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Rationale 

Practitioner enquiry plays a vital role in that of Scottish education and the enquiry which I 
choose to develop further was one which was a prevalent issue within my class. I wanted to 
focus on the area of differentiation as I am in a composite class and have wide gaps between 
pupil’s abilities across the class and within each of the year groups. A recent Curriculum for 
Excellence briefing states that differentiation is a vital process in meeting the needs of the 
individual children in the class (Education Scotland, 2015). The briefing goes on to state how 
this can be achieved in a number of ways. As a group we decided to focus on the process of 
asking questions, which then lead to the focus being on based on Bloom’s Taxonomy 
questioning. Strasser and Mufson (2015) state that using Higher Order Thinking Skills 
(HOTS) can allow pupils to be more self-driven in their learning. The enquiry which I have 
set out to complete is also a focus within my school improvement plan. 

 

Aims 

The aim of this enquiry was to investigate how each learner could be challenged using 
Bloom’s Taxonomy in Literacy. 

 

Methodology 

This enquiry was carried out during one Literacy lesson each week with a focus on reading 
comprehension. Each session lasted twenty minutes with each group working on this at 
different times. It was constructed over a four week period in a composite Primary 5/6 class 
with 24 pupils. This increased to 25 after two weeks of the enquiry. 

Baumfield (2008) states how it is important when carrying out classroom-based research to 
ensure it is manageable. I considered this when choosing the different types of evidence for 
my enquiry. The four types of evidence I collected were pupil questionnaires, observations, 
jotter work and learning conversations.  

The questionnaire was used at the beginning and end of the enquiry to evidence the 
progression throughout the enquiry. Questionnaires used with the children were created to 
ensure they were relevant, accessible and provided opportunities for comparisons to be made 
clearly.  

The second form of evidence was observations from the pupils during the task. Factors such 
as engagement, oral responses and then transferring this to written responses were focused on 
to show how well the children developed the necessary skills. Notes and comments were 
recorded during and after each lesson, which also acted as assessment.  

Then I took evidence from the pupil’s completed tasks in their jotters closer to the end of the 
enquiry, as this is when a focus on the written response was made. 



Finally, the learning conversations from the pupils over the period of the practitioner enquiry 
allowed for the pupils to voice their opinions and give feedback on the tasks they were doing. 

The enquiry was developed from a task that was already in place in the classroom, where 
pupils asked each other two questions using their focus novel. During the task the pupils 
worked in their ability groups. The questions asked by the pupils were questions linked to 
Lower Order Thinking Skills (LOTS). Moreover, to provide the pupils within these groups 
challenge, pupils were asked two lower order questions from other students and I asked the 
third, which was either a Middle Order Thinking Skills (MOTS) question or HOTS question. 
The questions I asked were based on the pupil’s ability within the group. In the later stages of 
the enquiry, pupils were given the choice to select questions from the comprehension dice 
that displayed different Bloom’s Taxonomy questions. Finally the pupils recorded their 
answers in their jotter and I assessed this after.  

 

Findings 

The findings of my enquiry have shown that pupils had an increase in the number of MOTS 
and HOTS questions answered in the class. From the questionnaires completed at the 
beginning, 22 out of the 24 pupils stated how the questions asked on a regular basis during 
this task linked to the LOTS style of questions. By the end of the enquiry however 14 of the 
24 pupils identified the questions linking to HOTS. The finding were also apparent in the 
jotter work as a wide range of questions were being answered across the class. These were 
also spread across the different ability groups in the class as questions allowed MOTS and 
HOTS to be developed at each level. Secondly, from my learning conversations, pupils 
commented on how they enjoyed the diverse types of questions and how they could apply 
their own thoughts to their answers such as predicting, creating and evaluating style of 
questions instead of “what happened when…?” questions. 

 
Observational data made clear how more pupils in the higher ability group were more capable 
of answering HOTS questions as only two from the lower ability group were able to answer 
questions in sufficient detail verbally.  

Jotter work highlighted how pupils felt confident after a period of time answering questions 
using MOT and HOT skills. Although some pupils answered these questions very well, some 
showed basic understanding at the level and needed to add more detail to fully develop 
MOTS and HOTS in their reading comprehension. 
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Conclusion 

To conclude this enquiry, the findings have shown that over a brief period of time, pupils 
have had a positive attitude towards different styles of questioning. The number of pupils 
who felt capable of answering MOTS and HOTS styles of questions has risen from start of 
enquiry, which will hopefully lead to these skills developing further over time. Although 
pupils could answer these questions and show some understanding at HOT level questioning 
much more time needs to spend on this to fully develop these skills further.  

 

Implications for future practice 

The General Teaching Council (2017) states that practitioner enquiry allows teachers to 
“engage with research to support their own learning and ultimately pupil experiences” and 
this has been the case throughout my practitioner enquiry. 

Therefore, the use of Bloom’s Taxonomy questioning was overall successful. As a result of 
this, I will continue to use this technique as part of my daily Literacy lessons. However, my 
practice will be adapted to use these skills across a variety of curricular areas.  
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Appendix 1 

Answer the following questions using a tick or a cross 
if you answer this question or one which is similar in 
class in literacy? 

Question  

  

Are you asked to list 
things or state things you 
remember? 

  

Are you asked to use your 
knowledge and apply in a 
different way? 

  

Are you asked to create a 
new piece of work? 

  

Are you asked to explain 
why you think something? 

  

Are you asked to justify a 
statement you have made? 

  

Are you asked to compare 
two things together? 

  

 

 


