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Rationale  
The use of formative assessment within the classroom as a means to support and develop the 
learning of pupils is well-founded in academic research. As a result, formative assessment 
has become firmly embedded into both the Curriculum (Scottish Government, 2011) and into 
school approaches to teaching and learning. Questioning is one of the most widely utilised 
modes of formative assessment by teachers within a classroom setting. Effective questioning 
and well-planned for dialogue not only supports pupil learning (Black, Harrison, Lee, 
Marshall and Wiliam, 2004), but can also impact motivation and participation (Mclean, 
2010).   
 
The benefit of using “show-me” boards to implement formative assessment and scaffold 
questioning is that learning can be made “visible” by allowing teachers to see what each pupil 
is thinking at any one time (Hattie, 2012). It also increases the wait time given to pupils when 
answering, which can reduce pressure felt by pupils and increase the quality of their answers 
(Bartlett, 2015). Therefore this type of formative assessment puts an emphasis on incremental 
intelligence over a fixed mind-set (Dweck, 1999) which supports pupils to become confident, 
engaged and effective learners. 
 
Aims  
This enquiry aims to investigate whether using “show-me” boards has an impact on learning 
in my classroom. 
 
Methodology  
This enquiry was undertaken over a four week period with an S3 English class. The 23 pupils 
were studying a unit on Holocaust Poetry. Ahead of the enquiry, the class completed a 
questionnaire to determine how they felt about answering questions in class. Once or twice a 
week, “show-me” boards were used in place of hands-up or other questioning techniques. 
Pupils were asked a question and invited to respond by writing on their “show-me” board. 
The class were then asked to hold up their boards at the same time to show their answers. The 
number of pupils who wrote a response was monitored, along with the detail within answers, 
and exit passes were used to ascertain how pupils felt about the experience.  
 
Findings  
The initial questionnaire indicated that, of those who responded, most pupils did not have 
expressly negative associates with answering questions in class. The majority indicated they 
felt fairly neutral about both answering out-loud and writing answers. A sizable portion of the 
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class indicated they felt confident answering questions, although this did not necessarily 
translate into class participation. Some pupils indicated a number of reasons they might not 
answer within class: the fear of being laughed at was the most common response (4 pupils) 
alongside being worried about getting the answer wrong (4 pupils); some were held back by 
their understanding, either of the subject or the question (3 pupils); nerves were another 
concern for pupils (2 pupils); and one pupil indicated that their own behaviour, such as not 
listening or concentrating, would prevent them being able to answer. 
 

  
 
 
 
When using “show-me” boards, the number of pupils in the class actively participating by 
answering questions increased immediately (see chart below). Lessons without the use of 
“show-me” boards saw the same small number of pupils offering answers which often lacked 
detail. With “show-me” boards, almost all of the class offered an answer. The answers given 
were also more varied and detailed in comparison with those spoken out-loud. The use of 
“show-me” boards also supported pupil understanding. On days which the boards were used, 
more pupils were able to answer a follow up question. Answers were often more detailed than 
those which were spoken as a result of hands-up and even lolly stick questioning, and pupils 
demonstrated increased confidence when asked to expand on what they had written.    
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Overall, there was incomplete data from tracking and monitoring due to the relatively limited 
timescale in which the enquiry was completed. 
 
Conclusions  
From this enquiry it became clear that “show-me” boards encourage class participation. 
Immediately more pupils were contributing when asked a question, and this often lead to a 
more fruitful discussion. The contrast in participation levels with and without “show-me” 
boards seem to indicate pupils were unhindered by the concerns raised when asked what 
would stop them answering a question. Whilst no firm causal link can be established through 
an enquiry of this nature, it is plausible that the methodology used in implementing “show-
me” boards (no pupil was singled out) made these issues less likely to occur. 
 
In order to see whether or not “show-me” boards produce a longer lasting and sustainable 
impact on attainment, tracking and monitoring data should continue to be collated. However, 
the initial positive response from pupils indicates that “show-me” boards can be a useful tool 
for scaffolding responses, and it should be considered if they could benefit pupils when 
completing more formal assessment tasks such as essays. 
 
Implications for Future Practice 
The results of this enquiry have indicated that there is a benefit to using “show-me” boards in 
the classroom to support pupil participation in class discussion, and so their use should be 
continued. It would therefore be valuable to explore further how using “show-me” boards can 
support class discussion. Notably, it is worth investigating the potential for less emphasis on 
one correct answer, as an “optimal class environment is one in which pupils can make 
mistakes” (Hattie).  
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