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Rationale:  

Cooperative learning is an organised and structured way to use small groups to encourage 
children to work together to complete a task. Each child in the group is given a role/ 
responsibility and is held accountable for a specific area meaning that all pupils need to work 
together for the task to be successful (Olsen, 2018). It is important to give children within the 
group a role to ensure that everyone is involved in the learning (Bertrand, 2011). Co-
operative learning promotes team work, builds on life skills and can develop social skills 
amongst children (Kelly, 2018). Initially we struggled to create a question due to the range of 
age groups we were working with from primary one to second year. Through our group 
discussions we concluded that whole class involvement and motivation could at times be 
challenging in the classroom. We therefore decided to focus our practitioner enquiry on co-
operative learning and allocating all children within the group a role. Within this we have 
decided to focus on gathering evidence from SIMD children as the attainment gap is an 
important focus at present. This is also crucial in many school’s improvement plans and has 
allowed us to track and monitor children’s motivation and participation more closely. This 
enquiry will focus on the effects of introducing roles to group tasks and the impact on 
learning and participation from children.  

 

Aims:  

The aims of this practitioner enquiry are to gather evidence concerning what happens when 
roles are introduced into group work. Our group chose the roles: recorder, resource manager, 
time keeper and checker and these were allocated to one child in every group to monitor the 
effects and to investigate whether this increased motivation and participation. Their roles 
remained the same throughout the enquiry. We also recognised the importance of not 
introducing the reporter until the end of the task to ensure all children were engaged. These 
roles were fully explained to children and they understood the responsibility of each.  

 

Methodology  

Over a four week period, a primary 5 class were observed and engaged in co-operative 
learning tasks.  As I was gathering evidence from SIMD 1 and 2 I ensured each group had 
mixed abilities and SIMD categories. Our group discussed the different ways evidence could 
be gathered and we decided to observe children working in groups, take pictures to show 
participation and engagement and by listening and engaging in conversation with them 
throughout tasks and during the plenary. The subject area covered when focusing on this 
enquiry was IDL (Interdisciplinary Learning). Within my group there are three primary 



teachers who are all focusing on this area: we believed it was appropriate as a lot of our IDL 
work tends to be active and involves children working in groups. 

Previously before introducing these group roles, group work was unsuccessful as children 
were not given an individual purpose and many of them allowed others to complete the tasks 
and only contributed when a teacher was present. There also tended to be arguments between 
pupils over what they were going to do in the task.  

Findings:  

Due to confidentiality I will refer to individual children in this enquiry as A,B,C and D. 

Roles and home groups were introduced during the first lesson in the enquiry. Children did 
not complain about the groups they were placed in and when instructed began the starter 
activity or ‘ice breaker’. When roles were introduced in the classroom there was an increase 
in communication and the use of positive language between children. Children who had 
previously not contributed to group tasks were fully engaged and contributing to all 
conversations. Children who were shy appeared more confident and others were determined 
to succeed as they were aware that they had an individual role/responsibility to fulfil. Pupils 
did not appear anxious and there were different children raising their hand to answer 
questions. This may be the result of being informed that anyone could be asked a question at 
any point during the lesson therefore they had to ensure they all knew what was happening 
with the task. Out of the four children being tracked during lessons only one did not fully 
engage and was distracting other children and this lead to others in their group becoming 
annoyed. As the lessons progressed children were now fully aware and felt comfortable with 
the other pupils in their group and their responsibilities. They were able to form these groups 
with little instruction. Throughout the lessons some children relied on others in the group to 
provide them with extra support during the task however they were still fully committed to 
their own individual role. Children were willing to give others in their group help and 
support. By using co-operative learning all children were involved in group work and were 
communicating effectively with others. There was questioning amongst children to ensure 
they had accurate information/ the correct answer and a determination to complete tasks on 
time and successfully.  

 

Conclusions: 

There was an overall improvement in children’s participation and motivation when working 
in groups particularly SIMD tracking children. Tasks set were successfully completed by 
these children in the given time and improved communication between children. When 
discussed with children they stated that having a job within the group ensured that they 
understood what they were expected to do and it gave them a responsibility/purpose. They 
stated that working in these groups gave them more confidence with answering questions and 
they felt more comfortable contributing to group discussions. Children felt that their ideas 
and views were listened to more and they felt supported within their groups. By using this 
approach, the quality of work produced was a higher standard than it had been previously. 
Previously during group tasks child B and C lacked confidence in answering questions 
however as they were working in the same groups during these activities this grew and they 
were able to share their thoughts and opinions.  



 

Implications for Future Practice: 

These findings and conclusions will inform my future practice as I now understand the 
importance of co operative learning and the effectiveness of implementing this in classrooms. 
It was clear that introducing roles to groups improved communication between children and 
had a positive effect on their participation. This was a small enquiry and to fully understand 
the long-term effectiveness of co-operative learning groups I will need to implement this 
continually in my class. Co-operative learning groups were effective within my class and I 
will continue to use them and will introduce them in other areas of the curriculum.  
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