
Rationale  

 

Self-reflection is a key tool which educators can utilize to gain an insight into learner engagement, 

academic progress and measuring the level of understanding. Hattie conducted a meta-study of more 

than 80 million pupils, comparing the effects of numerous variables on student achievement, and found 

feedback to be one of the most effective. Therefore, it seemed appropriate to research how student’s 

feedback on lessons could affect future pedagogy.  

Consequently, the enquiry group decided to employ learning logs as a means to check for understanding 

at the end of each lesson before progressing onto a new intention. By taking on board the student's 

responses, practice could hopefully be evaluated in order to maximise achievement (Hattie, 2009). The 

aim of the learning logs was to give an insight as to what pupils learned over a lesson and their personal 

perspective on how they learned it. Hopefully the learning logs would also ascertain the standard of 

feedback that learners were capable of giving and deduce whether or not it was substantial enough to 

inform next steps and make definitive conclusions at the end of the research.  

 

Aims  

 

The aim of this enquiry is to investigate what impact the use of learning logs has on a student’s learning 

and overall motivation in Physical Education.  

 

Methodology  

 

An S1 class was selected to complete learning logs while partaking in a four week block of basketball in 

PE. At the culmination of a double period the students were asked to complete a reflection sheet with 

ten questions about the lesson with boxes to write an answer. In order to encourage honest feedback, 

pupils were asked to find their own ‘space bubble’ within the gym hall in order to give them a degree of 

privacy. The use of a learning log was preferred instead of other feedback methods due to the more in 

depth perspective a log can provide. Learning logs were used to allow pupils to reflect on what they had 

learned in relation to the learning intentions, assess how well they worked, based on the success criteria, 

and to give their perspective on what they liked and disliked about the lesson. 

 



 

Findings  

 

The responses by the pupils were mixed, some filling in their logs in detail while others wrote very 

little. In week 1 pupil’s responses were limited to students stating basic comments such as ‘I learned 

how to pass a basketball’. In order to tackle this problem before handing out the learning logs in week 

2, the students were asked to include more detail in their answers and were given an extra 5 minutes in 

order to do this.  

The learning intention and success criteria set out on the white-board was intended to act as a 

foundation to help students however some students did not go into detail, instead choosing to reword 

their intention in the log. In order to combat this lack of detail in week 2, the learning intention was 

erased from the board before students were given their logs to complete. This was to observe whether 

students truly understood the purpose of the lesson. This proved to be a successful tactic as it allowed 

the students to provide a range of different answers coming from their own thoughts and experience. 

When asked about their experience with learning logs at the end of the 4-week enquiry one student 

mentioned that because he wrote the things he learned down at the end of the lesson this helped 

reinforce the knowledge he had gained during the period. 

 

The answers derived from the personal perspective section of the log provided insight into what specific 

practices students enjoyed, one pupil stating in week 1 that he enjoyed the competitive aspect of the 

passing lines practice. In future practices as an educator knowing several students enjoyed this drill 

ensures that it will be used again, reinforcing good practice and guaranteeing enjoyable lessons in the 

future. When presented with their previous logs at the end of the enquiry students were surprised by the 

sheer amount of knowledge they had covered over the time of a basketball block. However, at the end 

of the enquiry when asked whether they found the logs beneficial many of the students stated that they 

would have much preferred continuing their basketball games instead of spending 15 minutes writing.  

 

Conclusion  

 

Introducing the learning logs at the end of an S1 double period consolidated pupils learning over the 

course of a 4-week basketball block. The logs provide a constructive plenary to a lesson as students 



reflected on the knowledge they gained. This was beneficial in a number of ways. It illustrated certain 

practices which proved enjoyable for the students which could be  used in future periods while 

providing evidence as to whether the students were absorbing the knowledge that had been covered 

within the period.  It should be noted that this practitioner enquiry was small scale, only spanning the 

length of a 4-week basketball block. It may be concluded that introducing the use of learning logs at the 

culmination of a lesson can support students in reinforcing what they learned that day as well as giving 

the teacher insight into what the students enjoyed about the lesson, however, further research would be 

required to validate this. It was found that learning logs did not increase pupil motivation within 

Physical Education as the students found it more of a formality at the end of the period as opposed to 

something which would help them.  

 

Implications for future research  

 

As stated in the conclusion learning logs are somewhat beneficial in measuring pupil’s enjoyment as 

well as consolidating their learning. In reference to the future application of learning logs in schools, 

perhaps if they were introduced at the start of a term, students may become familiar with the process 

leading to a more successful outcome. A certain degree of maturity is needed in order to complete the 

logs in detail to allow the teacher a comprehensive view, which may not always be present n all 

students. Also, in Physical Education, working within a gym hall environment, expecting a child to 

write in detail lying on a floor with no table or chair proved uncomfortable for many of the students. 

During a typical double period, students exercise for up to 1.5 hours making them tired and sweaty, 

making it uncomfortable to sit for a prolonged period filling in logs. In order to tackle this problem, 

feedback sheets could be coupled with clipboards so that the students have something to lean on while 

completing their work.  As the S1 class was timetabled for PE just before lunchtime many students were 

eager to go and get changed for their lunch instead of filling in a log at the end of the lesson, therefore 

timing would also be considered in future studies.   
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