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Rationale 

Assessment is for Learning (AiFL) has been a significant focus for improving practice across 
Scottish learning environment, as per the aims of the Curriculum for Excellence (CfE): to 
raise standards, and close the attainment gap. A statement from the HM Chief Inspector of 
Education (Education Scotland, 2016) highlighted the fact that despite planning and 
assessment being highlighted to practitioners as an area for improvement, the progress being 
made in these areas has been all too slow. With such an acknowledgement being made, it is 
now essential for practitioners to be demonstrating willingness to implement new and 
effective pedagogies to the classroom, particularly with a focus on practices which can 
improve assessment – both formative and summative. As such, it is the intention of this 
professional enquiry to explore the AiFL formative assessment technique ‘Think, Pair, Share’ 
(TPS). Think, Pair, Share is a cooperative learning technique that was first proposed by 
Lyman (1981), it involves a three step process: firstly, the children are given time to 
independently formulate answers to a given question; next, the children discuss their answers 
with a partner, noting any similarities or differences; and finally, the children share their 
answers with the group. Education Scotland endorse reflection and discussion as key 
assessment and progression tools (Building the Curriculum 5, 2010) and therefore such tools 
are relevant in any enquiry into AiFL. Raba (2017) believes that by incorporating TPS 
children will be more likely to share their answers, as they feel more self-confident following 
the ‘Pair’ step of the process. This enquiry aims to analyse the true effect of TPS on 
children’s participation levels and achievements.   

 

Aims 

The aim of this enquiry is to evaluate the success of ‘Think, Pair, Share’ as a formative 
assessment tool, and the impact of this on learners’ participation and achievement in tasks.  

 

Methodology 

The research period for the investigation took place over a five week period with a Primary 6, 
higher ability, literacy group comprising of eleven learners as the focus. A questionnaire, 
comprised of both open and closed questions was given to the learners before the research 
was formally undertaken to outline the children’s attitudes towards pair work, and its 
relationship with achievement (Appendix A). This data provided a benchmark to base 
comparison data on come the end of the research period.  

Think, Pair, Share cue cards (Appendix B) were created and implemented to prompt the AiFL 
technique during lessons to ensure optimal time efficiency and a visual cue to support 
different learning styles. Questions were posed to the learners during lessons, and the cue 
cards were implemented during this time to allow TPS to be used effectively during the 
allotted teaching time. Learners were given time to individually consider answers to 
questions, consider their response, and then share their ideas with their TPS partner before 
coming together to share ideas and learning as a group. Partners were changed on rotation to 
ensure children were working with different learners during the question time.  

During the TPS time, observations of participation were recorded, and compared with 
observation notes of question time when TPS was not implemented – further enabling an 
evaluation of TPS to be drawn. Following the question time children were given a task to 
complete based on the scaffold questions discussed during TPS.  



A review of children’s performance in tasks, from both TPS lessons and non TPS lessons, has 
allowed for a quality comparison of the effectiveness of TPS in aiding achievement during 
the literacy lessons.  

 

Findings  

Week One: 

Information from the graph below represents the learners’ views of Think, Pair, Share and 
cooperative work prior to the implementation of this strategy (Week One). The children were 
asked to indicate how Think, Pair, Share improves their answering ability. The question was 
formatted to give a five part response, the children had to choose one response from:                                                                   
1. Strongly Agree 2. Agree 3. Neutral 4. Disagree 5. Strongly Disagree  

 
The pie chart shows the responses gathered at the start of the enquiry. The results from the 
initial questionnaire showed that the children were only somewhat aware of the benefits of 
partner work, with 36% of the group indicating a ‘Neutral’ or ‘Disagree’ response. 
Comments on this questionnaire confirmed this with children stating:  

“I’m not sure if there are many good things about partner or group work.” 

“The best thing about group or partner work is I get to focus on one thing instead of loads.” 

“I like to work on my own. Group discussions can slow me down, and doesn’t help me to 
focus.” 

  

45%	

18%	

18%	

18%	

THINK,	PAIR,	SHARE	GIVES	ME	MORE	
IDEAS	FOR	ANSWERING	QUESTIONS	
Strongly	Agree	 Agree	 Neutral	 Disagree	 Strongly	Disagree	



Week Five: 

The chart below now indicates the learners’ responses to the same questions after five weeks 
of using Think, Pair, Share consistently in literacy lessons. 

 
This pie chart shows a significant change in the children’s views of Think, Pair, Share. 
Although there are still some children who show indifference to the method, more than 90% 
of the learners believe after using the method for five weeks that they are more ready to 
complete their tasks, and thus more confident. The purposeful discussions during Think, Pair, 
Share have allowed the learners to grow in confidence, feel like they are supported in their 
work and achieving learning intentions. Comments from the questionnaires which show this 
are: 

“Think, Pair, Share encourages more people to say their ideas.” 

“I love working with my partners because everything is not just left to me. I feel more 
confident.” 

“Working with a partner or group is brilliant. You can help people if they are stuck and they 
can help you.” 

“Think, Pair, Share helps you get more ideas. Sometimes I struggle to think of the answers on 
my own.” 

“The best part about Think, Pair, Share is it makes people feel more confident.” 

“I think we use Think, Pair, Share because it helps us with our learning, and working with a 
partner is fun and encouraging.”  

From the data gathered it is easy for one to conclude that the learners have developed a 
positive view of Think, Pair, Share. With this said, some learners have still shown reluctance 
to volunteer answers, however the quality of their work has improved – showing although 
participation levels may not necessarily increase, Think, Pair, Share has a positive impact on 
learners’ understanding and confidence.  

 

Conclusions  

Overall, Think, Pair, Share has had a positive effect on learners. The evidence shown 
previously indicates that children are more confident after discussing their thoughts with a 
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partner and/or group. Using Think, Pair, Share encourages the children to engage in 
meaningful, directed dialogue about their learning, helping them to appreciate others’ 
perspectives and ideas, thus developing cooperative working skills. It is evident from the 
qualitative data that learner’s attitudes to Think, Pair, Share methods changed considerably 
during the course of the investigation, and they have grown to see the value in partner and 
group discussion before a task. The evidence further indicated children’s willingness to use 
Think, Pair, Share in regular practice to enhance their learning.  

 

Implications for Future Practice 

The implementation of Think, Pair, Share in my classroom has given me a new perspective 
on the true benefits of cooperative learning strategies. The value of implementing this 
technique has been considerable in regard to children’s learning, and therefore I will be 
looking to consistently implement more AiFL strategies into my future practice. However, 
one must appreciate that this enquiry was conducted with a small number of very able 
children, and therefore may pose different challenges if implemented in different learning 
environments. Further to this, the participation of some children was notably neutral 
throughout, therefore the technique may need to be adjusted to support all learners in their 
Think, Pair, Share experience. With this being said, the overall implementation was a terrific 
success and is something I will continue to use in my teaching practice to encourage and 
support learners.  
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