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Rationale  
Taken from the research of Alan McLean, it is believed that young children form beliefs 
about ability, which impacts on their motivation and achievement (Pivotal Education, 2018), 
Dylan William said that assessment for learning should be the focus of investment and that if 
feedback is provided it should move learners forward. (William, 2009). Through discussion, 
we all recognised that there is a common problem with how children often receive feedback, 
being that it comes after completion of work, when it no longer seems to have relevance to 
the children as they have already moved on. Using formative feedback in the form of instant 
feedback, requires children to be responsible for their own learning, using reflection to 
progress their learning (National Council of Teachers of English, 2013). Reflection was 
actioned through having children repeat assessment of their own learning and understanding 
at the end of the enquiry, after receiving instant feedback over four weeks and then having 
opportunity to look back at initial questionnaire, target and summative assessment to draw 
comparisons. 
 
Aims  
The aim of this enquiry is to find out if children from varying SIMD areas attain more when 
given instant individual feedback during a series of maths lessons/ tasks, than when feedback 
is given after every task is complete.  
 
Methodology  
There were a range of methods employed to complete the enquiry within a primary three 
class of 24 pupils.  
Firstly, a focus group of 6 children was selected from the children whose attainment may 
benefit from instant feedback.  
All children were given a five question, questionnaire. Each question had three faces to 
choose from, which the children had to colour using the traffic lighting system for the 
appropriate response to each question, green for good understanding, yellow for average 
understanding and red for little understanding. To gauge a change in children’s confidence 
this was repeated at the end of the enquiry.   
The children all set a target, which was related to their attainment in the current area of maths 
learning. The children were given free choice of target options which were provided by the 
teacher, discussed  and displayed on the class whiteboard. 
 



All children in the class had to traffic light work, this allows comparisons to be drawn 
between children receiving instant individual feedback and those who didn’t.  
Children were observed during maths to see if they were self-checking completed work or if 
they began to complete more work than prior to receiving instant individual feedback.  
 
During tasks children were provided with feedback at checkpoints throughout the lesson, 
which varied from words of encouragement, such as well done, keep up the great work, 
reminders of the steps required to work out problems, or sometimes being indicated towards 
mistakes, having work corrected so far, however never being given the correct answer. 
 
Findings  
Following the enquiry, the findings showed a variety of results, with most children showing 
improved attainment across one or more areas, with all children in the group able to complete 
more work in a set timeframe.  
Out of the six children in the enquiry, four felt their understanding had improved in the focus 
area of maths according to the end questionnaire, whereas two believed they now had less 
understanding choosing to colour less faces green than in the initial questionnaire.  
Children were given a similar assessment at the beginning and end of the enquiry, with the 
test showing 33% of the children’s results showing no change at all over the 4-week enquiry. 
One child in the group’s assessment score decreased in the end assessment, whereas 50% of 
the group showed greater understanding by the end assessment.  
All children at the beginning of the enquiry required additional time to complete the 12- 
question assessment, with one child only completing 8 questions after the additional time. 
However, by the end assessment all children in the focus group completed all 12 questions in 
the set 40 minute timeframe.  
Half of the group achieved the target set at the beginning of the enquiry, with one of the other 
half of children gaining confidence, one having no change in ability but, less confidence and 
the other having more confidence but making more mistakes in tasks.  
 
Conclusions  
From the data gathered, it can be concluded that children overall gained confidence in their 
ability, which in turn affected their achievements, but not always attainment. What can be 
taken from the enquiry is that the children were able to honestly assess their own learning and 
became more confident in this over the 4-week period. It is possible, that the returned overall 
results were due to children learning the process of assessment and becoming more confident 
in the tasks given, due to practise and may not be a direct result of the enquiry.    
 
Implications for Future Practice  
On completion of the enquiry, I am able to better recognise the place for instant feedback and 
self-assessment in the classroom. The enquiry has provided evidence to suggest that using 
these strategies in the classroom furthers confidence and gives children a feeling of 
ownership over their learning. My practice has benefitted from each part of this enquiry.  It 
has increased my awareness of how children learn and in particular how the children in my 
own class feel about their learning. I am now regularly choosing a variety of focus groups for 



lessons on different days to provide instant feedback, ensuring all children are at some point 
receiving valuable instant feedback, to progress their learning and grow their confidence. 
Gathering evidence from 2 or more separate areas of numeracy may have helped with more 
extensive results, as it would help make distinctions between the children getting better due 
to practise or due to instant feedback. Going forward, I plan to look at further areas of maths 
and also more areas of the curriculum to benefit my learners. 
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