results, fosters a growth 
mindset which transcends all socio-economic statuses and improves not only attainment 
(Dweck 2009)but also behaviour (Yeager & Dweck 2012). In addition to this, research 
which determines the effectiveness of token economics for rewarding appropriate 
behaviour has suggested that inappropriate behaviour does decrease when that type of 
intervention is in place (Filcheck, McNeil, Greco, & Bernard 2004). Moreover, when child 
and parental interaction is included with the token economy, inappropriate behaviour 
decreases even further. 
 
 
Aims 
The aim of the current enquiry is to establish if the use of Class Dojo affects pupil 
behaviour in a BGE classroom. Throughout the time of the enquiry whilst using Class 
Dojo it is expected that pupils’ behaviour would improve. 
 
 
Methodology 
 
For this enquiry a 2nd year secondary class (social subjects) was chosen. This class 
included mixed ability pupils of varying backgrounds but none with additional support 
needs. The behaviour of the pupils was recorded for a two week period whilst there was no 
intervention. The information recorded was the number of times the teacher had to stop the 



class to speak to a pupil regarding behaviour whether it was low level disruption or more 
profound misbehaviour. Class Dojo was then introduced to the pupils and again over the 
next 2 weeks pupils’ behaviour was recorded in the same manner as before.   
 
 
 
 
 
 
Findings (Times New Roman, 12, Bold, Italic) 
 
The findings from the enquiry were as follows (the class size is 27 and they are taught 3 
times a week for a 50 minute sessions) 
 
 Number of times behaviour disrupted the 

class 
Week commencing 19/02/18  15 
Week commencing 26/02/18 Snow days/no recordings 
Week Commencing 05/3/18 13 
Week commencing 12/3/18 (Class Dojo) 10 
Week commencing 19/03/18 (Class Dojo) 12 
 
 
As can be seen from the table above  and the graph below, the number of times a pupil had 
to be spoken with in the first 2 week period (prior to the introduction of Class Dojo) was 28 
times. In the second 2 week period after the introduction of Class Dojo pupils had to be 
spoken with 22 times. This is a reduction in class disturbances of 21.5%. 
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Conclusions  
The first thing that was noted from the results was that the teacher did not actually notice 
the positive effects of Class Dojo initially in terms of the number of times pupils had to be 
spoken with. It was not until the actual collating of the results that it was found that Class 
Dojo had had such a positive impact. That may be because on average it reduced the 
number of times a pupil had to be spoken with by around 1 time per class. Collectively over 
the 2 week period this difference was significant. It was observed however that in the 2 
week period after Class Dojo was introduced there was less “severe” misbehaviour in terms 
of no referrals or sending out of the classroom were recorded it was all mostly low level 
disruptions. The impact of Class Dojo was that events recorded such as “keeping desk tidy” 
did not have to be encouraged directly like before the intervention was introduced, 
meaning that whilst disruptive behaviour was reducing, positive behaviour also increased 
without much persuasion. 
 
It was also observed that pupils showed a sense of interest in Class Dojo and how it 
worked. They were keen to log on and change their own avatars and use the features 
within Class Dojo. They also engaged with the real time feedback of receiving and losing 
points in class which would tie in with Burnett (2010) and the positive affect of timeous 
feedback and the increase that has on pupil satisfaction. 
  
Upon asking for pupil feedback for class dojo it was commented by most that they did not 
actually see the difference that class dojo made. This may be because it was only used in 
this one class for 3 periods a week and there was still some disruption like before and Class 
Dojo wasn’t being used elsewhere. 
 
Overall the use of Class Dojo had a positive impact on this BGE classroom. 
 
 
Implications for Future Practice 
Although it can be seen from the results that Class Dojo did have a positive impact on pupil 
behaviour it wasn’t felt by the members of the class (or indeed the teacher). If Class Dojo 
was used in more classes and the same results were also observed then the pupils may then 
perceive the positive effect of Class Dojo. This is pertinent to a secondary school where the 
pupils are shared by different teachers. 
 
The part of Class Dojo for parent interaction could also be used more to include parental 
participation. This may further increase the interest from pupils as their parents or carers 
would be able to see what they are being rewarded for or losing points for. This may act as 
a deterrent for some as the parent would know instantly if they were losing points and 
exactly what for. This would mean that the results of Filcheck et al (2004) and the even 
further decrease in in inappropriate behaviour when parents are involved, may be 
observed.  
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