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Rationale  
After many classroom observations, it was clear that certain children have a fixed mindset 
into the way they learn. It was decided that an enquiry into peer encouragement would be 
beneficial as the work of Dweck (2012) states that praising the learning process can develop a 
growth mindset. Praising a child’s effort, focus or strategies is much more effective than 
praising for amount of work completed or correct answers. Some children do not have a high 
level of motivation to participate in the classroom during discussions and often this 
responsibility can be left to a small group of children, following a discussion with the 
children prior to carrying out the enquiry. Pupils therefore do not feel the need to involve 
themselves or motivate themselves to do better as they know the burden is lifted from them. 
On top of this, pupils often feel that mistakes made are a failure and they do not see the 
opportunity to learn from this and therefore take this view forward to future situations.  
Offering the opportunity to allow encouragement to come from their peers brings a different 
ethos and atmosphere to the classroom as children react well to this. 
 
 
Aims  
The aim of this enquiry was to find out what effect praise had on pupils when it came from 
their peers rather than their teacher, focussing specifically on pupil motivation and pupil 
participation. 
 
 
Methodology  
The research was carried out over a four-week period, within a primary three class of 25 
pupils, during maths lessons. The enquiry focussed on the whole class; however, specific 
attention was paid to the way in which children praised and encouraged others from a 
different ability group to theirs. 
 
Prior to beginning the enquiry, a class discussion was held in order to gain an understanding 
into the views children had regarding their learning in maths, how they viewed making 
mistakes and also how they felt when their classmate encouraged them to do well. The 
majority of the class “didn’t like maths” or said that they found it too hard.  Numerous 
children stated that they didn’t like when they got a question wrong as this made them feel 
sad when they could see other children in their class doing so well.  Some also said that they 
didn’t see the point in trying harder because they knew that certain children in the class were 
always going to beat them or do better than they could.  At the beginning of the study, this 



meant the children didn’t want to engage, however as time went on these children began to 
try harder.  On top of this, children felt embarrassed when they made a mistake in case others 
laughed at them. However, when asked how they felt when a friend said they were doing 
well, numerous children said that they felt happy about this and wanted to continue to try 
harder. 
During all maths lessons, children would have to watch their surroundings and be aware of 
how their peers in their class were working throughout. To begin with, children were asked to 
carry out a peer observation at the end of the lesson of another child’s work from their own 
group. To do this, children used traffic lights to assess the work.  As the enquiry moved on, 
children then began to assess the work of a child from a different group. The children were 
continually reminded through discussions at the beginning of the lesson, that they were to 
look out for effort and not necessarily how much work their peer had completed.  As well as 
this, each child had 3 pegs with their name on it that they could use throughout the week. If 
they saw someone putting effort into their work, they could place a peg onto the person’s 
picture.  The child with the most pegs at the end of the week was awarded a certificate for 
effort. 
 
Before the next maths session, pupils were given the opportunity to look over their work and 
take on board the assessment made by their peer in order to know how to move forward 
during the next lesson. 
 
Findings  
The findings from this enquiry indicated that children were more motivated and wanted to try 
harder when their peers and friends recognised their hard work and effort. During the first 
week, most pupils automatically awarded their pegs to the child in the class that always 
managed to complete a lot of working during a maths lesson or they awarded them to a close 
friend.  At this point, children were reminded of the importance of looking out for effort and 
not just choosing a friend.  While it is important to recognise this work, as the weeks went on, 
children began to realise and get a true understanding and concept of what effort really meant 
as the results began to change and children were giving pegs to children that weren’t their 
immediate friends.  In week two, the results began to change and children started to really 
focus and watch for the individuals that were really trying hard.  Come week four, the 
children with low motivation when it came to maths were extremely focussed during lessons 
and tried extra hard to gain as many pegs as they could. This even encouraged and motivated 
a child with behavioural issues and no real interest in maths to change their outlook towards 
it.  He said “this maths is easy, if I try hard, I can get it finished.” 
 
Conclusions  
As this enquiry took place over a short period of four weeks and was undertaken on a small 
scale the results were not able to be generalised. However, children’s views towards maths, 
their level of motivation and their view towards making mistakes witnessed a noticeable 
change.  
 



Although the findings indicate that when peer encouragement is used within the classroom, 
especially when rewards such as certificates are used to further motivate, it is still evident that 
children thrive on praise from their teacher too.   
 
Introducing peer encouragement has kept the children engaged during their maths work and 
also inspired them to continually work hard and as a result of this, the children have become 
more successful learners. 
 
Since this enquiry, children voluntarily encourage and praise one and other and are now more 
likely to commend one and other for their effort, whilst also pointing out the effort they have 
noticed their peers making to the teacher. 
 
Implications for Future Practice  
 
This enquiry found that whilst children should always be praised for their efforts, it can 
sometimes be more beneficial when this praise comes from their peers rather than their 
teacher. The General Teaching Council Scotland standard 2.3.2 states the importance of a 
practitioner enquiry and how beneficial it can be for developing your future teaching practice 
as well as the positive impact it can have within your classroom. That being said, I will 
continue to offer the children praise for their effort, and I will also encourage children within 
my classroom to keep praising their peers. Adopting this approach will keep children’s 
motivation levels up and also allow all children to be celebrated for their success by their 
peers and their teacher.  I would also be keen to try this strategy during a different area of the 
curriculum to compare results and would also carry out the enquiry for a longer period of 
time. 
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