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Rationale 

Dweck (2007) argued that students who possess a growth mind-set, in which they believe 
their intelligence and abilities can constantly be developed; outperform pupils who possess a 
fixed mind-set, who believe that their intelligence is simply a fixed trait. Dweck believed that 
student’s mind-sets “played a key role in their motivation and achievement” and that “if we 
changed students’ mind-sets, we could boost their achievement”.  
Dweck (2012) also believed that the manner in which adults praise the success of children 
has a direct effect on the particular mind-set a child develops: fixed or growth. She stated that 
instilling a growth mind-set belief in children would allow them to become more motivated 
and more confident, and this can be achieved using praise for effort: “commending students 
for the processes they use – engagement, perseverance, strategies, improvement – fosters 
motivation, increased effort, willingness to take on new challenges, greater self-confidence, 
and a higher level of success”.  
 
Aim 

The aim of this practitioner enquiry was to assess the impact, if any, that the use of praise for 
effort had on pupils’ motivation, enthusiasm, and engagement.   

Methodology 

This enquiry was conducted over a four week period with an S3 Broad General Education 
(BGE) Music class of 19 pupils who meet three times a week. Pupils’ behaviour and 
motivation were observed during both practical and theory-based lessons. 

Evidence was gathered through four methods of data collection:  

- Exit passes, in which pupils answered a question related to the use of praise for effort 
in the classroom 

- Providing feedback on pupils’ work 
- Observing pupil activity  
- Pupil questionnaire 

The first week of conducting this professional enquiry began with identifying pupils within 
the class who were already consistently adopting an enthusiastic and motivated approach to 
Music at all times, and those who had made a conscious effort to improve their overall 
behaviour in my class, whether or not the actual work they were doing was successful. Merits 
and personalized teacher stickers were distributed to these pupils for their efforts. In the third 
and final lesson of the first week of the enquiry, a question was displayed on the board for 
pupils to answer on an Exit Pass: “How do you feel when a teacher praises you for working 
hard?” This was to examine and measure the effect – if any – that the use of praise had on a 
pupil’s enthusiasm, motivation, and overall work ethic.  



Continuous observation took place throughout the four weeks of the intervention, in both 
practical and theory-based periods. During theory-based lessons, where the class mainly work 
in groups or as a whole class to study and explore musical styles and concepts, a number of 
Assessment is for Learning techniques were utilised to question pupils on the task at hand; no 
hands up, Class Basketball, asking particular pupils outright. No matter the outcome of the 
answer, each pupil was praised for having the confidence to contribute their own ideas to the 
class, and closely observed the impact that this had on other pupils in the classroom. During 
practical periods, a conscious effort was made to praise pupils for the work that they had 
done and the progress they had made on their instrument.  Small targets were also set for 
each pupil to work towards, to allow their task to seem less strenuous and give them a sense 
of achievement in a shorter space of time. Observing pupil activity also allowed the 
opportunity to provide feedback to the pupils on their efforts, and witness the effect that this 
had.  

The particular class involved in this enquiry were then distributed a questionnaire to 
qualitatively assess the effect praise for effort had on a pupil’s motivation, enthusiasm, and 
engagement. The pupils were given three statements in which they had to state whether they 
strongly agreed, agreed, disagreed, or strongly disagreed. These statements were generated 
using the Exit Pass responses from the first week of this intervention:  

1. I feel more confident in my own ability when my teacher praises me for working 
hard.  

2. I feel like I have achieved something when my teacher praises me for working hard.  
3. When I hear my classmates being praised for their effort, it motivates me to work 

even harder.  

These statements were deliberately positive to depict to the pupils that praise for effort should 
have a positive impact on the ethos of the class and should allow each pupil to adopt a 
motivated and enthusiastic approach to their work at all times.  

Findings 

During the continuous data collection process, it was evident that the observations of pupil 
activity and distribution of positive praise to each hardworking pupil identified praise for 
effort as a positive, motivating approach to teaching. It was clear that the pupils felt a sense 
of achievement and their confidence was heightened when they were praised for their hard 
work. It was also identified that more pupils were willing to answer out or perform on their 
instruments when they witnessed fellow pupils being praised. 
One particular pupil who does not normally proactively volunteer in the classroom during 
theory-based lessons responded excellently to praise for effort and now displays a much 
greater confidence in contributing their own ideas to whole class discussions. This pupil will 
now happily answer without prompt and does not hesitate to participate. 

 

 

 



The results from the pupil questionnaire demonstrated that the pupils generally believe that 
praise for effort has a positive impact on their enthusiasm and motivation: 

 
Figure 1 

Statement Strongly agree Agree Disagree Strongly disagree 
1. I feel more confident in my own 
ability when my teacher praises me for 
working hard. 

8 9 2 0 

2. I feel like I have achieved something 
when my teacher praises me for 
working hard. 

11 8 0 0 

3. When I hear my classmates being 
praised for their effort, it motivates me 
to work even harder. 

8 8 3 0 

 

Carrying out the qualitative data collection, where pupils answered a prepared question 
(“How do you feel when a teacher praises you for working hard?”) on praise for effort on an 
Exit Pass, indicated that the majority of pupils had a positive outlook on praise for effort 
rather than a neutral or negative opinion. Responses from pupils were varied, but a large 
majority of the class stated that praise for effort made them feel “confident”. A number of 
pupils documented that praise for effort motivated them to work even harder and that they 
were “happy” to receive praise from their teacher for hard work.  Three pupils believed that 
praise for effort allowed them to feel that they had achieved something, and one pupil said 
that praise for effort drove them to keep up the hard work. Only one pupil in the class stated 
that praise for effort had no impact on them whatsoever.  

Conclusions 

Through the four methods of data collection, it was evident that praise for effort generally has 
a positive impact on the motivation, enthusiasm, and engagement of pupils, and helps to 
foster a growth mind-set. When a pupil was praised for their effort in a whole class setting, 
other pupils displayed a greater sense of enthusiasm and were more confident in contributing 
their own ideas to the class discussion, no matter the outcome of their answer. Pupils 
appeared less reluctant to perform on their instruments and thrived on receiving feedback. 
When asked how they felt when they were praised for their hard work, the vast majority of 
pupils provided positive answers and seemed to benefit greatly from receiving praise.  

Implications For Future Practice    

It is evident that the use of praise for effort generates a positive classroom ethos and helps to 
develop a pupil’s growth mind-set. Through this practitioner enquiry, pupils seemed to adopt 
a more enthusiastic and motivated approach to all aspects of BGE Music, displaying a 
passion for learning and constantly striving to improve their own practice. I will continue to 
implement praise for effort in the classroom in the hope that it will further develop my 
understanding of growth mind-sets and the positive impact it has on each pupil’s enthusiasm, 
motivation, and drive to work hard.  
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