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Rationale 
The study of peer praise for effort in the classroom stems from the interest in enhancing self-
esteem and motivation in the classroom. The introduction of praise pegs in the classroom 
allowed an opportunity to observe the effect that pupil praise of effort would have on the 
class and confidence. This was supported by the work of Dweck, C (2007) who states “effort 
or process praise, develops motivation. It tells students what they’ve done to be successful 
and what they need to do to be successful again in the future”. This extends to the 
development in the four capacities of The Curriculum for Excellence and GIRFEC with 
pupils becoming included in their learning and the learning of peers, building social skills and 
confidence by discussing the positives in the work of other learners. By allowing pupils to 
praise each other and look for effort in the work of others, it was hoped that the class would 
develop in becoming confident individuals and successful learners. There was a focus on 
observing if praise from peers would help pupils to develop motivation and achieve more 
within Literacy.   
 
Aims  
The aim is to investigate what happens to motivation and achievement when pupils use peer 
encouragement in a primary 2 classroom and celebrate this through praise at the end of the 
lesson. 
 
Methodology 
This enquiry took place in a P.2 class with 23 mixed ability pupils over 4 weeks. Many pupils 
within the class lack confidence in literacy and although observations were made on the 
whole class to show changes, there was a focus group of 7 individuals. The enquiry began by 
discussing praise and effort during a circle time activity with the class as a whole. The 
questions asked were 

• What do you think praise is? 
• Who do you get praise from? 
• How does praise make you feel? 
• What do you think effort is? 

 
Before the enquiry began, the pupils discussed what happens to them when they receive 
praise and what difference it has on their work or effort. The discussion showed the pupils 
understood what praise was and felt praise from adults was very important to their confidence 
and engagement. The pupils in the class did not fully understand the term effort at first, the 
discussion showed the pupils thought effort was measured by the amount of work completed 
rather than the amount of work that they had put in. It was important for the enquiry that the 
understanding was developed to ensure pupils knew what they were praising each other for. 
The enquiry was carried out at the end of literacy lessons, the pupils were asked to take the 
peg with their name on it and place it on the picture of a classmate who they had thought 
made a lot of effort with their work that day. The focus group of 7 individuals were 
questioned daily on the peg that they had given, and observations of reactions from pupils 
were taken. At the end of each week during circle time, the children were asked questions 
about the praise pegs and this was evidenced in a mind map format.  



• How did you feel getting a praise peg this week? 
• Why did you give a praise peg this week?  
• What did you think you were given the peg for? 
• Why do you think you were not given a peg?  

 
Findings 
The findings showed that while the pupils had begun to learn and understand what effort 
meant, they didn’t always have a valid reason for giving the peg to a peer. It was evident 
from observations and class discussions that the confidence of the children who received 
praise pegs increased along with their self-esteem, the fact that the pegs were on display for 
all to see also helped this as pupils were excited to show peers the display. Through the 
discussions and observations, it became clear that at the beginning of the enquiry, the pupils 
were giving pegs to their friends rather than for the effort the pupils had put into work. Pupils 
made comments like, “I got 4 pegs from my best friends.” and “He made good effort and he 
is a good friend.”. It was also clear that if pupils had heard me praise a child for good work, 
that they would receive more pegs. “He did good work.” and “He made good effort today.”	
Throughout the enquiry, it became clear that some pupils had began to understand what was 
meant by effort and had used this to pick who was deserving of a peg.  The pupils made 
comments such as “She hasn’t been chatting and has been doing her work.”, “She was getting 
on with her work and wasn’t being distracted” and “She had her head down and her pencil 
was moving, she worked hard”. It was also clear that the pupils who didn’t receive a peg, lost 
confidence and felt as if they did not work hard enough. “It made me feel sad not getting one, 
It made me feel like I had not worked hard when I did.” This had an impact on the confidence 
of some pupils, who felt they had tried their best and this had not been recognised by peers. It 
was clear from the answers of the pupils that although it did increase confidence, the pupils 
didn’t always understand the reasoning behind giving or receiving a praise peg. The praise 
pegs were positive for many pupils, increasing confidence and self-esteem in terms of 
literacy, however if a child had worked hard and didn’t receive a peg, it was evident to cause 
clear upset.  
 
Conclusions  
Due to the small scale of the investigation, the results are not fully responsive to the 
development in the enquiry and the progress in the understanding of praise and effort. The 
age and maturity of the children may have linked to the difficulty in fully developing the 
understanding of this concept and give the pupils ample time to use it within the time scale. It 
is clear that the focus group had an increase in confidence and self-esteem, however the value 
of teacher praise is still held higher than the praise of peers and this was evidenced in the 
discussions with pupils. The confidence of the pupils who did not receive praise pegs for the 
majority of the investigation remained unchanged, however a few did become upset at not 
receiving a peg.    
 
Implications for Future Practice  
The enquiry has highlighted the importance of developing an environment where peer praise 
is welcomed and of high regard. Pupils who received praise from peers show higher 
confidence and self-esteem in relation to work and relationships. It is important to develop 
this aspect of growth mindset over a longer period of time, with more focus on what effort 
looks like in the classroom and how this can be recognised. To develop peer praise in the 
future, it would be beneficial to introduce it at the start of the year to allow full 
understanding, it is also important to consider the age and stage of the pupils that the idea is 
introduced to.  
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