
	

How will learners’ engagement be affected if I link learning to real-life? 

 

Group: 2F 

 

Rationale 

It takes persistence to learn a new skill. The mere fact that the skill is new means that it is 
unfamiliar and unpractised and by that reasoning it could be assumed to be difficult. In a 
behaviourist model of education one of the key challenges facing educators can be a child’s 
reluctance to attempt to learn a new skill. The child is looking for a reward in exchange for 
the effort they expend in learning the new skill (Cunningham et al). If the child does not 
deem the reward to be worth the effort, then the educator will face a challenge maintaining 
the child’s engagement. This study seeks to determine whether applying a “real-life” context 
to learning will have any effect on the learner’s engagement. 

 

Aim 

This study aims to identify the link if, if any, between learner’s engagement with a curricular 
area and their perception of that subject’s relevance to their non-academic life. 

 

Methodology 

The group decided that a questionnaire at the beginning and then again at the end of the 
intervention was the best way to record the children’s attitudes. As the questionnaire was 
going to be used on children ranging from P1 to S4 it was difficult to come up with wording 
that was suitable for all those that it sampled. In the end a generic questionnaire was 
produced with 4 questions that allowed for alterations to suit younger children. 

To interpret the questionnaire into quantative data I allocated responses a score and added 
these together to give each child an initial score that would allow for quick comparison with 
the score from the final questionnaire. 

In addition to this quantative data the questionnaire included a question that gathered 
qualitative data regarding the breadth of their knowledge in the intervention subject area. 

The questionnaire was delivered to the children before the intervention began to get a base 
score against which the score from the questionnaire at the end of the intervention could be 
compared. In addition, 2 other sets of data were to be gathered during the intervention. 

Having a Primary 3 class I felt that the choice of intervention would be important. Children at 
this stage are not usually focussed on their final career outside of school and their ideas of 
what they will do to earn money after school are usually reflections of the job of a significant 
adult in their lives, or their dream job. Importantly there is little thought of the path they will 
have to take and the skills they will have to develop to achieve their goal. 



I took the decision to conduct the intervention in the teaching about money. This is a subject 
that I felt the children would easily see had a real-life context, and would lend itself to 
practical, pragmatic teaching. 

To provide a closer to real-life experience in learning about money I took three initiatives. 
Firstly, I introduced a “classroom economy” where group points were replaced by money in 
the form of five, ten and twenty-euro notes. Euros were chosen to broaden the children’s 
experience of diverse types of money so that they understand the principles of money do not 
just relate to Sterling. The children earn money by completing task and exhibiting desirable 
behaviour and are fined money if they present undesirable behaviour. The children, in their 
groups, are responsible for counting the money, keeping it safe and spending it on rewards. 

Secondly, the children were given access to a shop playset and were given the opportunity to 
be both customers and shopkeepers. In each role they had to add, subtract and make change 
using play notes and coins. 

Thirdly, the class were involved with the Rice Challenge. With my help the class were 
responsible for selling punch-balloons filled with rice to raise money for charity. The children 
took turns to sell these throughout the classrooms, collecting and counting money and giving 
change. 

It was my hope that these three elements would provide a range of practical and real-life 
contexts for the children to learn about money. 

To analyse the data that I gather during the intervention I allocated a score to the responses 
on the questionnaire, so that I could quickly compare the results of the initial and the 
subsequent questionnaire.  

The questionnaire asks the pupils if they enjoy learning about money. If they think they can 
use the skills, they have learned about money outside of school. It asks the pupils how useful 
they think what they have learned will be to them outside of school on a sliding scale of one 
to five. The children were not asked to give a reason for their score. 

 

Findings 

The initial questionnaire produced an average score of 8.2 in terms of pupil engagement. The 
subsequent questionnaire at the end of the intervention produced an average score of 7.9 in 
terms of pupil engagement. This would indicate that the pupil’s engagement with the subject 
decreased over the course of the intervention.  



 

 

Conclusions 

At first glance it could appear be that the intervention had the opposite effect to the one 
desired. That instead of increasing pupil engagement with the subject that the intervention 
had decreased it. I would temper this conclusion with the observation that the initial 
questionnaire scored very highly. There could be a couple of reasons for that. Firstly, the 
pupils had already been made aware in their home lives of the importance of money and 
some of the practicalities of using it. Secondly the initial result could be artificially high and 
the result of the pupils perceived interpretation of what they think their teacher wanted them 
to mark down on the questionnaire. The other data collected by observation of the children 
and their performance and ability to answer questions involving money would indicate that 
they engaged adequately with the subject during the lessons. However, the data from the 
questionnaire would seem to indicate that the children felt that the subject of money became 
slightly less relevant to their lives outside of school during the intervention. A possible 
explanation for this is that the children still see themselves as removed from having 
responsibility for money in their own lives. My observations of the children using the play 
shop would clearly indicate that they enjoyed exploring and using money through play. 

Implications for future practice 

“Learning is essentially a matter of creating meaning from the real activities of daily living.  
By embedding subject matter in the ongoing experiences of the learners and by creating 
opportunities for learners to live subject matter in the context of real-world challenges, 
knowledge is acquired and learning transfers from the classroom to the realm of practice” 
(Stein) 

I think it is difficult to disagree with this statement and I believe that it is important to make 
learning real and practical for children, especially young children. However young children 
tend to do this by learning through play. In my future practice I will create opportunities for 
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the children in my class to explore and learn through play rather than emphasise the 
importance of skills in adult life. 
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