
	 	 	
	

	 	 	
	

  

 

 
Enquiry Question: 
What happens when exit passes are used in the classroom? 
 
Name: Assess Yourself – Straight Out of Class 

Group: 1F 
 
Rationale  
Based on individual experiences, the group collectively identified pupil motivation and 
competence in self-analysis as areas which could be greatly improved, in both the primary 
and secondary classroom. The Scottish Government has outlined the importance of pupils 
reflecting on their own learning, through formative assessment and self and peer assessment 
(Building the Curriculum 3, 2008) and, similarly, Black and Wiliam (1998) also promote 
formative assessment as a vehicle for enhancing learner motivation. It was agreed that since 
exit passes provide a simple method of gathering pupil responses and also allow some 
flexibility for creating engaging materials, this technique would be the focus of the enquiry. 
Furthermore, Marzano (2012) outlines four different constructs for exit passes: formative 
assessment, self-assessment, teacher evaluation and instructional strategy evaluation. As a 
result, I wanted my own enquiry to explore the impact of these distinct exit passes on pupils 
and to examine whether any of these aid pupil motivation or competency in self-assessment 
to any extent. 
 
Aims  
This investigation aims to explore and evaluate the advantages of exit passes on pupil 
learning in the secondary English classroom. 
 
Methodology   
The research aspect of the enquiry was carried out over 3 weeks, during a mixture of morning 
and afternoon lessons, with a secondary 1 class. Of the total 19 pupils, 3 had Additional 
Support Needs (ASN) and a member of the ASN department was present in each lesson, 
supporting these pupils. In order to maximise accuracy in pupils' self-assessment, learning 
intentions and success criteria were made explicit to pupils. This is in line with the notion that 
'pupils can only assess themselves when they have a sufficiently clear picture of the targets 
that their learning is meant to attain' (Black and Wiliam, 2010,6). Similarly, during the 
research period, exit passes and questionnaires were explained carefully and all pupil 
responses were anonymous and placed in a sealed box at the end of the lessons. An 
assessment of a sample of relevant pupil work at the end of the research was carried out in 
order to gauge progress. 
 
Firstly, through class discussion, pupils' understanding of the various purposes of exit passes 
was established and their initial opinions on the usefulness of exit passes were explored. At 
the end of the period, the class were then given exit passes with two questions: ‘what have I 
learned?’ and ‘what am I struggling with?’ Later in the first week, pupils were given another 
exit pass which required them to self-assess their level of effort during that period. The 
prompts for which were ‘how would you describe your level of effort during today’s lesson?’ 
and ‘what could you do in future to improve this?’ 



	 	 	
	

	 	 	
	

 
In the second week, pupils were asked to evaluate their teacher in terms of how their learning 
was supported. A post-it note with the questions ‘what does your teacher do to help you 
learn?’ and ‘what do you wish your teacher would change to help you learn?’ were issued to 
pupils and honest responses were encouraged. The next day, another exit pass was issued to 
the class which asked them to evaluate the instructional strategy of group work. The 
questions were worded as follows, 'how did the group work help you to learn today?' and 
'what alternative arrangement could have helped you to better understand today's lesson?'. 
 
In the third week, exit passes were used again for formative assessment purposes. This time, 
pupils were asked a specific subject-related question designed to assess their understanding of 
the lesson. This exit pass read 'what is your understanding of the term 'contrast'? Give two 
examples of contrast from the novel'. The final stage of the research consisted of pupils 
completing an end of research questionnaire, individually. They were asked to review the 
various exit passes they had completed in relation to how they improved their understanding 
of their own progress and how motivational they felt they had been. 
 
Findings  
It is important to note that the majority of pupils in this particular group were already fairly 
motivated to learn prior to this investigation. In terms of self-assessment, however, they did 
struggle to achieve accuracy, by being either too critical or too lenient (as evidenced by 
comparison of their responses to their actual work). The findings of the self-assessment 
aspect of this enquiry reiterate that pupils do not find this easy, yet it suggests that there could 
be more beneficial ways to approach it. When asked to reflect generally on what they had 
learned in the first lesson, pupil responses were vague or simply restated the learning 
intention, which seemed to indicate a degree of uncertainty and was not particularly useful 
for the pupils or teacher. However, the final formative assessment exit pass which consisted 
of a specific prompt about the lesson content, pupils' responses were much more relevant and 
useful in gauging their understanding, which provided a clearer picture for planning future 
lessons. The self-assessment exit pass which asked pupils to reflect on their level of effort 
during the lesson returned mixed responses, with some stating that they had been very hard 
working when there was little evidence of this, and others being very critical of themselves 
when their work reflected a good level of effort.  
 
Results from the instructional strategy exit passes were interesting, with some stating that the 
group work had helped them to learn as they were able to discuss and share ideas, whereas 
others stated that they would rather work in pairs or alone. This information was valuable in 
identifying pupil preferences and in seeking to meet their varying needs. Finally, the teacher 
evaluation exit pass returned a mainly positive response from pupils, with only one pupil 
making a suggested improvement to classroom practice. Despite positive teacher-pupil 
relationships, pupils may have felt uncomfortable in being critical of their teacher. 
 
There was no obvious increase in pupil motivation observed as a result of the exit pass 
enquiry. However, in the final questionnaire, 100% of the pupils stated that exit passes help 
to motivate them to work hard when they are used to highlight strengths, and 74% said that 
they are motivational even when areas for development are highlighted. 68% stated that they 
would feel more motivated during lessons when they are given a warning at the beginning of 
the lesson that a self-assessment exit pass will be carried out at the end. Finally, 85% stated 
that exit passes were a valuable method of communicating opinions on teaching methods and 
formats, and some even felt that this was motivational for them. Pupils rated the teacher and 



	 	 	
	

	 	 	
	

instructional strategy exit passes as the most motivational, with 47% and 32% respectively. 
Some pupils added comments to their questionnaires - as below - which explained why they 
found various exit passes motivational: 
 
'It shows our thoughts are listened to.' 
'It gives us a chance to share our opinions. 
 
Finally, with regards to self-assessment competency, 72% of pupils stated that exit passes 
which ask them specific questions about lesson content are the most helpful in their 
understanding of their own progress.  
 
Conclusions  
Overall, it appears that certain exit passes had a mainly positive impact on pupil motivation 
and self-assessment competency. Firstly, exit passes which invite honest feedback from 
pupils regarding teaching methods and practice made pupils feel that their opinions were 
valued, which seemed to fuel their motivation even further in class. Also, exit passes which 
allowed pupils to reflect on their strengths appeared to be successful in promoting pupil 
motivation, as were - to a lesser extent - those which prompted them to think about their areas 
for development. It was not clear that self-assessment exit passes relating to effort, without a 
prior warning for pupils, had much of an impact on their motivation. Finally, achieving 
accuracy in self-assessment through formative assessment exit passes remained challenging 
for pupils, despite clear learning intentions and success criteria.  
 
Implications for Future Practice  
This study has been enlightening for me in relation to the impact of various types of exit 
passes in the classroom. I am now able to make a more informed decision about which exit 
passes to employ in the classroom, depending on the needs of pupils. In future, I intend to 
promote pupil motivation in the classroom through the use of exit passes which encourage 
pupils to express their opinions about teaching methods, as well as those which highlight 
areas of strength. Self-assessment of progress is perhaps an area where pupils would benefit 
from some more support from me in order to improve accuracy and warning pupils ahead of 
time regarding self-assessments of effort levels will take place may have a more positive 
influence on their effort and attitude to work. Also, it is worth considering using specific as 
opposed to general prompts, if formative assessment responses are to be useful for future 
planning.  
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