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Rationale 
The incorporation of roles into a cooperative learning set up has been said to stimulate 
motivation and promote enhanced levels of participation within pupils within a mixed 
ability environment as well as encouraging positive attitudes (Blatchford et al., 2003). 
Generally many children face nervousness and anxiety when faced with working 
within a group, this can hinder their ability to learn and reach their full potential 
(Galton et al., 2008). The assignment of roles within cooperative learning groups is 
said to aid this issue and increase the level of participation due to the individual 
accountability required in order to complete the final task expected of the pupils 
(Johnson & Johnson, 2013). 
 
Aim 

• To evaluate the effect that assigning cooperative learning roles within groups 
has upon pupil motivation to learn. 

• To assess how the assigning of these roles encourages participation within a 
group setting. 

 
Methodology 

The main investigation behind this practitioner enquiry was to evaluate pupil 
engagement levels and creating a comparison to identify whether they were ultimately 
affected by individual accountability through assigning roles within co-operative 
learning groups. 
 
Procedure: 
 
In the first lesson the pupils were observed carrying out a co-operative learning task 
where there had been no individual roles discussed or assigned. The level of 
participation of the pupils was noted and at the end of the lesson pupils were asked to 
complete a feedback form about the task. This form considered different aspects, for 
example, How well did I work? How well did my team members work? Ensuring the 
feedback forms were anonymous to increase authenticity.  
 
In the lesson planned for the following week the guidelines for the task were set out 
clearly in instruction, ensuring that all pupils were aware of individual roles in which 
they had been prescribed. Tarim (2015) highlights that it is extremely important for 
pupils to have an awareness of their role within a group set up and the importance of 
that role, emphasising that they are a necessary part of the group. Due to this there 
was great emphasis placed on the fact that the task would not be able to be completed 
without all members of the group taking their role seriously. Through this the pupils 
would be fulfilling a number of the CfE four capacities i.e. Responsible citizens and 
effective contributors (Priestley, 2013). Through observation the levels of 



participation within this task were noted, following from this the pupils completed the 
same feedback form placing the emphasis more firmly on the group as a whole. 
 
Data Analysis: 
 
In order to ensure the observation of pupils was consistent a table was created 
outlining areas in which to evaluate pupils on, for example, communication, 
participation and engagement (Diagram 1) rating these on a scale of 1- 4 with 4 
representing a good contribution and 1 representing minimal contribution. 
 
 Communication 

Talking and listening 
Participation 
Contributes to task 

Engagement 
Enthusiastic to 
complete task 

Pupil 1 
(Group 1) 

   

Pupil 2 
(Group 1) 

   

Pupil 3 
(Group 1) 

   

Pupil 4 
(Group 1) 

   

(Diagram 1: Observation table to note pupil contribution within group). 
 
The feedback forms were constructed to allow evaluation of various different 
elements within group work including whether the pupil actually preferred working 
on their own in comparison to as part of a co-operative task. The form asked pupils to 
indicate whether they strongly agreed, agreed, was neutral, disagreed or strongly 
disagreed with the statements posed. 
 
Findings 

The study was conducted on a class of 26 pupils; due to the nature of the size of the 
class the data collected through observation was based on a mixed sample of the class 
from a few different groups - 12 pupils (Diagram 2). The groups had been set up to 
include both more able and less able pupils in each, this helped to emphasise how 
being part of a group affected different learners (Stringer, 2004). The results of the 
observation indicated that there were numerous pupils who sat back and were willing 
to allow other members of the group complete the task and, on the other side of this, 
pupils who were happy to complete the task on their own assuming a ‘leadership 
role’, which the other pupils perceived as being “bossy”. 
 
 



 
(Diagram 2: Data collected from mixed sample of observations). 
 
The results collated from the feedback forms of the first lesson indicate that although 
there were no pupils who believed they did not put a significant amount of effort into 
the task, there were pupils who believed that others in the group had not been 
contributing as well as they should have been. 
 
 Strongly 

Agree 
Agree Neutral Disagree Strongly 

Disagree 
I worked well and carried 
my weight as part of a 
group. 

20 2 3 1 0 

Everyone in my group and 
participated in the task. 

14 2 5 2 3 

I prefer working as part of a 
group instead of 
individually. 

15 5 4 1 1 

Working as part of a group 
improves my work ethic. 

8 7 7 1 3 

Working as part of a group 
improves my participation. 

7 6 8 4 1 

Working as part of a group 
improves the amount of 
work I complete. 

11 8 4 1 2 

Working as part of a group 
improves my classroom 
performance. 

10 7 6 2 1 

(Diagram 3: Results of initial co-operative learning activity – no roles). 
 
The results from the second feedback form emphasise that significantly less pupils 
feel their classmates did not contribute to the overall task, and that no pupils did not 
complete any work within their group (Diagram 4). The positive effect that 
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implementing roles has had upon co-operative learning is indicated through the high 
number of pupils ticking the strongly agree and agree boxes for each statement. These 
results also indicate that various pupils no longer considered the motivation to be low 
within the groups. 
 
 Strongly 

Agree 
Agree Neutral Disagree Strongly 

Disagree 
I worked well and carried 
my weight as part of a 
group. 

22 4 2 0 0 

Everyone in my group and 
participated in the task. 

18 4 3 1 0 

I prefer working as part of a 
group instead of 
individually. 

17 2 4 2 1 

Working as part of a group 
improves my work ethic. 

10 8 5 1 2 

Working as part of a group 
improves my participation. 

16 2 6 1 1 

Working as part of a group 
improves the amount of 
work I complete. 

13 6 5 0 2 

Working as part of a group 
improves my classroom 
performance. 

12 7 5 2 1 

(Diagram 4: Results of second co-operative learning activity – roles assigned). 
 
Conclusions 

Reflecting upon the results drawn from pupil feedback and observation the 
assignment of roles it can be concluded that assigning individual roles and ensuring 
pupil accountability can have a positive impact on pupil engagement and involvement 
in co-operative tasks. This relate to the findings of Blatchford et al. (2003), which 
indicated that pupils show a significant increase in participation within a mixed ability 
co-operative learning environment. Through evaluation of the pupil feedback forms it 
can be concluded that the pupils felt they benefitted more from the task when 
individual accountability was introduced. This meant that there was no single person 
carrying the group and that everyone had to make a contribution in order to complete 
the task, allowing for a more positive working experience, as everyone felt valued 
within their group. From the results we can see that there are pupils who do not find 
group work beneficial with or without individual roles, this can relate to individual 
preferences and confidence, this is something which should be considered when 
carrying out co-operative tasks and assigning individuals to groups. It is also 
important to mention that due to the scale of this enquiry in relation to sample size, 
that the results gathered are limited and do not entirely represent the learning of all 
young people. 
 
Implications for Future Practice 

Judging from the success of this enquiry into the effectiveness of assigning of roles 
within cooperative learning this research should be considered before embarking on a 



co-operative learning task. The assigning of roles clearly increases pupil engagement 
facilitating improved learning and teaching within the classroom. I intend to 
continually carry out co-operative learning tasks and allocation of roles within my 
lessons to encourage learners to be motivated and to help in achieving learning 
objectives as well as social goals. 
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