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Rational 

Co-operative group roles have been said to encourage higher levels of participation within 
mixed ability group work settings and more positive attitudes (Blatchford et al, 2003). The 
Scottish Government (2010) state that social and emotional skills are vital skills for learning, 
life and work. They state that these skills and an eagerness to learn and engage positive 
relationships and behaviour, depend upon social and emotional wellbeing. Within my 
classroom, many children were experiencing significant anxiety and stress when facing tasks 
in group settings, preventing them from reaching their full potential. I wanted to identify the 
impact of introducing social learning intentions within co-operative learning, to discover if 
social intentions could help to address this key challenge and increase participation levels as 
each child would have shared accountability within the group (Johnson and Johnson, 2013). 

Aims 

To evaluate the impact of setting a social intention on pupils’ ability to: 

• Display intended social behaviours, for example, good listening. 
• Work co-operatively with peers.   

Methodology 

The co-operative lessons were focused around the social learning intentions such as: I am 
learning to take turns and to listen to everyone in my group. The children were asked to 
explore their learning with the additional focus on their working relationships. The social 
intention was modelled to the children to allow them to understand the exact expectations of 
themselves and others within their group depending on the social intention for the lesson.  

Children completed a self-assessment form (appendix 1) to rate their own ability to listen and 
take turns. The children were made aware of the expectations set at the beginning of the 
lesson. This enabled the children to take responsibility for their own learning throughout the 
lesson.   



As the class teacher, professional judgement was used when actively listening to the 
conversations taking place throughout the lesson. This ensured that the children were 
responding to one another’s answers during the think pair share activity. The observations of 
the children’s interactions were then recorded. For example: 

 Child A “Today I learned that first class passengers could eat at any time during the 
dinner service, but third class had an exact time to go and if they missed their time they 
couldn’t get their meal. So can you remember what I have said?” 

Child B “Yes, you were talking about the times for meals and that the first class passengers 
could eat when they wanted but it was harder for third class to do the same. Today I 
learned…” 

This allowed me to ensure that the children were following the structure that was modelled at 
the beginning of the lesson.  

By looking at pupils work and with the use of graffiti boards it was possible to observe if the 
children had listened to all instructions to complete the task successfully. This allowed me to 
assess the children’s ability of meeting the social learning intention of listening to all of the 
instructions.  

The children completed an exit pass of what they had learned from the lesson. The additional 
target was that the children would have to state what their partner had learned from that 
specific day.  The children recording their answers on their exit passes allowed them to 
identify their learning at the end of the lesson. 

My practitioner enquiry was based around interdisciplinary lessons of the topic the Titanic. 
This allowed me to observe every child within the class. The interdisciplinary lessons were 
planned at a level that was suitable to meet all the needs of the learners, therefore the children 
were confident within the lessons and fully participating.   

Findings 

Some children responded well to having the social intention. The use of the self-assessment 
encouraged some of the children to work to a higher level. Some of the children were still 
disengaged at points throughout the lesson, however overall there was an improvement in the 
ways in which the children communicated with each another.  

When actively listening, it was identified that most of the children were on task and 
communicating well and able to discuss the points that their partner had made. Some children 
struggled to listen fully to what their partner had said. Having said this often their partner was 
bringing them back to be more focused on the task.  

The children’s completed work highlighted that they were all actively engaged within the 
lesson and that they were successful with their social learning intention. This was evident as 
the children had actively applied their social learning intention to gather the relevant 
information required to complete the task. This was an instant display of the children’s 
achievement of their academic and social targets.  

When the children were completing their self-assessment, some struggled to identify that they 
had not met their social intention. At the end of the enquiry when the children peer assessed 
their work through a five star rating (See chart below), each child gave their group a rating 



stating they had chosen this level to gauge if they had met their social intention of taking 
turns and listening. The children liked using the five star rating as they could independently 
assess their capability. Pupil voice was key to my practitioner enquiry as I found that it was 
beneficial to create strong positive relationships with the children in the class (Education 
Scotland, online). 

 

 

Conclusions 

This enquiry has provided me with the opportunity to explore the impact of setting a social 
learning intention within my classroom. The results have shown that overall the majority of 
children worked well with a social learning intention being set. The children enjoyed being 
able to assess how well they have worked with one another and being able to set next steps to 
identify the ways in which they could develop their skills in the next co-operative lesson.  
The enquiry also allowed me to focus on planning the interactions of the children within the 
lesson to improve the talking and listening skills within the classroom. The results being 
positive will enable me to plan positive learning experiences to enhance the children’s 
communication skills which are skills for learning, life and work.   

Impacts for future practice 

Upon reflection on this professional enquiry, it is the intention to implement co-operative 
group work regularly within the classroom to achieve social objectives. This will enable the 
improvement of relationships within my classroom. This change to my practice will benefit 
learners as it will ensure they are more motivated to participate, feel involved in their learning 
and develop their ability to work more positively with their peers. 

Continual professional development is an expectation of a professional teacher (GTCS, 
2012). As well as this our role is to continually develop and create challenging situations 
(McLaughlin et al, 2008). Teachers are now expected to implement lessons that are active, 
challenging, creative and inclusive (The Scottish Government, 2008). This enquiry has shown 
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that to be able to do this it is necessary to be committed to developing not only my learning 
but that of my pupils. This can be done through implementing the practitioner enquiry and 
reflecting on my experiences, values and policy guidelines that will enhance my teaching 
approaches (McLaughlin et al, 2008; Carroll, 2011). 
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Appendix 1 

Self Assessment                                Name: Child A 



How have I achieved my social intention?  

I say  

 

 

Amazing!    Very Good!   Good try.    Ok.     Better next time. 

 

 

 

Self Assessment                                Name: Child B 

How have I achieved my social intention?  

I say  

 

 

Amazing!    Very Good!   Good try.    Ok.     Better next time. 

 
 

 


