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Rationale 

Positive praise can have a great effect on the children within a classroom setting and this 
enquiry worked to find out the exact effect. Creating a positive and nurturing atmosphere in 
the class is vital for engaging the children and to encourage them to always try their best 
(Conroy et al, 2009). Positive interactions in the class are key to building the classroom ethos 
that promotes learning. A study conducted by Partin et al (2010) highlighted the use of 
positive praise in primary schools. The study found that on 2 occasions, inappropriate 
behaviour decreased and there was an increase in appropriate behaviour when positive praise 
was utilised. Positive praise can be provided in many different ways such as comments in 
marking and verbally. 

Aims 

The aim of the enquiry was to investigate the effect of positive praise on a group of children 
within a class. This group would be extensively praised and the effects would be recorded 
using different methods of data collection. 

Method 

The enquiry was carried out in the classroom setting with the focus being on one of the 
groups within the class. The whole class were involved in the enquiry however the results 
were compiled from one group that consisted of 7 children aged 6 and 7 years old. The class 
were subjected to extra positive praise and were constantly provided with positive feedback. 
The positive praise was provided verbally to the children. The statements that were used were 
encouraging and intended to motivate the learners to complete the task to the best of their 
abilities. The praise also worked to develop confidence in the child’s own ability. The 
statements were provided to the individual children as well as to the group. The results were 
collated using four different types of data collection. The first of these was formative 
assessment, using ‘emoji’ exit passes, and the second was participant observation during the 
activities. The final two methods were questioning in the classroom and feedback to and from 
the pupils using formative and summative techniques. The data was collected over a three 
week period and during both literacy and numeracy lessons. 

Findings 

A questionnaire was used as part of the feedback from the pupils and was made up of 4 
questions surrounding the effect that positive praise had on them in the class. The children 
were asked how they felt when they were praised during the task. The children wrote their 
answers down on the sheet. Six of the children said that they felt happy as a result of the 
praise. One of the children said that the praise made no difference and that they felt ‘normal’. 
The second question asked the children how they felt when they aren’t praised during the 



task. Again, six of the children explained that it would make them sad and disheartened as a 
result of no praise. The other child said that they wouldn’t notice if there was no praise given. 
The next question asked if the children would try harder as a result of the positive praise. All 
the children explained that they would and that this would encourage them to give it their best 
effort. 

Participant observation was another data collection method that was utilised in the enquiry. 
The group were observed during activities and the results were noted during the tasks. During 
one of the activities, the class was stopped and one of the children’s work was used as an 
example of good work. The child was praised for doing such a good job and was provided 
with a house point as a reward for this. After this, the child proceeded to complete his work 
quickly and to a high standard and managed to achieve the learning intention of the lesson. 
The child also had a smile on his face and was eager to show the teacher, as well as the other 
children in the group his finished work. 

The exit passes that were used in the class had three options on them that the children would 
circle at the end of the lesson. The three options were ‘I feel happy and confident with the 
encouragement’, ‘I feel ok with my feedback’ and ‘I feel the same after encouragement’. The 
children’s responses were recorded on 8 occasions. The children responded saying that they 
felt happy and confident after the encouragement 31 times. 18 responses showed the children 
felt ok after the encouragement and the final 7 responses were that there was no difference 
post encouragement. 

Questioning was the last form of data collection and the questions were asked during the 
activities that the class were completing. After I had given a member of the group positive 
praise, I asked another child the effect it had on them. She answered: 

“I wanted to try harder so that I would be told that I was doing good” 

A different child said that when another child in the group was praised that they had not 
noticed and were engaged in their own work; their response was: 

“I never noticed, I was trying to do my own questions” 

As well as questioning others in the group, I also questioned the child who had been praised 
to understand how these children felt. The child had been reading the book and had used one 
of the reading strategies successfully to decode a tricky word. The praise was then given to 
the child, later during the lesson the child was asked how they felt and they responded: 

“I felt embarrassed but then I felt proud because I did well” 

Conclusions 

The positive praise that was extensively provided for the children seemed to have a positive 
effect on them for the majority of the time. The children had expressed that the positive 
praise that they received had meant that they felt proud of themselves and that it made them 
feel happier. In comparison to how the children feel when they are given no praise, sad and 
disheartened, the true effect of positive praise can be seen. Positive praise also had an effect 
on the children who were not being necessarily praised. The praise that their peers were 



receiving encouraged and motivated the other children to try their best. The children 
explained how they also wanted to be praised for the work that they were completing. 

Implications for Future Practice 

The results of the enquiry have shown the positive effect that praise can have in the 
classroom and how the learners respond to the praise. The implication of the enquiry is that 
positive praise will be continually used in the classroom to motivate the learners. This is a 
tool that could be utilised in any curricular area and to encourage the children to succeed in 
the learning. 
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