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Rationale 

This paper details an account of a classroom based practitioner enquiry which examines what 
happens when real time, verbal feedback is provided to pupils during lessons. Effective 
feedback is described by Jones and William (2008) as ‘that which is used.’  This argues that 
feedback which is ‘ego-involving,’ i.e. feedback which involves marks or grades to be 
detrimental to the learning process and motivation of students to engage in the learning 
process.  Rather than this, it is argued that feedback should be ‘task-involving, in that the 
focus of feedback is centred on the strengths and weaknesses of the output of the student, and 
should outline what the student must do to improve and how to do this. This should involve 
active thinking from the student on the ways to implement the improvements given in the 
feedback. Black and William identify four elements that form the feedback system:  data on 
the actual level of some attribute, data on the reference level of that attribute, a mechanism 
for comparing the two levels, and identifying information about the gap between the two 
levels and a mechanism by which the information can be used to alter the gap (Black & 
William, 1998: 48).  This requires there to be a clearly defined task and criteria which 
outlines what is a quality piece of work which pupils have an understanding of. Sadler (1998) 
argues that the quality of interactions between the teacher and the pupils are crucial to 
learning and teaching and so it is important that the teacher actively seeks ways to 
communicate feedback clearly to pupils and discuss what forms of feedback help them to 
achieve a better outcome.  

Aims 

This enquiry aims to examine the effect of providing real time, verbal feedback to pupils 
regarding their strengths and areas for improvement in the Modern Languages classroom.  It 
also aims to determine how engaging in pupil voice regarding feedback can inform our 
teaching practice and foster a growth mindset attitude amongst pupils.  In conducting a 
comparison between two forms of feedback, this study aims to determine the effectiveness of 
both methods of feedback i.e. in that it has a positive effect in improving student outputs.  It 
also aims to gain an understanding of the preferibility of each method of feedback form the 
pupils’ perspective and any changes which occur in student engagement and motivation.  The 
two methods of feedback used in this study were used in conjunction with summative 
assessment at the end of unit.   

Methodology 

An S3 class was chosen to investigate the research question comprising of 25 pupils. Prior to 
undertaking the research pupils were asked about their knowledge of what feedback actually 
looks like in the classroom and whether they could identify forms of feedback themselves.  
Pupils were also encouraged to consider which method they found more preferable over the 



course of the study. Pupils were interested to experience both forms of feedback during 
normal classroom activities and following the completion of end of unit summative 
assessments.  The experiment took place over a period of 3 weeks with 3 period per week 
dedicated to providing both written and verbal feedback at alternating times.   

Pupils prepared for an end of unit writing assessment over the course of 2 weeks.  Time was 
dedicated in class and at home to produce a written draft of the essay and pupils would then 
complete their final version under assessment conditions within 1 period. Pupils were also 
preparing for a speaking assessment over this period in time. During the preparation stage the 
teacher circulated the room and gave immediate verbal feedback in response to what she saw 
in their draft essays and responses to the questions for their speaking assessment. The teacher 
also provided written feedback for their draft essays.  At the end of the second week of the 
experiment pupils completed their final essays under assessment conditions.  These were 
marked using a correction code and feedback was given by grading the papers and providing 
‘2 stars and a wish’ comments.  Pupils were given their results in the third week after 
completing the assessment. Following this, pupils then had to complete a second version of 
their essay, again under exam conditions, using the correction code to rectify their mistakes.  
These papers were then taken in and compared to the original essay which was completed in 
the first instance.   

Pupils then completed their speaking assessments in the following lesson.  Pupils were called 
upon individually and asked a serious of questions which they answered.  In order for pupils 
to achieve a good result, pupils had to display a specific level of accuracy when using 
language structures and adjectival agreements. Once pupils had completed their speaking 
assessments the teacher provided immediate verbal feedback on strengths and weaknesses of 
their output and assigned them a grade on a scale from ‘Excellent’ to ‘Unsatisfactory’. 

Towards the end of this process pupils were provided with a questionnaire (Appendix 1).  In 
this questionnaire pupils were asked to consider which method of feedback they preferred 
and why: written feedback (delayed) or verbal feedback (immediate).  

Findings  

The teacher compared the first assessed essay and the final essay and noted the difference 
between the number of mistakes and quality of the pupil output.  Pupils’ original assessed 
essays were corrected using the correction code in red pen and errors were underlined.  When 
compared with the final draft the teacher was able to see a substantial decrease in the amount 
of errors made.  Pupils were provided with comments which directed them to specific 
examples of errors in their work which helped them to consider the language structures which 
they had misused.  When the teacher consulted pupils on how they managed to rectify these 
errors, many pupils said that once they had consulted the written feedback with examples 
they found it easier to identify the errors which were made and how to adapt these correctly.  
Some pupils also claimed that once they had corrected one error they were able to correctly 
adapt others which were inaccurate in a similar way. Many pupils made reference to the value 
in written feedback as they were able to refer back to this when self-correcting their work.   

Having been provided with verbal feedback in response to their speaking assessments, many 
pupils appreciated getting immediate feedback based on their output.  Several pupils were 
keen to receive immediate feedback as they were keen to know what their assigned grade 
was.  Other pupils were keen to understand the errors which they had made and some made 
reference to the fact that the teacher was able to go more in depth with her comments as they 
were a direct response from the pupils’ output and this made the feedback more ‘personal’. 
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However, the question of the effectiveness of verbal feedback in this case is brought into 
question when considering the actual value it has in allowing pupils to refer back to their 
errors and change these accordingly. This is due to the fact that pupils were not able to use 
this feedback to self-correct in that moment, and rather that it depended on pupils 
remembering this feedback in order to avoid the same mistakes in future. It should be noted, 
however, that pupils appreciated verbal feedback given when writing their first drafts of the 
essay as it enabled them to rectify mistakes immediately. 

The comments given above with regards to pupil preference of the two forms of feedback can 
be seen in the responses given in the questionnaire which followed this process.  The results 
of this can be seen below with the comments which pupils provided (Appendix 1 & 2). 
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Key 

IVF – immediate 
verbal feedback 

WF – written 
feedback 

IVF & WF – both 
forms of feedback 



 

 

Conclusions 

From the enquiry it could be claimed that there is a time for both forms of feedback in the 
classroom. Within a class, pupils have different learning styles, personalities and preferences 
and as such it cannot be expected that one form of feedback will cater to the needs of all 
pupils.  Certainly the benefits can be seen in both forms, in that written feedback provides a 
source of reference for pupils to self-correct and can show stages of progression in their 
learning.  Yet, some pupils require and benefit from face-to-face interaction with more in-
depth explanations which cannot easily be communicated in written feedback.  In terms of 
the effect of learner engagement and motivation, it could be said that individual verbal 
feedback helps to build the relationship between teacher and pupil and can mean that pupils 
know their contributions and efforts are valued in the classroom by providing meaningful 
feedback. 

Implications on Future Practice  

It is important that all forms of professional enquiry result in self-reflection of the teachers 
practice.  In terms of this enquiry, the benefits of partaking in pupil voice in the form of 
feedback from pupils to teacher is hugely beneficial in seeing the learning process from the 
pupils’ perspective.  This gives the teacher further insight into the pupils’ view of feedback in 
their learning and how each types informs them. As pupils consult more in this process, it 
could result in improvements in attainment. In order for this to be a reality, feedback must be 
constructive, in that it is not ‘ego-involving’ and specific, in that it does not give vague 
comments, but rather targeted points for development. 
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