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Rationale   

The Scottish Government (2005) states that ‘learners learn best, and attainment improves, 
when learners are given feedback about the quality of their work, and what they can do to 
make it better’. It is suggested by Black and William (1998) that pupils who receive good 
quality feedback are empowered to have more responsibility in their learning and learn more 
effectively. Our group was interested in finding out if giving immediate, verbal feedback to 
pupils on their work would have an impact on their learning.  

Aims  

The aim of this enquiry was to examine what happens when the teacher or pupil gave 
immediate verbal feedback on a child’s work.  

Methodology  

The research was completed over the course of four weeks during Literacy and English 
lessons. Twenty two pupils from a Primary Two/Three class were involved in this enquiry. 
Twelve children (between five and six years old) were randomly chosen as a focus group for 
this particular enquiry. For the first two weeks one group of six children would receive real 
time verbal feedback from the teacher, whereas the other group of six would give peer verbal 
feedback to each other. After two weeks the groups would switch.  

Throughout the enquiry there were four forms of evidence gathered: evidence from children’s 
jotters, observation notes, verbal questionnaire and pupil voice.   

Children’s Jotters  

On the first day of the two week period children’s work was copied then a week later to see if 
any differences could be spotted either positive or negative when verbal feedback had been 
given. When children were involved in peer assessing they were reminded to use the school’s 
marking code of ‘tickled pink’ for good work that is meeting the success criteria or ‘green for 
growth’ for things the child can work on. The children were guided on how to use this as a 
format of verbally giving feedback to their peer in a productive manner and discuss the 
rationale for giving those comments. To ensure the children did not stick with their friends 
they were asked to work with somebody they had never worked with before. So too, 
children’s work which were getting peer assessed was also copied.  

Observation notes  

Observations were carried out during each Literacy lesson. As a teacher, the skills of 
observing and reflecting on observations from a lesson are routine and the observations were 



made with honesty. During each lesson the children were observed when providing 
comments in relation to the work produced during the task from either me or through peer 
feedback. 

Questionnaire 

Before commencing the first lesson of the study, the children completed a questionnaire 
about their view of feedback: Do you prefer teacher or peer feedback? Do you like getting 
verbal feedback? Does verbal feedback help you in your learning? Questionnaires were 
suitable as it allowed the children to discuss their own views without pressure from their 
peers. At the end of the study the same questionnaire was completed and the children’s 
results prior to the study and after the study were compared to examine the impact verbal 
feedback may have on a child’s learning.  

Pupil Voice  

Using pupil voice as a form of evidence gathering opens up opportunities for the teacher to 
generate focused, in-depth information about learning and teaching (Hopkins 2008; Roberts 
and Copping 2008). By noting children’s opinions and thoughts I was able to use what they 
thought about their feedback and reflect on their thoughts within this enquiry.  

Findings  

Children’s jotters  

From comparing work from the children’s jotters I found that when the teacher gave verbal 
feedback they took on points of encouragement or next steps better than when their peer gave 
them it. In week 1 Child A was encouraged to remember her capitals touch the top line from 
the teacher. In week 2, she ensures her capitals are touching the line. However, when looking 
at Child B’s work no changes or improvements can be seen in their jotter after their peer had 
provided feedback on remembering a full stop at the end of each sentence.  

Observation Notes  

When observing the children I noticed that children enjoyed giving each other feedback. 
Some children were seen to grow in confidence by week 2 and were excited to give their 
jotters to their peer and saying ‘what do you think?’. Most children were able to use the 
‘tickled pink’ and ‘green for growth’ effectively and used this to help them convey their 
comments. However some children would comment on the good use of their colours in their 
picture or their neat handwriting and not give negative points to work or improve on.  

When the teacher gave them verbal feedback or asked them about their work children seemed 
to engage by nodding and responding to the questions asked. Most children could spot their 
mistakes or take on board suggestions. They were able to make necessary changes where 
needed and talk about their work openly.  
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Questionnaire  

From looking at both questionnaires in Figure 1 below I can see that children’s opinion of 
liking verbal feedback rose from 36% to 68 %.  So too, children’s value of verbal feedback 
improving their learning rose dramatically from 50% to 91%. It also revealed that children 
prefer teacher feedback to peer feedback.  

  

  

 

 

  

 

 

 

 

 

 

 

 

 

 

Figure1 

 

Pupil Voice 

From listening to the children’s voices and opinions it can be said that the children had mixed 
opinions about both verbal feedback from the teacher and from their peer. Children said: 

‘I like when my teacher gives me verbal feedback, she tells me what is good and what I can 
make better’ 

‘I don’t like when my teacher talks to me about my work. She doesn’t write words in my jotter 
so I can’t remember what I need to make better’  
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‘I really like when my friend looks at my work. They always say nice stuff’ 

‘I don’t want my friend to look at my work, they don’t say a lot about my work’.  

Conclusions  

In conclusion, the use of real time verbal feedback was in fact very beneficial to the 
children’s learning. Children were seen to be more open to feedback and acting on next steps 
as well as growing in confidence when giving verbal feedback to a peer. However this 
enquiry has raised future questions as some children did not like verbal feedback, but instead 
preferred written feedback in their jotters. This could be the starting point of another enquiry 
into the different parts of providing quality feedback.  

Implications for the future  

The findings and conclusions made from this enquiry are going to be used to change my 
future practice. I am now more aware of the importance of providing real time verbal 
feedback from myself or a peer and the positive aspects this can bring. I am mindful that each 
class will respond differently to different feedback strategies and as a developing practitioner 
I will be open to trying out different approaches for different ages and stages.  

During the enquiry I engaged in academic literature surrounding the concept of ‘Assessment 
is for learning’ and more specifically ‘quality feedback’. I became more aware of the 
importance of providing children with immediate feedback on their learning and I was able to 
see that for myself in the difference in children’s willingness to take on next steps as well as 
learning conversations improving amongst peers. 

This experience has had a positive impact for my future practice as I will continue to 
encourage the pupils to engage in giving feedback through different means and by using 
alternative resources in order to try to engage and meet the needs of all learners. 
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