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Rationale  
In order to be a successful practitioner, there are numerous strategies that can contribute to 
achieving good teaching practice. One key strategy is goal/target setting (C.Garrison M. 
Ehinghaus, 2011). Target/goal setting is a vital tool for the classroom which has been used to 
help develop personal growth and growth mindset. A particular approach in which I have an 
interest is SMART targets. SMART targets are written using the following guidelines:  
 

1) Specific – define exactly what is being pursued? 
2) Measurable – is there a way to track completion? 
3) Attainable - can the goal be achieved? 
4) Realistic – do-able from the pupil’s (?) perspective 
5) Timely – can it be completed in reasonable amount of time?	 (Williams, 2012) 
 

Backed by years of research data supporting its viability, goal-setting techniques work and 
work well (E. A. Locke, 1990). I have chosen to enquire into introducing smart targets in my 
classroom. I intend to complete this enquiry with my first year maths class. The reason for 
this enquiry was due to some pupils struggling with self-confidence as they believe they are 
unable to accomplish certain tasks. I have some pupils who give in easily, which makes it 
difficult to motivate them.  
 
Aims 
The aim of this enquiry was to investigate the impact of providing each individual pupil with 
small, measurable, achievable, realistic targets (SMART targets). 
 
Methodology  
The enquiry was carried out with a first year mathematics class with 23 pupils over a three 
week period (12 teaching periods in total).  However, during this enquiry for targets one and 
two, a few pupils were absent, as shown on Chart 1 and 2 as N/A. Before the targets were 
introduced, it was important to get a baseline for effort and engagement. This was achieved 
by having a 3 period observation time, where no targets were set. Notes were made on 
average numbers of pupil hands up and contributions to discussions, alongside assessment of 
completed work. 

To introduce the SMART targets, a strong emphasis was placed on the reasons pupils would 
be given a target. This was to emphasise how each individual pupil in the class could improve 
on a daily basis. Such targets were small, achievable and realistic, such as, to complete all 
classwork or to listen to instructions at all times. The first target was created by myself 
knowing areas for development for each individual pupil in the class. The second and third 



targets were set by the individuals themselves which allowed them to be more in control of 
their own learning experience. At the end of each week I spoke to each individual pupil and 
we discussed whether they felt they achieved their target or they needed to continue working 
on this target. Once a target was achieved, each individual received a green hand where they 
wrote the target they successfully achieved with their name on it. This was displayed on the 
classroom wall creating a SMART tree. As the weeks went on, the class had a visual 
representation of how they were growing as individuals and as a class.  

A short questionnaire was conducted with four simple questions to obtain pupils’ feedback. 
On this questionnaire, pupils were also given two options for answering; Agree or Disagree. 
The aim of this questionnaire was to measure pupils’ thoughts on self-achievement, 
confidence, self-esteem and motivation, before and after smart targets were introduced. This 
questionnaire was designed to assess if their overall attainment was affected by the 
introduction of SMART targets.  

   In order to gauge the outcome of the intervention, data had to be gathered. This was done in 
the following ways: 

• Using professional judgement on each individual person’s progress. 
• Keeping a regular check in with each individual in the class to monitor their progress.  
• Small class questionnaire at the end of the intervention to gather data on pupils’ 

reactions to SMART targets. 
  
Findings  
Through closely observing the atmosphere and enthusiasm of the class, it was determined that 
the use of the SMART targets was having a positive effect on pupils. Each day, numerous 
pupils would come into class determined to perform well or would remind themselves what 
was expected of them. The already competitive nature of the class was further enhanced by 
this too, as each individual wanted to achieve their target which added an extra incentive to 
show good effort and engagement during all parts of lessons.  

In group activities, it was observed that pupils were reminding each other of the chance to 
answer questions showing they were engaged in the work, which was their particular target. 
Additionally, this also encouraged a small number of pupils, who normally would remain 
quiet, to more commonly express their thinking in starter questions. For example, during this 
enquiry two new pupils joined to the class and setting them targets, such as answering 
questions for group points, meant the other pupils in the class were encouraging them to do 
so which made them feel welcomed.  Unfortunately, however, it appeared the first target, set 
by myself, only further encouraged those who were already answering questions during 
whole class activities or who already completed their work on a daily basis instead of 
encouraging more of the quieter pupils to contribute.  

From a statistical point of view, the results appeared to show that, for the majority of the 
time, most of the class achieved their target, as shown in Statistical Results Charts 1, 2 and 3. 
Prior to this enquiry, I asked the class to write on a blank exit pass to tell me whether they 
believed they were achieving in maths each day. As a class we discussed what we meant by 



achieving by explaining what it looks and sounds like. From this anonymous exit pass, eight 
pupils felt they did not achieve in class due to them not working hard enough or not taking 
the task seriously prior to this enquiry. Once the targets were introduced, this average 
dropped to 4% of pupils (one pupil) who did not achieve their first target and then all pupils 
for targets two and three were achieving their target.  

The results from the small class questionnaire, shown in Graph 1, gave better insight into the 
effect of the SMART targets. Pupils seemed to enjoy the idea of being in control of their 
achievement, confidence, self-esteem and motivation for the week. Pupils felt they were 
getting a more immediate reward compared to general merits, which are already given out as 
a whole school promoting positive behaviour method. They felt that this was an exciting and 
fun way to work in maths, as they looked forward to coming to class to try and achieve their 
targets and create the class SMART tree, shown under Statistical Results, Picture 1. 

Conclusions  
When used in a first year maths class, where good behaviour and high achievement is 
common, it was found that SMART targets had an effect on the actual effort and engagement 
shown by pupils, however due to a small sample size, it cannot be concluded that this would 
be equally effective for all classes. The four main aspects; confidence, self-esteem, 
achievement and motivation were difficult to measure in a statistical sense as each pupils 
either agreed or disagreed so each pupil’s perspective may differ which affected the 
reliability of such results. The number of pupils volunteering answers showed a significant 
change from before to during the scheme, and the aim of encouraging quieter pupils to 
contribute did not appear to be successful at all times. Introducing SMART targets did have a 
positive impact on morale and enjoyment of lessons, which, in turn, could be considered to 
contribute to pupils being encouraged. 
 
Implications for Future Practice  
This small scale classroom based enquiry highlighted that introducing a SMART target 
improves children’s morale and enjoyment in class. In future it would be interesting to 
investigate the impact on effort and engagement using SMART Targets with children with 
additional support needs or children displaying more challenging behaviour.  
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Statistical Results 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Chart 1: The results from Target 1, which was a target set by myself for each individual 
person within the class.  
N/A – was due to the pupil being absent during this target. 
 

 

 

 

 

 

 

 

 

Chart 2: The results from Target 2, which was a target set by each individual person within 
the class for themselves.  
N/A – was due to the pupil being 
absent during this target. 
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Chart 3: The results from Target 3, which was a target set by each individual person within 
the class for themselves.  
N/A – was due to the pupil being absent during this target. 

 

 

 

 

 

 

 

 

 

 
Graph 1: The results from the questionnaire, which were based on whether the individual 
pupil felt they agreed or disagreed with gaining one of the four qualities prior and after 
introducing SMART Targets.  
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Picture 1: The SMART Tree displayed on the classroom wall where each green hand is an 
achieved target by a member of the first year maths class. 
 

 

 

 


