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Rationale 

Raising attainment, Closing the attainment gap and equity in learning. These terms are used 
frequently when discussing the need to ensure that all children, regardless of their personal 
circumstances, are given an opportunity to achieve as highly as possible in their lives. Raising 
attainment is currently a huge focus for the Scottish Government and for the attainment 
challenge authorities, of which, North Lanarkshire is one. In classrooms across Scotland, 
teachers are developing effective pedagogies which will enable attainment to be raised (Sosu 
and Ellis, 2014). In our group, we recognised that there were often times, when children 
would not be achieving as highly as they could and that as teachers, we should be considering 
steps to put in place to support these children and improve their attainment. For the reasons 
aforementioned, my group decided to conduct an enquiry which would investigate the effects 
of instant feedback on attainment. 

Research conducted by Black and William (2012), proposed that overall, formative 
feedback was an aspect of practice that teachers find difficult. However, it is also suggested 
that formative assessment is an important aspect of practice to develop as formative feedback 
will help to raise learners’ achievements (ibid). North Lanarkshire Council has, according to 
their document, Raising Attainment for All (North Lanarkshire council, online) been 
consciously trying to raise attainment since 1998. This factor, alongside Education Scotland’s 
recommendation of undertaking classroom research in order to raise attainment, provided my 
group with a strong rationale for undertaking this enquiry. 

 

Aims 

The aim of this enquiry was to investigate whether instant feedback would improve 
children’s attainment.  

 

Methodology 

The enquiry was conducted in a P5/6 classroom where the largest group of children in an 
SIMD group was 9 children in SIMD 6. A focus group of 6 children were chosen, 3 of whom 
were SIMD 3 or lower and the other 3 children were chosen as I had previously identified 
them as requiring additional support to ensure they could achieve their full potential. 

Prior to the investigation, children had carried out an assessment piece of work and 
this was carried out again at the end of the research to investigate the effect of using instant 
feedback. During lessons, I gave feedback to children by using a highlighter to highlight good 



pieces of work (green) and pieces of work which needed work (pink) with a comment given 
for any work that was not being completed as expected. At the end of each lesson, children 
were asked to traffic light their work according to their understanding. A note was kept of the 
focus group children’s traffic light for that day, and a note made as to whether feedback had 
been provided or not. Evidence was also gathered in the form of learning logs and 
observations, looking particularly for children being able to assist another child if finishing 
all their work. The focus group of children were not the only group of children to receive 
formative feedback, however for the purposes of this enquiry, only their evidence has been 
used to inform the results. 

 

Findings 

As already discussed, some of the focus children for this enquiry were children who I had 
identified as requiring support. In a summative assessment carried out before the enquiry 
began, 3 of the pupils included in this enquiry achieved less than 60%. 3 of the children 
received between 60% and 80%. At the end of the enquiry all children improved their score 
and 5 children achieved more than 80%. Clearly, this has been an improvement in attainment 
for these children and the feedback provided to them during lessons may have been one of the 
contributing factors in this. 

The evidence gathered during the enquiry provides mixed results about the impact of 
giving instant individual feedback in raising attainment. When looking at the evidence of 
traffic lights in children’s work, it is not possible to draw a single conclusion from this about 
whether feedback improves a child’s attainment. There is no link between children receiving 
feedback and the traffic light they gave their work on any day and most of the time children 
self-assessed with a green traffic light, even when no feedback had been given. One issue 
related to this may be that children self-assessed incorrectly; there were times when children 
self-assessed as green when it appeared that they had not understood the learning properly. 
Therefore, the evidence from traffic lighting was in-conclusive as to whether feedback had 
improved children’s attainment. 

On the contrary, the evidence gathered during observations suggests that in some 
cases, instant feedback made a difference to the children’s understanding, and allowed them 
to correct their errors as the learning was taking place. This can be deduced from an 
observation carried out on a child during one of the lessons. Prior to giving feedback to this 
child, the child was converting incorrectly between twelve and 24-hour time. During 
feedback, a note was made in the child’s jotter reminding them of how to carry this out 
correctly and referring to the success criteria of that lesson. It is possible then to suggest that 
without feedback being given, that children would not have achieved so highly in some cases. 

 

Conclusions 

It is possible to suggest that instant individual feedback can raise attainment in children. A 
comparison of summative assessment results from before and after the enquiry, shows 
increased attainment following the use of instant feedback in lessons. Furthermore, in 



providing instant feedback to children, errors were minimised and children could correct their 
work immediately and carry on the rest of the lesson working in the correct way. However, 
the evidence drawn from this enquiry is inconclusive and several considerations would have 
to be considered if a similar enquiry was to be conducted in future. 

 

Implications for Future Practice 

Following the analysis of the evidence from this enquiry, it is reasonable to suggest that some 
changes would be necessary to achieve the aim of raising attainment by giving instant 
individual feedback. One area of difficulty during this enquiry was ensuring enough feedback 
time could be given to all children. To rectify this, it may be worth researching whether 
children providing feedback to each other would be an alternative effective way of raising 
attainment. Also, a future enquiry should see summative assessments take place in the same 
unit of work to provide a clearer understanding of the impact of feedback without any other 
factors influencing the results. 
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