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Rationale  

Cremin and Arthur (2014) and McMillan (2013) agree peer-assessment is the best way for 
pupils to learn from each other and take responsibility for their learning. Furthermore Hattie 
and Timperley (2007) and the Scottish Government (2005) state that effective feedback has a 
positive impact on pupils learning and attainment. However, this impact may not always be 
positive. Taking these contrasting views into consideration, the aim of this research is to 
investigate what effect peer-assessment has on pupils’ quality of work during literacy tasks.  

There are several ways that feedback can be made effective. Various sources (Hattie, 2012; 
Scottish Government, 2005; Scottish Government, 2011; Clarke, 2003) agree feedback is 
most effective is when it is linked explicitly to the learning intention and success criteria of 
the task. This information steered the focus of the research towards using specific success 
criteria checklists as a way of measuring the impact on pupils’ quality of work. I decided to 
choose this area to research as I feel pupils are not confident giving or receiving feedback 
from their peers and in turn are not able to use this to improve their work. This research 
should make pupils more motivated to complete their work to a high standard, be more open 
to giving constructive feedback and identify next steps to achieve their full potential. 

Aim 

The aim of this enquiry was to investigate if a specific peer-assessment checklist would help 
improve the quality of pupils work in literacy tasks. 

Methodology 

This research was conducted over a 4 week period with a group of 9 Primary 4 children. To 
gain the quantitative data needed for this piece of research a verbal questionnaire was used at 
the beginning and end of the research period to gather pupils’ views and compare responses 
(See Appendix 1). Menter et al. (2011) state questionnaires are an easy way to collect a large 
amount of data in a short space of time and are easy to administer. However, Drever (2003) 
states it is easy for questions to be misinterpreted or misunderstood in questionnaires so I 
included a comments section after each question to allow pupils to share their opinions or ask 
questions for clarification.  

Peer-assessment checklists were created for each of the North Lanarkshire Reading Strategies 
for Primary 4 children to use during literacy (Appendix 2 and 3). A core targets checklist was 
used for the Primary 3 children during their literacy work. The checklists for the Primary 4 
pupils were specific to the learning intention and success criteria of the task so that it would 
have an impact on the pupils’ quality of work. Education Scotland (2012) state children are 
more motivated and focussed when they are aware of the learning intention and success 



criteria for a lesson. The checklist for Primary 3 was not specific to the success criteria. I 
decided that these pupils would not be able to cope with a specific success criteria checklist 
so they were not included in this study. However it is important for pupils to be included in 
the process despite not being part of the research. Examples of pupils work were collected 
twice each week to analyse if the quality of work had improved as a result of the checklists. 

Observations were carried out when pupils were completing their peer-assessment checklists. 
Observations are an integral part of the teaching and learning process as it allows teachers to 
gain an insight into what pupils have learned about a task. Pupils had the opportunity to 
discuss the feedback they received from their peers with the rest of the group to identify next 
steps and improve their work. 

Findings 

Questionnaire Results: 

The results from each questionnaire are recorded below:		
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When initially asked ‘Do you know what peer-assessment is?’ 100% of the class answered 
yes however when asked to explain what it was only 69% of the class were able to do this.  
Question 2 was insightful as only 38% felt peer-assessment helped their learning in 
Questionnaire 1. Some of the responses were: 

“I understand that peer-assessment might help others with their learning but it doesn’t help 
me.” 

“It is just something you do to check your partners work at the end of a task.” 

When asked this question again in Questionnaire 2 69% of pupils agreed peer-assessment 
does help their learning commenting: 

“The checklist showed us what we were learning.” 

“It helped us to complete our work.” 

Question 3 and 4 responses in Questionnaire 1 were similar with 53% of pupils stating they 
were confident when giving each other feedback and liked getting feedback from their peers. 
However, when asked what kind of comments you would give on a piece of work (Question 
3) in Questionnaire 1 the pupils responded with: 

“You could say if their handwriting is neat or not.” 

“If they have used capital letters and full stops.” 
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These responses were reinforced in Question 5 as only 38% of pupils stated they would know 
what to say when assessing their peers. Furthermore 38% of pupils admitted they take on 
board the feedback they receive from peers (Question 6). In contrast, during Questionnaire 2, 
62% of pupils stated they would know what to say when assessing their peers with comments 
such as: 

 “You could say you have a neat spider diagram for prior knowledge.” 

“You could say you included page numbers in the main ideas.” 

Observations 

From the observations during literacy lessons I was able to conclude: 

• Most pupils were able to thoroughly peer assess their partners literacy work using the 
checklist. 

• The majority of the pupils were able to give a comment related to the success criteria 
however some did have a problem giving effective feedback and required extra 
support. 

• Some pupils would go back and read the previous checklist before moving on to their 
task for the day however some pupils would not engage with this. 

• Pupils would take their time and put more effort into their work as they knew it was 
being peer-assessed. 

• Pupils would come to ask what comment they could give as their peer had met the 
success criteria. This showed initiative as they were eager to give effective feedback.  

• A few pupils did not read their comments until they were asked during the group 
discussion. 

• All pupils could identify their next steps based on their partner’s feedback. 

Conclusions 

The aim of the research was to investigate the impact of a peer-assessment checklist on 
pupils’ quality of work within literacy. As this research was carried out with a small group of 
children over a four week period it makes it difficult to come to any distinct conclusions. 
However, the evidence from this study shows that using a peer-assessment checklist had a 
positive impact on pupils’ work. The results from the questionnaire highlight that pupils 
knew what to say when giving feedback and took on feedback more after participating in the 
research. More importantly there was an increase in pupils who felt peer-assessment helped 
them with their learning making it purposeful and meaningful for them. The observations 
highlighted that pupils made more effort with their work as they were aware it would be 
assessed and they were able to identify next steps. However, these results were not consistent 
and some further development of this strategy is needed to make this fully effective.  

 



Implications for Future Practice 

Using checklists with specific success criteria has given the pupils a focus when completing 
their work and given the work a purpose. It has also aided pupils learning and made them feel 
more confident giving their peers feedback and taking on feedback also. Assessment is an 
integral part of teaching and learning (Scottish Government, 2011) so it is important that 
children are aware of the benefits of assessment and are given guidance on how to assess 
their own or peers work in a simple yet effective way. I will continue to use this model of 
assessment and begin to use it in other curricular areas to see if it has the same impact on 
pupil learning and the quality of work. To continue implementing this effectively I will 
provide pupils with guidance through further modelling of this strategy until all pupils are 
able to independently give effective feedback and identify next steps. This should lead to 
improved quality of work for all. 
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Appendix 1 

Practitioner Enquiry Questionnaire  

1. Do you know what peer assessment is? 
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2. Does peer assessment help your learning? 
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3. Do you feel confident giving your peers feedback? 
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4. Do you like getting feedback from your peers? 
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5. Do you always know what to write when peer assessing your peers work? 

Yes  
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6. Do you always take on board the feedback from your work? 

Yes  
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Appendix 2 

Prior Knowledge Self Assessment Checklist  

L.I.    I can recall information from pages ____________ 

Success Criteria – Check your partners work! 

Included page numbers for the points  

Organised the information in a spider 
diagram 

 

Made a prediction for what happens next  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 3 

Main Ideas Assessment Checklist 

L.I. I can identify the main ideas of chapter _________ 

Success Criteria – Check your partners work! 

Skimmed the chapter for the main ideas  

Recorded the main events in order    

Used bullet points to organise the 
information 

 

Given page numbers for each main idea  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


