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Rationale 
 
Cooperative learning is a form of small group instruction in which students work together in 
a social setting to solve problems (Slavin, 1991, 1996). 
 
It has been suggested that introducing individual roles within a group can encourage 
increased levels of individual participation and promotes positive attitudes (Blatchford et al, 
2003). When group work has previously been introduced into lessons and before individual 
roles were assigned, it was evident that a large proportion of learners would not fully engage 
in the task. By introducing roles within a group, this would result in each group member 
being accountable within the group. They would be depended on by everyone else within the 
group, in turn this would maximise pupil participation. 
 
Aim 
 
The aim of this classroom based practitioner enquiry was to introduce individual roles within 
the group and examine what the outcome would be. 
 
Methodology 
 
The main objective of this enquiry was to examine what effect assigning individual roles had 
within a group. 
 
This enquiry was carried out on a first year Home Economics class who were beginning a 
new topic on dietary diseases.  
 
The lesson consisted of six groups of three pupils. Each group would be required to visit 
three stations which contained information on different dietary diseases. There was limited 
time of five minutes per station, during this time each group would have to complete a 
worksheet relevant to each dietary disease. As each group would only visit three stations, this 
meant that each group would have no information on three of the dietary diseases. The next 
stage of the task was then to share knowledge between the groups. Basically, each group 
would have to teach another group about a dietary disease that they do not have any 
information on.  
 
This enquiry took place over two lessons. The first lesson had no roles allocated and the 
second lesson did have roles allocated. 
 
 
Lesson one 
During this lesson the class were instructed to get themselves into six groups of three. This 
was very chaotic and created a great deal of noise and disruption. The situation was 
becoming difficult to manage.  
 



As there were no roles allocated during this lesson, there was a considerable amount of back 
and forth discussion within the groups about who was doing what, which was beginning to 
create tension within the group and time was being wasted. The atmosphere in the room was 
chaotic and not the sort that would assist learning. Pupils were confused, not engaged in the 
task and some were unwilling to participate. As a result pupils were running out of time 
which meant they did not manage to fill in each of the worksheets. This prevented them 
having the ability to feedback to other groups about the dietary diseases that they had no 
information on. 
 
Feedback gathered from pupils at the end of the lesson made it clear that they did not benefit 
from the lesson. They did not fully understand what they had to do and were not retaining 
any of the information being gathered.  
 
Lesson two 
 
During lesson two the class were instructed to get into six pre decided groups of three. Each 
group member were numbered one to three and each number was allocated a role. Every 
pupil was advised that one person in the group would be allocated the role of reporter at the 
end of the task, this ensured that everyone in the group fully participated and were fully 
engaged as anyone could be called upon to report/feedback. 
 
Number one was the resource manager and was accountable for stationary and worksheets for 
each station. Number two was the scribe and was accountable for ensuring that all relevant 
information was being recorded on the worksheets. Finally, number three was the 
timekeeper/motivator and was accountable for ensuring that the group were aware of the time 
they have to complete the task at each station and to also keep everyone on task. 
 
As each group member knew exactly what they were accountable for, there was no confusion 
within the group. Everyone in each group carried out their role successfully as there was a 
shared accountability within the group.  
 
It has been suggested that in order for group work to be successful, all group members must 
be fully aware of the importance of each role and that each person is equally accountable 
(Tarim, 2015). 
 
 
Findings 
 
It was evident that by introducing individual roles within a group made a notable difference 
with regards to individual participation. Each group and pupil were observed as they carried 
out their roles, it was clear that each and every pupil were engaged in the task. The 
atmosphere in the room was the total opposite to what it was during the first lesson. All 
groups successfully completed their tasks and this was evident as all of every group’s 
worksheets were completed. 
 
When concluding the second lesson, feedback was requested on both lessons from the pupils. 
This was achieved by instructing each pupil to complete an evaluation sheet where they were 
required to give their opinion on both lessons.  
 
See appendix 1 for evaluation sheet. 



 
	
Some of the comments made by pupils regarding the two lesson included: 
 
“I liked lesson two better because I actually learned about dietary diseases” 
 
“I didn’t feel confused in the second lesson and I knew what I was doing” 
 
“I thought it was better than the first time” 
 
“Lesson two was better than lesson one because I understood what I was supposed to do” 
 
“I didn’t learn much in the first lesson but I learned more in the second lesson” 
 
From the evaluation sheets I have collated the following information. 
	

		
	
	
From the chart above it is clear that most pupils agreed that they preferred being allocated a 
role within a group, only 4 pupils had a neutral stance on it and none disagreed. 
 

I	prefer	being	given	a	role	in	a	group	

Agree	 Neutral	 Disagree	



	
	
From the chart above it is clear that everyone in the class agreed that they understood exactly 
what everyone had to do in the group.  
	

	
	
Finally, the chart above shows that a large proportion of pupils agreed that they found this 
type of group more interesting, whereas a smaller proportion had a neutral stance and 
disagreed with the statement. 
	
	
	
	
	

I	understood	exactly	what	everyone	had	to	
do	in	the	group	during	the	second	lesson	

Agree	 Neutral	 Disagree	

I	found	this	type	of	group	work	more	
interes:ng	

Agree	 Neutral	 Disagree	



Conclusions 
 
From the findings of this practitioner enquiry, it can be concluded that introducing individual 
roles within a group absolutely improves not only the participation of the majority of learners 
but also the willingness to participate. Learners received an interesting, engaging lesson 
which contributed to improving social and interpersonal skills while teaching the importance 
of accountability within a team. When incorporating cooperative group work into lessons it is 
imperative that roles are allocated to ensure its success. Allocation of roles must be done 
carefully to get the best out of all learners. Delay the allocation of role of the reporter until 
nearer the end of the task, this will ensure that all group members fully participate as they 
know that any of them could be called upon to feedback. 
 
Implications for Future Practice 
 
As I reflect on this practitioner enquiry I can confidently say that I will definitely incorporate 
collaborative group work into more of my lessons where possible and will always allocate 
roles to ensure its success. It has proven to be a constructive learning strategy, pupils who are 
learning cooperatively are also engaging in active learning. Effectively pupils are responsible 
for their own learning but also facilitating their peers learning too. 
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Appendix	1	
	
Group	work	evaluation	 	 	 	 							
Name:________________________	
	
	
Which	lesson	did	you	learn	more	from,	lesson	one	or	lesson	two?		
	
_________________________________________	
	
Why	do	you	think	that	was	the	case?		
	
___________________________________________________________________________	
	
___________________________________________________________________________	
	
___________________________________________________________________________	
	
	
In	the	table	below	read	each	statement	and	indicate	if	you	agree	with	the	statement,	if	
you’re	neutral	or	if	you	disagree	with	the	statement	by	ticking	the	relevant	box.	
	 	
	 Agree	 Neutral	 Disagree	
I	prefer	being	given	
a	role	in	a	group.	

	 	 	

I	understood	exactly	
what	everyone	had	
to	do	within	the	
group	during	the	
second	lesson.	

	 	 	

I	found	this	type	of	
group	work	more	
interesting.	

	 	 	

	
	
Make	a	comment	about	both	lessons.	
	
___________________________________________________________________________	
	
	
	
___________________________________________________________________________	
	
___________________________________________________________________________	


