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Rationale 

An essential part of Assessment for Learning is providing feedback to pupils, both to assess 
their current achievement and to indicate their next steps for learning (Black and William, 
1998). Today, effective pupil feedback is increasingly being recognised as a key influence on 
learning and pupil achievement (Hattie, 2011). Our group wanted to carry out an enquiry that 
would inform practise and ensure our feedback is effective and powerful to our learners. 
Nelson and O’Beirne (2014) state that practitioner enquiry should focus on impact in the 
classroom with the issues identified relevant to teachers and their pupils. 

 

Aims 

The aims of this enquiry were to identify what happens when the teacher provides verbal, real 
time feedback to pupils. More specifically, I wanted to monitor the impact of verbal feedback 
on learner outcomes and their development of self-assessment.  

 

Methodology 

This professional enquiry took place over a three week period and concerned twenty-four 
pupils, in receipt of full-time education within a mainstream primary 1/2 class. For the 
purposes of the enquiry six pupils were selected as a focus group; two from the top literacy 
group, two from the middle and two from the bottom group. Lollipop sticks were used to 
ensure random selection from each literacy group. Jotter work was collated and oral answers 
were transcribed to provide qualitative data; a quantitative approach would not have been 
appropriate with the small sample size (Taber, 2013). 

To allow progress to be measured, and to assess if the enquiry has been successful, it is 
necessary to provide a benchmark. Samples of the six focus group pupil’s work, as well as 
self-assessment responses, were gathered for initial assessment and used as a benchmark.  

During each literacy lesson, when completing jotter work, I provided verbal, real time 
feedback to pupils. This feedback was noted down for each pupil (see Appendix 1). Using my 
own teacher judgement, I assessed whether the pupil had implemented the verbal feedback 
within their literacy work and colour coded as appropriate; evidence was collated from 
jotter/worksheet tasks.  

 

 

 

Learner Outcome 
Green – implementing verbal feedback continuously  
Yellow – implementing verbal feedback at times 
Red – not implementing verbal feedback 



On completion of literacy work pupils were then asked to self-assess. Due to the age of the 
children, and their literacy capabilities at this point, it was decided that providing verbal self-
assessment would be most appropriate. At the time, I noted down pupil self-assessment 
responses (see Appendix 2) and then colour coded as appropriate.  

 

 

 

 

Findings 

There were a variety of positive findings from this enquiry. Firstly, as can be seen from table 
1 below, there was some progression within the focus group in their ability to self-assess. All 
pupils, apart from pupil D who remained constant, showed improvement in their ability to 
self-assess accurately. It is worthy to note that pupils appeared more confident in their ability 
to self-assess as the weeks progressed and responses were linked to success criteria. When 
self-assessing, pupil responses often mirrored their feedback from the teacher; it appeared 
that pupils used this feedback to form their own self-assessment responses. It can therefore be 
assumed that providing pupils with verbal, real time feedback has a positive effect on pupil 
ability to self-assess.  

Pupil Benchmark Week 1 Week 2 Week 3 
A     
B     
C     
D     
E     
F     
Table 1 - Self Assessment  

 

Secondly, as detailed in table 2 below, there was also progression noted in learner outcomes 
as a result of the feedback given. All pupils within the focus group, apart from pupil F, 
showed evidence that they were implementing the verbal feedback within their literacy work.  

Pupil Benchmark Week 1 Week 2 Week 3 
A     
B     
C     
D     
E     
F     
Table 2 – Learner Outcomes  

 

Self-assessment  
Green – accurately self-assessing  
Yellow – developing their ability to self-assess accurately 
Red – unable to self-assess accurately   



Although eliciting pupil voice was not an initial aim, within the whole class setting it was 
observed that pupils appeared to enjoy the verbal feedback dialogue at the time of the lesson. 
Pupils were recorded actively asking if I could come and look at their work and it appeared to 
motivate pupils and increase pupil confidence. Despite this being an observation and not an 
initial aim of the enquiry, increased motivation and confidence from verbal, real time 
feedback is consistent with research by Hattie and Timperley (2007). 

 

Conclusions  

This practitioner enquiry appears to have been, on the whole, successful. The findings show 
that pupils ability to self-assess and implement teacher feedback improved through giving 
verbal, real time feedback. Unfortunately however, there was no improvement for all the 
pupils in the focus group; this is more than likely due to the stage some of these children are 
at in their learning. It is also important to consider that this was a relatively small scale 
enquiry conducted over a limited timeframe and, as a result, no generalisations can be made 
from these findings.  

 

Implications for Future Practice 

Given that verbal, real time feedback had a positive impact on pupil learning outcomes and 
their ability to self-assess, I will continue to embed this into my daily practice. Furthermore, 
the pupils appeared to enjoy the time spent engaging in this dialogue with me.  

Baumfield et al. (2008:124) states “involvement in the research process gives motivation and 
permission to look closely at the previous methods and trial new ways of doing things”. This 
is something which I truly agree with. I found myself enthused by the practitioner enquiry 
process and I was motivated to reflect on my practice. I will now adopt an enquiring 
approach to my future practice. 
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Appendix 1  Feedback Given 

 

  

 
Pupil 

 

Week 1 feedback 
given 

Week 2 feedback 
given 

Week 3 feedback 
given 

A ‘f’ and ‘h’ letter placement 
  

Larger capital letter 
‘b’ and ‘d’ letter formation 

Better illustration 

B ‘s’ and ‘k’ letter formation  Letter placement – tall 
letters 

More detail in illustration 

C Full stops 
Capital letter  

Full stops 
Letter placement on line 
‘y’ 

Letter placement on line 
‘y’ 

D Finger spaces 
‘a’ and ‘s’ letter formation 

Finger spaces  
Write smaller on line 

Write smaller on line 

E No full stop 
No capital letter 
Letter placement  on line 

No capital letter 
Letter placement on line 

Letter placement on line 

F No full stop 
No capital letter 
No finger spaces  

No full stop 
No capital letter 
No finger spaces 

No full stop 
No capital letter 
No finger spaces 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 2  Criteria for Self -Assessment  

 

Visual used to support pupils in self-assessing: 

 

 

 

 

 

 

 

 
Pupil 

 

Week 1 pupil self-
assessment 
response 

Week 2 pupil self-
assessment 
response 

Week 3 pupil self-
assessment 
response 

A Accurately identified 
they used a capital letter 
and full stop.  
Required support to 
identify letter placement 
error.  

Accurately identified 
they had missed a capital 
letter.  
Identified finger spaces.  
Required support for 
letter placement.  

Accurately self-assessed 
with aid of visual 
prompts.  

B Required support to self-
assess letter placement.  
Accurately self-assessed 
use of finger spaces, full 
stops and capital letters.   

Accurately self-assessed 
with aid of visual 
prompts. 

Accurately self-assessed 
with aid of visual 
prompts. 

C With support and 
prompting able to 
identify finger spaces 
and omission of full stop 
and capital letter.  

Accurately self-assessing 
full stops and capital 
letters but requiring 
prompting for line 
placement.  

Accurately self-assessing 
finger spaces but 
requiring prompting for 
line placement. 

D Required teacher support 
but able to self-assess 
finger spaces.  

Accurately self-assessing 
full stops and capital 
letters but requiring 
prompting for line 
placement. 

Accurately self-assessing 
full stops and capital 
letters but requiring 
prompting for line 
placement. 

E Required teacher 
support. Inaccurate with 
self-assessment; said 
they had used finger 
spaces, capital letters and 
correct letter placement.  

With support, identified 
line placement error and 
omission of capital 
letters.  

Identified they had not 
written on the line.  
Accurately self-assessed 
use of capital letter and 
finger spaces.  

F Required a lot of teacher 
support and prompting. 
Inaccurate with self-
assessment.  

Required a lot of teacher 
support and prompting. 
Inaccurate with self-
assessment. 

Identified they had 
missed a full stop and 
finger spaces.  
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