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Rationale 
Assessment is a huge and powerful component of learning and teaching.  The principles of 
Assessment is for Learning (AifL) are woven throughout Scottish educational policy.  
“Assessment is for Learning supports the purposes of A Curriculum for Excellence and is 
developing teachers’ skills and understanding about using assessment to support learning” 
(Scottish Government, 2006: p17). Black et al (2003) state that the four main areas of 
assessment for learning are questioning, feedback, sharing criteria and self-assessment. 
Feedback is hugely important and of great benefit to learning if it is done correctly. The use 
of assessment information therefore should not simply be an afterthought. “Day-to-day 
assessment is an essential aspect of effective teaching. It involves the teacher or practitioner 
focusing on how learning is progressing during the lesson, determining where improvements 
can be made and identifying the next steps” (DfES, 2004: p42). Most marking of pupil’s 
work is carried out after lessons are completed, so they are not always able to recall the 
content later when they can read the written comments. Also, they may not have the 
opportunity to use the feedback in a meaningful way or understand the relevance of feedback 
given. In ‘Excellence and Enjoyment’ (2004) the Department for Education and Skills 
(DfES) found that for feedback to be effective it must be specific, timely and clear. Children 
should be given time to read the comments and make improvements to their work. There is 
much evidence to support a move towards “a more ‘integrated’ approach that utilises 
assessment as the learning is happening, whilst the child still has the opportunity to redirect 
or develop the initial quality of the piece of work” (MAP, 2016: online). 
 
Aims 
The aim of this enquiry is to determine if giving live feedback during daily writing lessons in 
a primary classroom has an impact on teaching and learning and whether children are able to 
improve their work as a result. 
 
Methodology 
This enquiry was carried out during daily writing lessons over a four week period. A focus 
group of six able children were selected from a class of 32 primary six children. The children 
selected were all in the same reading group to ensure consistency. Daily writing lessons were 
carried out as normal and the same rotation of self, peer and teacher assessment was 
continued. However, rather than the teacher assessed group having their work marked after 
the lesson and then reading their feedback during the next lesson, live marking of their work 
was used instead, this provided the children with the opportunity to reflect on and improve 
their work as they went along. 
 
The enquiry began by using written feedback in the margins while giving the pupils verbal 
feedback, however this was extraneous so progressed to a ‘verbal feedback given’ stamp with 
the assessed area highlighted to show which areas had been discussed and allow assessment 
of progress after feedback was given. Following this, the pupils wrote a comment in their 
jotters stating what action they would take as a result of the feedback. The data collected 
during the enquiry included: a questionnaire before and after implementing the live marking 
(appendix 1); observations, pupil comments and evidence of pupils work from their jotters. 



Findings 
At the beginning of the enquiry pupils answered questions on their feelings about written 
teacher feedback on their work. Just over one third of the class of 32 always read the written 
comments, the rest replied ‘never’ or ‘sometimes’ (figure 1). The pupils in the focus groups 
answers were evenly split, two children answered ‘always’, two ‘sometimes’ and two ‘never’. 
Only eight children from the 32 said they ‘always’ use the teachers comments to help them 
during their next task, the rest replied ‘sometimes’ or ‘never’ (figure 2). One child in the 
focus group said ‘always’, three ‘sometimes’ and two ‘never’. When asked how useful they 
find written comments on their work one third of the class said ‘not at all’, one third of the 
class said ‘a little’ and one third said ‘a lot’ (figure 3). Two of the children in the focus group 
said ‘not at all’, two said ‘a little’ and two said ‘a lot’. There was a similar result when 
children were asked whether the written feedback helped them to learn (figure 4). This was 
interesting as if the pupils are not using the feedback then what is its purpose? 
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The pupils took a while to get used to the new assessment procedures. Initially, some children 
felt uncomfortable discussing their work one-to-one, almost as if they assumed they had done 
something ‘wrong’. Once they were used to receiving verbal feedback the learning 
conversations became much more open and reciprocal. Pupils were able to accurately assess 
their own work and come up with ways to improve it and following feedback, were able to 
implement the suggestions to improve their work. 
 
After looking at the pupils jotters following feedback there was a noticeable impact on the 
quality of work produced. There were more detailed answers and any misconceptions were 
able to be immediately addressed and corrected. There seemed to be more effort put into the 
tasks as the pupils were aware that they would be immediately accountable for their work so 
checked themselves before it was marked. This reduced the number of spelling and 
grammatical errors found. 
 
The final questionnaire asked pupils to evaluate which approach they preferred and which 
they felt helped them to learn more effectively. The results showed that pupils felt verbal 
feedback was more helpful to their learning and that they were able to improve their work as 
a result (figures 5-7). In the focus group all children replied either ‘a little’ or ‘a lot’ when 
asked how helpful they found verbal feedback. When asked if they were able to improve their 
work as a result of verbal feedback all children in the focus group said yes ‘a little’ or ‘a lot’ 
and all said that they found verbal feedback more helpful than written feedback. 
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Conclusions 
Although this enquiry was conducted over a short period of time a definite positive impact on 
the pupils and their learning was noted. Continuing this approach over a greater period and 
having it become routine would help to placate the nerves that some pupils felt when 
discussing their work and have a greater impact on their learning. Feeding back to pupils’ 
mid-task rather than when the task was completed enabled children to address issues 
immediately and also reassured them when they were doing well. Time constraints during 
lessons can make live marking more difficult, particularly in a larger class. However, setting 
a schedule to ensure that all pupils have their work live marked on a regular basis works, as it 
is part of the marking that takes place rather that the entirety.  
 
Implications for Future Practice 
As a result of this enquiry this defined approach to live marking will be used across the 
curriculum. For example, during maths lessons it would be particularly beneficial for children 
to enable them to gain a greater understanding. While work is already discussed with pupils 
in maths as they go along to alleviate misconceptions it is not the marking of their work. 
Taking away the ‘right’ or ‘wrong’ answer approach and replacing it with a discussion may 
help to increase their confidence in numeracy and enable them to have greater agency as well 
as allowing them to celebrate small successes, for example while they may not achieve the 
correct answer they may have followed the correct processes. 
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