
 

 

 

 
What happens when pupils are provided with real-time formative feedback?  

Catriona Clark 

Group 1B 

Rationale  
Formative feedback is a key part of assessing to support learning and as such underpins both 
CfE and the national priority of raising attainment (Scotland Government, 2011) (Education 
Scotland, 2016). Dylan Wiliam describes formative feedback as “feedback that moves 
learning forward” (2011). It can therefore be concluded that providing effective feedback is 
one of the key ways in which teachers can support pupil progress. However research states 
that the degree to which learners engage with feedback is the factor which most influences 
how effective it will be (Wiliam, 2011). Therefore developing a classroom culture of growth 
mindset and willingness to act upon suggestion for improvement is essential if feedback is to 
be effective (Dweck, 2015) (Nolen, 2011). Thus, this practitioner enquiry is concerned with 
the impact on confidence and attainment of providing pupils with real time formative 
feedback.  
 
Aims  
The aim of this enquiry is to investigate whether giving real-time formative feedback during 
lessons improves pupil confidence and pupil’s ability to meet specified success criteria. This 
was further narrowed to the following age, stage and subject specific questions for my 
specific context. Firstly, does giving real-time formative feedback improve confidence in 
generating writing? Secondly, does giving real-time formative feedback improve a pupil’s 
ability to meet technical targets for writing?  
 
Methodology  
The participants in this enquiry were eight Primary Two children. In addition to their 
participation in this investigation, these children are also the focus of a PEF funded 
intervention which aims to raise their attainment in literacy. For this reason, the technique of 
giving real time formative feedback was implemented during daily writing activities in order 
to support the ongoing focus on raising attainment in literacy.  

Pollard (2014) explains that for practical and developmental reasons the younger the learner, 
the more essential it is that feedback is given verbally and immediately. Thus, real time 
formative feedback, where teachers provide immediate support through interactions, is one of 
the most impactful forms of feedback for primary aged children. It is therefore essential that 
within my infant classroom, feedback must be given orally and in real time for it to be 
purposeful and meet Wiliam’s definition of “feedback that moves learning forward” (2011).  

Before the technique was introduced, children were asked a series of questions to assess their 
attitudes and confidence levels in relation to writing (Appendix 3). Low confidence levels 
had previously been identified by the class teacher as a barrier to learning within this group. 
This questionnaire was repeated at the end of the enquiry to evaluate whether giving real time 
formative feedback had promoted a growth mindset and improved how the children felt about 
writing.  



 

 

Children were given a specific writing task once a week which focussed on core technical 
targets. The activity and the success criteria were explained, then children were left to begin 
writing independently. Before the enquiry began, this group received no planned teacher 
support or checkpoint during the task. Once the technique had been implemented, the class 
teacher visited each child during their writing to discuss how they were meeting the success 
criteria, and to praise any effort that had been made to generate writing independently. 
Dweck (2015) describes this focus on effort as an essential criteria of feedback that improves 
self-efficacy. Using the established classroom marking scheme of “green for growth” and 
“pink for a wink”, the teacher highlighted aspects of the writing which could be improved 
upon. Special care was taken to praise effort regardless of accuracy. Clark (2001) describes 
this form of shared marking as “useful feedback”. Children were then given more time to 
complete or extend the writing, and correct or improve upon any areas for growth highlighted 
by the teacher. Dirksen (2011) describes this as essential part of formative feedback as it sets 
an explicit expectation that mistakes will be made and encourages recovery through self-
correction.  

This methodology differs from previous feedback routines in that it was immediate rather 
than noted in jotters and discussed later. Children were also being given the chance to self-
correct and edit their work before the end of the activity. At the end of the task, children were 
invited to share what they had written with their peers. Then they were asked to put their 
work in one of three colour coded marking trays to indicate their self-assessment. The 
number of children willingly to share, and the tray which they chose to indicate their self-
assessment, was noted each week in order to gauge whether the technique had any impact on 
the children’s confidence in their work (Appendices 1 and 2). The work produced by the 
children was photocopied to evidence any impact the feedback had had upon their ability to 
meet the stated targets.  

Findings  
At the end of the period of data collection, it was notable that the number of children willing 
to share their writing with their peers had increased (Appendix 1). This trend was also seen in 
the number of children choosing to place their work in the green marking tray (see Appendix 
2). When questioned, 75% of pupils gave themselves a more positive self-assessment colour 
at the end of the enquiry than at the start (Appendix 3).  
 
The colour coding for self-assessment trays relates to the following points –  

• Green (I think I did well.) 

• Orange (This was a bit tricky but I tried hard.) 

• Red (This was quite difficult. I need the teacher to help me do this next time.) 

 
From this increase it is reasonable to conclude that overall there has been an improvement in 
pupil confidence. Indeed, the questionnaires indicated that confidence in generating writing 
increased in 63% of pupils during the course of the enquiry (Appendix 3). This is a 
significant finding as poor confidence was an issue for this group prior to the enquiry.  
 
When samples of the children’s work from across the period are examined, it is evident that 
many children have self-corrected after being visited by the teacher. However this sample 
does not demonstrate any significant improvement in children’s ability to reliably meet the 
technical targets for writing.  



 

 

Conclusions  
These findings suggest that real-time formative feedback increases pupil confidence by 
providing more useful support. They demonstrate that pupil confidence and self-perception 
were improved by setting an expectation of room for improvement, and by providing 
opportunities for self-correction. This enquiry does not suggest that increased real time 
formative feedback correlates to increased ability to meet success criteria; however it should 
be noted that the short time span and low number of participants limit the usefulness of the 
data collected during this study. It should also be noted that many of the pupils involved in 
this study face additional barriers to learning that may have adversely impacted their 
performance on a day to day basis.  
 
Implications for Future Practice  
As the results of this study clearly demonstrate a correlation between real time formative 
feedback and improved confidence, it would be beneficial to the mindset of all pupils if this 
technique was introduced across all areas in literacy. This is especially prudent in the setting 
the enquiry was conducted in, where a number of children suffer from poor perceptions of 
themselves which become barriers to learning with wider implications. Monitoring of the 
technique across a variety of curricular areas, and across a more varied group of pupils would 
however generate more dependable findings.  
 
An additional result of the increased focus on celebrating effort in generating writing was that 
some children began to praise others for their work during sharing sessions. This had a 
noticeable positive impact on pupil perceptions of themselves as writers, and raises further 
opportunities for enquiry around the impact of peer praise as opposed to teacher praise.  
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Appendices  
 
Appendix 1: Record of Record of Voluntary Sharing of Writing  
 
Please note 1= unwilling, 2= somewhat confident, 3=eager to share. 
 
Child’s 

Initials 	

(Pre Enquiry) 

22.01.2018	

Week 1 

29.01.2018	

Week 2 

05.02.2018	

Week 3 

28.02.2018	

Week 4 

05.03.2018	

Increase in 

Sharing? 

(Yes/No)	

EA	 2	 2	 3	 3	 3	 Yes 	

LK	 1	 1	 2	 2	 3	 Yes	

GS	 1	 2	 2	 3	 3	 Yes	

SM	 1	 1	 2	 2	 2	 Yes	

LL	 1	 1	 2	 2	 2	 Yes	

TO	 2	 2	 2	 3	 3	 Yes	

ST	 1	 2	 2	 2	 3	 Yes	

TH	 2	 2	 2	 3	 3	 Yes	

 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

Appendix 2: Record of Self-Assessment in Writing 
 
 
Child’s 

Initials	

(Pre Enquiry) 

22.01.2018	

Week 1 

29.01.2018	

Week 2 

05.02.2018	

Week 3 

28.02.2018	

Week 4 

05.03.2018	

EA	      

LK	      

GS	      

SM	      

LL	      

TO	      

ST	      

TH	      

	

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 3: Questionnaires (please note this appendix comprises 8 images)  

Questionnaire A 

 

Questionnaire B 

 



 

 

Questionnaire C  

 

Questionnaire D 

 



 

 

Questionnaire E  

 

Questionnaire F  

 



 

 

Questionnaire G 

 

Questionnaire H 

 


