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Rationale 

This particular research was chosen to develop some understanding of the impact that 
personal success criteria would have on the self esteem and confidence in children. North 
Lanarkshire’s focus on being able to ‘Raise Achievement for All’ was the overarching 
influence behind this research. Through observation, many children within the class 
displayed uncertainty when making choices in relation to setting personal, academic weekly 
targets. Therefore, this research aimed to encourage children to have, “determination to 
innovate, to make things happen, and to "think big" (NLC, 2017, online). This focus was a 
particular interest of the Researcher as there were already many ways to measure success 
academically, however proved more difficult to measure it in relation to wellbeing. There 
was also an interest whether this would also contribute to raising the self-esteem of learners 
and subsequently have an impact on attainment. 

Aims 

The aim of this Professional Enquiry was to discover whether the self-esteem and confidence 
of children was affected when they were involved in creating their own SMART target. 

This will be carried out using qualitative and quantitative research methods to ensure 
information can be collected and collated from the responses of the children.  

This approach enabled the researcher to collate information from the children through the use 
of a questionnaire and taking into account any variations in the responses of the children. 

 

Methodology 

This enquiry was conducted over 3 weeks through ongoing observations during all Literacy 
lessons. During the observations, the Researcher focused on the views and opinions of 
children and what they felt should be achieved from tasks and activities that they are involved 
in within the lesson. From the initial responses, it was evident that there is a large majority of 
children that were unable to discuss their opinions and decide on their own personal targets 
for specific lessons.  

The information collated also highlighted that there is a need to ensure that the pupils have 
SMART targets that are personal and directly impact their learning as well as progressive 
next steps. This enabled them to set success criteria that encouraged them to have a sense of 
achievement and opportunity to share their successes which is fundamental to the delivery of 
‘A Curriculum for Excellence’ (2008) and ‘Getting it Right for Every Child’ (2008). The 
children are asked on a weekly basis to record academic targets in their learning journals and 
throughout the period of the enquiry, the Researcher asked the children to focus on personal, 
non-academic targets. This provided opportunity to discuss the previous week targets with 
the children and use this to focus on the next week.  

To enable the researcher to gather the information required quantitative methods, involving a 
yes or no response from the children, were made as well as informal observations from 
Learning journal discussions on a weekly basis. 

 

 

 



Findings 

Initially, the children were asked five closed questions to check for understanding of targets 
and why there are Learning intentions set at the beginning of each lesson and asked 5 
questions linked to these after the enquiry period..  

The results of this were as follows: 

Response of the 21 Children before the Enquiry period 

Question Yes No 

1 .Do we know why we have Learning Intentions at the beginning of 
each lesson? 

10 11 

2. Do you think we should be able to choose our own targets for each 
lesson if we know our Learning Intention? 

18 3 

3. Would you prefer to have agreed personal targets to choose from? 20 1 

4. Do you think you would enjoy achieving your personal target even 
if you need to work more on the Learning Intention? 

20 1 

5. Do you feel happy when you are not able to complete your work but 
have managed to achieve small goals (eg. Staying on task, forming 
your letters correctly)? 

0 21 

 

Responses of the 21 Children at the end of the Enquiry period 

Question Yes No 

6. Do you know why we have Learning Intentions at the beginning of 
each lesson? 

21 0 

7. Did you like being able to choose your own targets for each lesson? 

 

21 0 

8. Do you think you would now like to set your own personal targets? 

 

16 5 

9. Did achieving your personal target at the end of each day make you 
feel better about your work? 

20 1 

10. Do you feel happy when you are not able to complete your work 
but have managed to achieve small goals (eg. Staying on task, forming 
your letters correctly)? 

20 1 

 

The results from the Researcher’s own informal observations, linked to the children’s 
Learning journals, supported the initial responses of the children. The targets set before the 
enquiry were targets linked to academic progress only such as, 

• To be able to spell my common words. 
• To practise writing my numbers. 



These targets were repeated for more than one week and the observations taken highlighted 
that the targets were not being achieved or else they are ongoing targets that will change each 
week. 

Throughout the enquiry period, the Researcher observed the Learning journals each week and 
the targets had started to link to a target that directly impacts their wellbeing and examples of 
these were, 

• To finish a task without chatting to my friends. 
• To remember to put up my hand when I need to ask a question. 
•  To be able to remember to self-assess my own work. 

Throughout the week the children were also asked to set a daily personal target and selected 
this during registration each morning. At the end of the day the children were asked to sit 
with their ‘Floor-buddy’ and tell discuss three aspects: 

• What was their target? 
• Did they achieve it? 
• How did they achieve it or how could they achieve it if they didn’t? 

This worked well as the children had opportunity to share with their peers and could advise 
one another and this helped to increase the confidence in the children through presenting to 
their peers in a class discussion each day. Many children displayed self-belief when sharing 
their views through the understanding that there was no risk of being incorrect.    

This link derives from Vygotsky’s theory, “of cognitive development which focused on the 
role of culture in the development of higher mental functions” (Hoerr, 2016) and they shared 
the belief that, “a child's social environment and social interactions are key elements of the 
learning process” (Hurst, 2016). Scaffolding allows children to be successful and to be given 
opportunities to achieve, resulting in an increased confidence and a decrease in the level of 
assistance required from adults and peers. Bruner also supported his theory on Spiral 
Curriculum where children are given the opportunity to re-visit a theme or learning outcome 
and, as the complexity of the task increases, development in this area can occur, building on 
previous learning. This was evident over the enquiry period as the children became 
independent in this task and revisited this on a daily basis through discussion with their peers. 

 

Conclusion 

Through the use of co-operative learning techniques, the children were able to engage in the 
assessment aspect of their target each day and wellbeing is supported and discussed by Health 
Scotland (2016) as, “life satisfaction, optimism, self esteem, mastery and feeling in control, 
having a purpose in life, and a sense of belonging and support.” Through focus on these 
areas and encouraging children to discuss and share their feelings, they are able to increase 
their awareness of their own belonging and self efficacy (Armstrong, 2009). This was evident 
throughout the enquiry, however it has not provided the Researcher with definite conclusions 
due to the complexity of gathering information linked to measuring Health and Wellbeing.  

Implications for Future Practice 

During this enquiry the Researcher aimed to, “look inwards to analyse... look outwards to 
find out more about what is working well for others locally and nationally and look forwards 



to gauge what continuous improvement might look like in the longer term” (Scottish 
Government, 2015). This has provoked many further enquiries and questions from the 
Researcher. The children displayed a progressive approach to setting targets and being able to 
discuss them confidently. This enabled them to infiltrate this learning throughout all areas of 
the curriculum as well as providing them with opportunities to reflect and evaluate their own 
learning. Through ongoing and further use of these methods and techniques, it may or may 
not also have a positive effect on the attainment and achievement in Children and their 
learning.  
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