
What happens when live feedback is used in the classroom. 

Rationale 

Assessment is a key issue in Scottish classrooms with raising attainment being a current 

Scottish Government initiative in closing the poverty related attainment gap. Providing 

constructive formative feedback is suggested as being a key theme to implement and embed 

within professional teaching practice thus raising attainment within the classroom. The 

Scottish Government (2011) advocates the vital need for assessment to be evident within 

teaching thus impacting positively in relation to each child’s learning and needs, therefore 

meeting the regulatory requirements as stipulated in Getting it right for every child (Scottish 

Government, 2012). However Black and Wiliam (1998) propose the need for assessment to 

be meaningful and relevant for all pupils. Therefore I have chosen to investigate live 

feedback in taught writing as I wish to establish a method of feedback which has a positive 

and meaningful effect during the learning and teaching process. 

Aims 

The aim of the professional inquiry was to investigate the theory of live feedback improving 

pupil attainment and progress in literacy. Black and Wiliam (1998) identify the need for both 

the teacher and pupil to agree on the positive themes in their learning. This enables the 

teacher to draw the pupil’s attention to next steps in learning, therefore promoting suggested 

amendments to address during the remainder of the lesson. Feedback should be timely, 

constructively communicated and relevant to each pupil's learning and development. Gardner 

(2012: 2) resonates with Dylan and Wiliam (1998) and recognises that “assessment is our 

focus but learning is the goal”. 

Methodology 

This professional inquiry was approached on a weekly basis over the course of four weeks 

during taught writing within the subject area of literacy in a primary four class. The inquiry 

focused on what happens when live feedback is used in the classroom. Primary data was the 

main method implemented to collate the necessary evidence. Questionnaires were issued to 

all pupils in the class with one group of six pupils being the focus in relation to the impact of 

live feedback. During the taught writing lesson routine observations occurred with 

individually targeted live feedback being a key element within the learning and teaching. The 

fourth data source was the marking process which identified how pupils improved in their 



writing accordingly. Live feedback was a methodology which promoted feedback during 

learning and created optimum learning opportunities for pupils. Bartlett (2015: 154) resonates 

with this methodology and suggests the notion of mini-assessment points which address the 

need to “check progress …during the learning process”.  

 

Findings 

Twenty pupils completed the questionnaires in the initial stage of the professional inquiry. In 

relation to the first question sixty per cent of the pupils only remembered the last taught 

writing lesson a little with only ten per cent having remembered the lesson clearly.  

 

In relation to the second question there was a more positive response in that seventy five per 

cent of the pupils actively read written comments by their teacher. 
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The third question inquired into how useful the pupils found their comments. Seventy five 

per cent of pupils identified the positive aspects of comments to their learning and 

development in taught writing.  

 

The fourth question focused on the aspect of subsequent taught writing tasks where sixty per 

cent of primary four pupils identified they sometimes used written comments to improve on 

their subsequent taught writing lesson. 

  

The final question in the initial stages of the inquiry addressed the concept of written 

comments aiding individual pupil learning. Fifty five per cent of the class recognised the 

benefits of the personalised comments to raise attainment and learning. 
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As the professional inquiry progressed, a target group of six pupils was the particular focus in 

the weekly taught writing lesson. During the first lesson pupils responded well to positive 

points in their learning and written feedback was provided for each individual pupil to review 

as they continued with their written work. It emerged pupils were using written feedback 

constructively as they proceeded to address the identified areas for improvement which was 

then evident during the marking process (see Appendix 1). During the following lesson, two 

of the pupils maintained the process of addressing improvements in their writing (see 

Appendix 2), however two other pupils were unable to achieve the objectives set out in their 

written feedback to amend and improve their written work. During the third taught writing 

lesson, there were some elements of the pupils acting on some aspects of their written 

feedback within their writing. During the marking process it emerged that pupils were 

beginning to amend and improve sections of their taught writing as they focused on specific 

areas. Upon reaching the final taught writing lesson, clear written feedback was again 

provided for all pupils within the focus group where four of the pupils achieved a higher 

standard of writing through having incorporated the feedback into their written work (see 

Appendix 3).  

Conclusions 

The live feedback had a positive impact on all the focus group’s learning and development 

with spelling, grammar, detail and genres of writing. There was an improvement in the 

general quality of writing which may be as a result of the focused discussions and 

constructive feedback provided to help aid pupils in their taught writing tasks. Therefore due 

to the improved quality of writing, development and progression has occurred within this 

focused group. As the inquiry progressed it emerged that pupils tended to focus on one area 

of improvement. In relation to the initial questionnaire completed by all pupils in the class, 

the issue of how pupils respond to feedback needs to be addressed. A limitation for future 

practice is perhaps that pupils need to be reminded of the necessity of reading feedback and 

acting on the identified next steps in order to improve and progress. As taught writing only 

occurs weekly this would need to be carefully considered in how to move forward. Each 

pupil’s learning is individual and therefore approached within a differentiated methodology 

which was evident within their live feedback. 

 

 



Implications for Future Practice 

Live feedback is practical to implement within teaching practices in literacy and would also 

benefit other areas of the curriculum. Due to the improved quality of writing, this also 

addressed the current issue of raising attainment and closing the poverty gap within 

education. The theme of how pupils use written feedback at the culmination of a lesson must 

be addressed as it is vital for pupils to recognise and address how they can move forward in 

learning. Live feedback is a targeted intervention strategy which promotes pupils to act on 

their learning at a crucial point, however perhaps only identify one area for pupils to focus on 

to improve in their learning, thus encouraging depth and breadth within that specific target. In 

future practice this methodology will continue to be implemented both in writing and across 

other curricular areas, thus establishing clearly set out targets for all pupils, therefore having a 

beneficial impact.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



References 

Bartlett, J. (2015) Outstanding Assessment for Learning in the Classroom. United Kingdom: 

Routledge. 

Black, P. and Wiliam, D. (1998) Inside the Black Box: Raising Standards Through 

Classroom Assessment. London: Nelson. 

Gardner, J. (2012) Assessment and Learning. Great Britain: Sage. 

Scottish Government (2012). A guide to Getting it right for every child. [online]. Available 

at: www.gov.scot/resource/0039/00394308.pdf (Accessed 6 January 2017). 

Scottish Government (2011). Curriculum for Excellence Building the Curriculum 5 a 

framework for assessment. Edinburgh: Scottish Government. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 1 

 

 



 

 

 



 

 

 



Appendix 2 

 

 



 

 

 



Appendix 3 

 

 



 


