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Rationale 

Assessment is for Learning (AifL) has become a vital part of learning and teaching. Both 
summative and formative assessments are necessary in assessing pupils’ progress and 
bridging the gaps in their learning. Bennett and Dunne (1992, cited in Pollard, 2008) 
highlights that formative assessments ensure that teachers are gaining information concerning 
their pupils to allow for future planning and therefore cater for the children’s needs more 
effectively as well as providing summaries in achievements and progress in monitoring and 
reporting (Scottish Government, 2011). Through the process of self-assessment, pupils 
become more reflective in their learning and allows the opportunity to improve and develop 
in their learning journey. Almuntasheri (2016) suggests that the use of assessment can be 
seen as crucial towards child development. Practitioners should ensure that children review 
work and can identify areas which children are not as confident in. Therefore, through the use 
of exit passes as part of a self-assessment, this will be the focus of the research.  

Aims  

The aim of this inquiry was to view the children’s feedback from lessons and help to adjust 
future lessons to meet the children’s needs and abilities. To do so, the children would be 
encouraged to use exit passes to assess their work at the end of Numeracy and Mathematics 
lessons.  

Methodology  

Research for the inquiry was carried out over a four week period with a primary two/three 
class of 25 pupils. Most of the class are working towards First Level, however there is a 
variety of needs and abilities which require additional support. This inquiry was conducted 
three times a week after each maths lesson. Exit Passes were completed based on the learning 
intention and success criteria for that lesson. The children were required to circle which 
emotion suited their attitude to how well they performed during the lesson (see Appendix 1) 
and which best suited their understanding of the lesson. The children were also able to add an 
optional comment and could say what part of the lesson they were finding most difficult. 
Through this I was able to assess which children required individual support.  

It is suggested that formative assessments ensure that teachers are gaining information 
concerning their pupils to allow for future planning and can therefore cater for the children’s 
needs more effectively (Bennett and Dunne, 1992, cited in Pollard, 2008). This approach of 
assessment can impact on future planning as it allows for teachers to view the children’s 
progression and what they are capable of, without holding their ability as fixed with no terms 
of progression which could impede their development (Leo and Galloway, 1996).  

 

 



Findings 

The result from the inquiry was mainly positive. It is clear from the information gathered that 
most of the children could provide quality feedback and could reflect on their learning. Most 
of the children seemed to enjoy the self-assessment and were able to provide honest 
feedback. Children who did not have English as their first language could understand the Exit 
Pass as there were clear visuals. Looking at their Exit Passes at the end of lessons made clear 
who was achieving the success criteria of that lesson and who needed help. Pollard (2008) 
suggests that a reflective teacher will be able to understand these links between planning, 
teaching and assessment. This highlights the importance of assessment and planning as it 
allows teachers to reflect on the next steps for children in their learning.  

Through observations and discussions with the children I was able to gain an insight into 
their feelings towards the exit passes. When the Exit Passes were first introduced, it was clear 
that some of the children were ticking the wrong faces. Through observation, I found that 
many children struggled to write feedback which adhered to the success criteria and some of 
the feedback was generic and not constructive. Some examples from the children were “my 
work is neat”, “I tried hard”, “I can add” and “I found it easy”. This outlined very little in 
terms of the understanding of the content of work and was not relevant towards the success 
criteria. The children did not mention what they found difficult or what they could improve 
on in terms of what they were learning about.  

As the children were unsure of how to provide feedback successfully, I decided to support the 
children by modelling examples of work with supporting Exit Passes. I demonstrated 
different types of comments which could be paired up with examples of work related to the 
success criteria of that given lesson. Howard (2009) suggests that teacher coaching can help 
pupils to identify areas of success or improvement by using a clear criteria.  

Through this process, I noticed a difference in the children’s feedback. The children became 
more critically reflective and gave more honest feedback. Bryce (2008) highlights that there 
are many benefits which can affect future planning, these include the pupils’ strengths and 
areas of development which teachers should feedback to the children. The process is much 
more effective than teachers simply marking the children’s work.  

The questionnaire shows that 19 of the children believed that exit passes helped them in their 
learning and 23 of the children enjoyed using the exit passes at the end of each lesson. When 
the children were asked if they would like to use exit passes in different curricular areas, 22 
of the children said they would like to as they feel the exit passes have helped them in their 
learning.  This clearly shows the benefits the Exit Passes have brought in the classroom. 

 

Conclusions 

The results from the inquiry clearly shows that the use of Exit Passes is a highly effective use 
of formative assessment. The children were able to give quality feedback linked to the 
success criteria and learning intentions. The children were able to work independently to 
analyse how they felt they coped throughout the lesson. This has improved confidence and 
helped in their learning. Analysing the answers and feedback the children gave allowed me to 
plan appropriately. Making these modifications allowed for pupil confidence to increase and 



allowed for understanding of tasks and pupil attainment to improve and increase. The inquiry 
has also identified issues which can arise through self-assessment. Children can often give 
feedback which is not true or not a reflection of their work. Through moderation almost all of 
the children are able to accurately self-assess. However, it has also shown that two or three of 
the children are still struggling to give feedback. Jones and McLachlan (2009) suggest that 
the difficulties some children have and they may need more time to acquire the skills that it 
takes to have quality assessment. 

Implications for Future Practice 

From the evidence gathered, it is clear that AifL, especially through the use of formative 
assessment can have a positive effect on learning and teaching. I will continue to use this 
form of self-assessment in the classroom and encourage children to provide honest feedback. 
Using this feedback I will try and meet the needs of all learners, whether that is through 
helping children with work, differentiating lessons or challenging learners.  

Appendix 1 - Exit pass  

 

Appendix 2 - Examples of Children’s work (before and after the use of and Exit Pass) 

   



Appendix 3 - Questionnaire Findings  

Question  Yes No Percentage 
Have exit passes 
helped you in 
your learning? 

 
 

19 

 
 

6 

 
 
         76% 

Have you enjoyed 
using the exit 
passes in the 
class? 

 
 

23 

 
 

2 

 
 

92% 

Would you like to 
use the exit passes 
in different 
lessons? (eg. 
Literacy lessons) 

 
 
 

22 

 
 
 

3 

 
 
 
         88% 
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