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Rationale  

This practitioner enquiry was carried out as a small-scale study within the classroom. As a 
group, it was identified that our pupils do not take much responsibility for their learning. We 
believed that if we incorporated a type of self-assessment in the form of an exit pass then it 
would increase pupil motivation and encourage pupils to be more responsible for their 
learning. It is evident in the Curriculum for Excellence that self-assessment is a vital part of 
learning and teaching (The Scottish Government, 2011). Black and Wiliam (1998) argue that 
formative assessment is at the heart of effective teaching. Marzano (2012) states that exit 
passes are used by many teachers due to their positive influence on pupils and their ease of 
use during classroom instruction. It was decided that exit passes would be a suitable method 
of formative assessment for pupils based on these findings and as they are anonymous and 
can easily be incorporated into the end of a lesson.  

 

Aims  

The purpose of this practitioner enquiry was to find out if using exit passes in my science 
class had an impact on pupil learning. The exit passes used in this enquiry were in the form of 
an emoji ticket. At the end of each lessons, pupils were given five minutes to pick an emoji to 
sum up how they felt about the lesson and answer a few questions about the lesson. The 
success criteria were presented at the end of the lesson to help pupils complete the questions 
and for teachers to see how well their pupils have met and understood the learning intentions.  

 

Methodology  

The enquiry was carried out over a four-week period with an S3 National 5 Biology class. 
Pupils were provided with an initial questionnaire (Appendix A) to find out their pre-existing 
perceptions on exit passes. The S3 class consists of 20 pupils, 10 males and 10 females. Five 
pupils had additional support needs. Pupils were given information on the enquiry and were 
given information on the exit passes. Pupils were given an emoji exit pass (Appendix B) 
along with four additional questions on the board at the end of each lesson. The exit passes 
were anonymous and once filled in, were posted in a post box for analysis. The success 
criteria were left on the board to give pupils a basis to answer the questions on. The pupils 
worked well with the exit passes and felt confident enough to tell me what they would like 
me to go over again in the next lesson. After receiving feedback from the first lot of exit 
passes, lessons were adapted to start with feedback collated from the exit pass responses. 
This allowed for recapping or further explaining anything that any pupil wished to go over 
again.  



At the end of the four weeks, a final questionnaire (Appendix C) was issued to all pupils to 
gather evidence of how pupils felt about the exit passes. A whole class discussion was also 
carried out to get verbal feedback from pupils. 

 

Findings 

The results in the chart below show some of the pre-existing thoughts about exit passes. 15% 
of pupils strongly disagreed that using exit passes would help their learning. 25% of pupils 
mostly agreed that exit passes would help their learning. 15% of pupils agreed a bit that exit 
passes would help their learning. 45% of pupils quite agree that exit passes will help their 
learning.  

 

 

Another quite significant finding from the first questionnaire was that 75% of pupils strongly 
disagree that they use exit passes currently in other classes. 40% of pupils feel more 
confident giving feedback anonymously. 35% of pupils strongly agreed that they would like 
to take more responsibility for their learning.  

Qualitative data was collected through observations of pupils completing the exit passes. 
Pupils took on the task of self-assessment well. Some pupils with ASNs did sometimes need 
a little prompting with some of the questions if they were not sure what to write.   

I recorded some verbal feedback from the classroom discussion which I thought were 
important. 

‘I liked actually thinking back to what I had learned during the lesson’ 

‘I didn’t like filling the exit ticket in, it felt like a bit of a chore after the lesson’ 

‘I liked that the exit pass was anonymous and I could let the teacher my strengths and 
weaknesses’  
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From the data and the comments, it seems that most of the pupils found the exit tickets to be 
a useful tool in the classroom. However, some pupils feel like it is a chore to fill in. 

The findings from the final questionnaires are shown below in the pie chart

.  

Overall, 25% of pupils strongly agreed that using exit passes improved their learning. 35% of 
pupils quite agreed that exit passes improved their learning. 25% agreed a bit and only 15% 
of pupils did not agree that exit passes improved their learning.  

 

Conclusions 

Overall, it can be concluded that some pupils strongly believe that exit passes as a form of 
self-assessment have improved their learning. In the end, 90% of pupils agreed to some 
extent that exit passes improved their learning.  

  

Implications for Future Practice  

Overall, this professional enquiry has broadened my knowledge of self-assessment and pupil 
feedback. Since over 90% of pupils agreed that exit passes had a positive effect on their 
learning it is important that I consider making these a permanent part of my daily practice. In 
my future practice, I would like to work with my pupils to design the most effective exit 
tickets and take them forward in all my classes.  
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