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Rationale 

The Scottish Government (2011) explains that assessment should be used to support learning.  
Black and Wiliam (2006) highlight that assessment carried out by pupils is an essential part 
of formative assessment. Black and Wiliam (1998) have conducted a wide range of research 
which focuses on the role of formative assessment on pupils’ progress in schools. From the 
research carried out, Black and Wiliam concluded that effective formative assessment allows 
pupils to acquire continuous feedback regarding their learning and evaluate ways in which 
they can improve their knowledge or skills. They highlight that for this to be effective, pupils 
should be involved in the process and this information should be used as feedback for 
teachers and educators, to adjust their teaching strategies. They report that the use of 
formative assessment strategies is the foundation for supporting pupils’ progression.  

The idea that pupils’ progression can be supported using formative assessment is visible 
through peer-assessment.  This strategy encourages the children to work co-operatively to 
assess each other, offering assistance, advice and praise in relation to the success criteria. As 
highlighted by Boon (2013), for peer-assessment to be effective, children must acquire the 
relevant skills and understanding of how to assess. Peer-assessment provides opportunities to 
develop a variety of transferable skills such as; talking and listening, problem solving and 
working in collaboration with others. This ethos is also reinforced within the Scottish 
Government document, Building the Curriculum 5, which explains the importance of 
assessing personal qualities and skills such as, creative thinking, making informed decisions 
and working in partnerships. Simpson (2001) agrees that children need more than knowledge 
and they should have the opportunity to develop skills they will require throughout their life. 
In practice, research suggests that such skills can equate to children in Scotland developing 
through the four capacities of CFE, becoming ‘Confident Individuals’ and demonstrating; 
‘progression, challenge and enjoyment - and depth’ in their learning which are part of the 7 
principles of a CFE. Gipps (1999), emphasise that by giving children the responsibility of 
assessment, it allows them to develop themselves as ‘self-monitoring learners’.  

As a Primary 1 teacher I am striving to embed the skills and knowledge within children to 
continuously assess their learning and identify areas for improvement – taking some 
responsibility for their own learning. In order to promote this at the early level, I devised a 
visual checklist and differentiated this to meet the needs of individual learners.  

Aim 

The aim of this enquiry is to develop a checklist which can be used by the children to support 
them in effective peer-assessment during literacy tasks.  

Methodology 

The enquiry was conducted over a four-week period in a Primary 1 class. The children were 
familiar with the concepts of self and peer-assessment at a very early level. Prior to this 
enquiry I had implemented the school approach to formative assessment which is traffic 
lights. However, I felt that at the early level the children would benefit from a more visual 
and practical resource to support the quality of formative assessment.  



Using the early level core writing targets as a foundation I devised and created a visual 
checklist (See Appendix 1). I modelled the use of the checklist frequently using a large 
template of the checklist. I displayed the checklist and continuously referred to this 
throughout a variety of lessons. I used the think, pair and share strategy and encouraged the 
children to use the checklist and report back to the rest of the class. I also used this to 
evaluate the children’s understanding of using the checklist and the quality of the feedback 
they were giving to their peers. Over the course of the four weeks I then began to embed the 
peer-assessment, with the use of the checklists, into a variety of different tasks including; 
daily writing, taught writing and writing across the curriculum and gave the children the 
responsibility of using the checklist with their peers.  

As the children were already familiar with the traffic light system, I incorporated this into the 
checklist. The children would use red, amber or green for each checkpoint on the list (each 
target) and they would verbally explain to their peer why they had used each. Clark (2015) 
suggests that peer-assessment allows pupils to demonstrate their depth of knowledge and 
understanding and using this checklist allowed me to continuously assess this.  

Questionnaires 

Prior to the introduction of the visual checklist, I devised a questionnaire as a starting point 
and we completed this during an interactive talking and listening session as a class. This 
encouraged the children to think about their writing targets and share their ideas and opinions 
in an honest way, knowing their views and opinions were valued. At the end of the study I 
completed the questionnaire again with the children and I showed them some samples of their 
work. We made comparisons of tasks they had completed before we implemented the 
checklist and tasks since then. I asked the children to give examples of a time when they felt 
peer-assessment had helped them. Some children found this difficult, however some 
demonstrated an excellent understanding stating that their peer had reminded them to use a 
capital letter or full stop.  

Observations 

I have recorded a variety of statements from the children during the use of peer-assessment 
using the checklists. I also made observations using think, pair and share reports and through 
informal observations when the checklists were used.  

Findings 

Questionnaire Results 

To examine the questionnaire results I compared my findings from before the implemented 
checklist and after. I used a spider diagram to collate statements made by the children and I 
compared these. The results made clear the view that the children felt the questionnaires gave 
them confidence in meeting their core writing targets. The children said that they felt the 
checklist and feedback from their peers supported their learning. 

Observation Results: 

Through my observations I was able to conclude that:  

• Throughout the four-week period there was clear progression of the use of the 
checklists.  



• The quality of feedback the children gave their peers also progressed.  

• Children encouraged their peers through positive language and gave clear next steps. 

• Some children still required support to complete the peer-assessment checklist 
effectively.  

Comments from children:  

• I can use the checklist to help me with my writing. 

• I can tell my friend what they need to do to make it better.  

• I like peer-assessment and I like it when a friend helps me to get greens.  

• Sometimes we use amber if you forget something – but that’s okay.  

• When I am doing writing, I look at the minion wall to help me remember all of my 
targets. 

• You missed one of the targets – remember next time to use a finger space.  

Conclusion 

Through the evidence I have collected during this process it is clear that the introduction of a 
checklist for peer-assessment has had a positive impact on the children in my class. The 
children have benefited from this enquiry and this is evident in their daily writing, taught 
writing and writing across the curriculum. The children can talk about their targets now and 
what they need to do to be successful in their learning. The quality of feedback is excellent 
for children at this level.  

Implications for Future Practice 

I have shared the checklist format I created with my colleagues and this has now been 
implemented at first level within my school. I am excited to extend the use of checklists in 
other areas of the curriculum to support teaching and learning at early level. I will continue to 
ensure the checklists are differentiated and include specific success criteria.   

 

 

 

 

 

 

 

 

 



Bibliography 

 

Assessment Reform Group (2002). Assessment for Learning: 10 Principles Research Based 
to Guide Classroom Practice. London: Assessment Reform Group.  

Black, P. J., & Wiliam, D. (1998). Inside the Black Box: Raising Standards Through 
Classroom Assessment. Phi Delta Kappan, 80(2), 139–148. 

Black, P., & Wiliam, D. (2009). Developing the theory of formative assessment. Educational 
Assessment, Evaluation and Accountability (formerly: Journal of Personnel 
Evaluation in Education), 21(1), 5-31. 

Broadfoot, P. (2007). An Introduction to Assessment. London: Continuum. 
Cauley, K., & McMillan, J. (2009). Formative Assessment Techniques to Support Student 

Motivation and Achievement. The Clearing House: A Journal Of Educational 
Strategies, Issues And Ideas, 83(1), 1-6.	

Clarke, S., Timperley, H., & Hattie, J. (2003). Unlocking formative assessment: Practical 
strategies for enhancing students' learning in the primary and intermediate 
classroom. Hodder Moa Beckett. 

Hutchinson, C., & Hayward, L. (2005). The Journey So Far: Assessment for Learning in 
Scotland. Curriculum Journal, 16(2), 225–248. 

Sach, E. (2013). An exploration of teachers' narratives: what are the facilitators and 
constraints which promote or inhibit ‘good’ formative assessment practices in 
schools? Education 3-13, 43(3), 322-335. 

Scottish Government (2011) Curriculum for Excellence Building the Curriculum (5): A 
Framework for Assessment: Recognising Achievement, Profiling and Reporting 
Edinburgh. 

Scottish Government (2015). National Improvement Framework for Scottish Education. 
Edinburgh: The Scottish Government.	

Wiliam, D., Lee, C., Harrison, C., & Black, P. J. (2004). Teachers Developing Assessment for 
Learning: Impact on Student Achievement. Assessment in Education: Principles, 
Policy and Practice. 

 

 

 

 

 

 

 

 



Appendix 1 

 

 

 

 

 

 

	

	

			

	 	 	

	

	

	

	 	

 

 

 	

	 	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

Are my 
letters on 
the line?  

Have I used the 
word wall? Does it 
make sense?  

Is this work ‘One in a Minion’? 


