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Rationale  
My decision to conduct this enquiry stemmed from my own teaching practice during my 
probationary year and the problems I had with managing behaviour with certain classes. 
Similarly, through regular consultation of the GTCS’s Standards for Registration, this 
investigation was an ideal opportunity to begin working towards two of the outlined 
standards: 

“Have knowledge and understanding of the importance of research and engagement 
in professional enquiry” (GTCS, 2012, 2.3.2) and “Develop positive relationships and 
positive behaviour strategies” (GTCS, 2012, 3.2.2) 

Furthermore, after specific research into positive behaviour strategies, TES recognise reward 
systems as one of the most effective ways of establishing a positive classroom environment 
as they “promote good behaviour and incentivise students” (TES, 2017). After considering a 
range of possible tools to encourage positive behaviour through rewards and sanctions, Class 
Dojo was selected due to the website priding itself on improving behaviour in the classroom. 
The gamification style of the website tool teaches “development skills through real-time 
feedback” (Class Dojo, 2018) which is something that would fit into the nature of my S1 
class.  
 
Aims  
The aim of this enquiry is to investigate whether implementing ‘Class Dojo’ will have an 
effect on pupil behaviour in Broad General Education (BGE) classes. 
 
Methodology   
The research for this enquiry was gathered with an S1 class of 30 pupils over a four week 
period (two weeks without Class Dojo and two weeks with the tool implemented). Learners 
had four periods of English per week, equating to roughly 13 hours of data collection. Data 
was collected through teacher observations, learner feedback, recording of interruptions and a 
pupil survey.  
 
Weeks 1 and 2 
Weeks 1 and 2 were used simply as a means of gathering quantitative and qualitative 
evidence for comparative purposes later in the investigation. During the first two weeks of 
the enquiry, the class were monitored under the English departments’ existing behaviour 
strategies, no new approaches were introduced at this stage. The number of interruptions to 
the lesson and instances of pupils misbehaving were noted as a means of determining whether 



implementing a new strategy (Class Dojo) had an impact on behaviour later in the 
investigation.	
 
Weeks 3 and 4 
On the first day of week 3 the class were introduced to Class Dojo. Class Dojo is a web-based 
educational tool that allows teachers to track progress of individual pupils by awarding points 
for merit, or deducting points as a sanction. Pupils were assigned a character on the class 
page and the purpose of Class Dojo was explained. Pupils were informed that the tool would 
be used to monitor behaviour in the class.  
 
After discussion with the pupils, ‘skills’ and ‘areas of improvement’ were identified through 
class discussion and taking suggestions from the learners themselves. The Class Dojo ‘skills’ 
are the ways that pupils can earn points and included things such as: ‘Participating in Class 
Discussion’, ‘Coming Prepared to Class’ and ‘Staying on Task’. Similarly, the ‘areas of 
improvement’ are sanctions imposed as a result of distracting from the lesson or 
misbehaving. This included areas such as ‘Shouting Out’, ‘Talking Over Others’ and being 
‘Off Task’ generally. Each skill and area of improvement was suggested by the learners 
which meant they were truly invested in the tool from the beginning.  
 
As a class we also agreed targets for both individual and group rewards. A target of 20 points 
was set for individuals before they could win a prize from the teacher’s ‘prize box’ which 
included small incentives such as stationary. Furthermore, to truly motivate pupils, a group 
target of 600 points was also set for pupils to win a ‘reward’ period. This period would 
consist of booking the school iPads for online, educational games or booking the library for a 
reading period. The reward period was kept relevant to English however the pupils were 
excited at the chance to win a reward which also increased individual accountability. 
 
With the targets set and the skills/areas of improvement identified, data was collected over 
the two week period by once again measuring the number of interruptions to the lesson and 
instances of pupils misbehaving. Throughout these two weeks, further data was gathered 
through teacher observations followed by pupil feedback and a survey at the end of week 4.  
 
Findings  
Initially, over the first few days of implementing Class Dojo (week 3), the level of disruption 
and pupil misbehaviour was consistent to weeks 1 and 2 where the tool had yet to be 
implemented. However, after reinforcement from the teacher and using the sanctions agreed, 
pupils became acutely aware that they were accountable both for their individual success and 
the success of the full class.  
 
Holistically over the latter two week period, the data drawn showed generally very positive 
results. The quantitative data gathered from tally of interruptions and instances of pupil 
misbehaviour drastically decreased with the implementation of Class Dojo as a classroom 
tool. The qualitative data gathered through teacher observations, learner feedback and the 
pupil survey also had positive findings, as detailed below. 
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The question of “what makes you behave in class” was posed at the end of week 4 to generate 
learner feedback. In noting their responses, Class Dojo was referenced as the biggest 
encouragement to good behaviour with feedback including –  
 

“Class Dojo makes me behave well because I really want to win the football rubber 
from the prize box and I want the whole class to get the reward period so that we can 
play Kahoot” – Pupil A.   

 
“I make sure I behave better when I can see Class Dojo on the board because it’s 
annoying when other people get points and I don’t and I want the class to get to the 
class target so that we can do something fun” – Pupil B 
 

This was then followed by other key factors such as the department’s disciplinary process and 
the expectations of parents.  
 
Generally speaking, there was an obvious change in pupil behaviour noted through teacher 
observations. The teacher noticed a change in how pupils approached a variety of tasks – 
pupils were noticeably more engaged and enthusiastic in lessons due to the prospect of 
earning points.  
 
Moreover, the following answers were given in response to the pupil survey distributed at the 
end of week 4. The questions were aimed to gauge an idea of how pupils responded to Class 
Dojo and whether they had taken the tool into consideration during class. 
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Conclusions  
Albeit a restricted enquiry, taken over a short period of time, the results showed that Class 
Dojo does have a positive effect on pupil behaviour. It was evident that the prospect of prizes 
and rewards both individually and as a class, encouraged positive behaviour on the whole. 
Whilst it took a few days for the tool to be accepted and fully implemented in the classroom, 
the pupils now consider it part of their classroom routine and as such, it is easy to continue 
utilising. This being said, if Class Dojo is to become a tool used daily, then the individual and 
class targets would need to be reviewed regularly to monitor its effectiveness.  
 
Implications for Future Practice  
The GTCS comments that practitioner enquiry offers: 

“…significant value for the wider school improvement agenda. Staff are able to work 
individually and collectively to investigate, question, consider and plan for change 
and development.” (GTCS, 2018) 

Considering GTCS’s advocating of practitioner enquiry and given the positive results 
gathered through this investigation, the findings have already been shared with colleagues in 
the English Department who have also implemented the tool. The enquiry will also be 
presented to the senior leadership team and other colleagues at a twilight CPD on the benefits 
of practitioner enquiry. The use of rewards and incentives proved to be an effective way to 
encourage pupils to think about their behaviour. Pupils in the class were much more engaged 
and generally a lot better behaved. Whilst it is important to recognise that there are 
undoubtedly additional factors that affect a child’s behaviour on any given day, Class Dojo 
proved to have a positive impact in dealing with immediate problems with behaviour. 
Consistent use of this tool over a short timescale would ensure that pupils were in a routine 
where they challenged both their own and others’ misbehaviour without prompt from the 
teacher.  
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