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What happens when pupils are provided with real-time formative feedback? 

Lauren Anderson  

Group 1B 
 
Rationale  
Our practitioner enquiry group chose to focus on providing real-time formative feedback for 
pupils as this enabled us to explore alternative forms of feedback as opposed to traditional 
written feedback. In addition, this gave us an opportunity to welcome mistakes in the 
classroom to promote a growth-mindset (Dweck 2008). Research reveals that frequent 
assessment feedback helps improve learning, particularly in the case of low attaining pupils 
(Black and Wiliam 1998). This evidence would suggest that formative feedback is key to 
reducing the gap in attainment which is crucial in supporting the GIRFEC policy (Education 
Scotland) by recognising achievement of all pupils and providing tailored support to the 
individual pupil.  

Aims  
By introducing checkpoints and providing pupils with real-time formative feedback, this 
project aimed to ascertain if pupils’ understanding of a concept improved; and if their self-
confidence improved when participating in class. 

Methodology  
This research was carried out over a period of three weeks with one Secondary 1 Modern 
Studies class comprising of 27 pupils. During a period of 3 weeks, pupils were taught three 
different lessons on China, one looking at capitalism and communism, one exploring 
products made in China, and a final lesson on population movement in China. 

It was agreed by colleagues undertaking this research that our first step would be to issue our 
pupils with a questionnaire which could be adapted so that it was age and stage appropriate 
for the pupils involved in this research. The questionnaire issued to my class is displayed in 
appendix A, and it asked pupils three questions and they had to rate their answer on a scale of 
1 to 5. The questions were used to gain an understanding of how well pupils felt that they 
understood the course and how confident they felt when giving answers in front of the class. 
These questionnaires were not anonymous, so that pupils could be strategically chosen to 
give verbal feedback during lessons in an attempt to ascertain if this would have any bearing 
on their confidence.  

After the initial questionnaire, checkpoints were introduced during each lesson. Pupils were 
asked to write a number 1 to 5 in their jotter based on their understanding of the concept 
being taught at that stage of the lesson. Pupils were then given a task to illustrate their 
understanding such as the ‘think-ink-pair-share’ strategy or they were asked to describe the 
concept in their own words. Pupils were then selected to give verbal feedback in front of the 
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class. A variety of pupils were chosen, including some individuals who had rated their self- 
confidence as low when giving answers in front of the class. The real-time formative 
feedback provided gave pupils’ praise and encouragement for effort, participation and correct 
answers as well as offering suggestions to improve answers and rectify any 
misunderstandings. At the end of the lesson, the concept from the checkpoint would be 
revisited, and pupils were asked to give a score of 1 to 5 in their jotter to self-assess their 
understanding. 

The final stage of this research involved pupils being issued with a similar questionnaire to 
the one they received at the start of the research period. The second questionnaire is displayed 
in Appendix B.  

In addition to this, pupils’ verbal and written answers during checkpoints were used as 
evidence for this research. 

Findings  
By analysing the findings from the questionnaires, it was evident that pupils’ self-assessment 
of understanding and confidence had improved slightly. From the first questionnaire, pupil’s 
average rating of how well they understood what was being taught in Modern Studies was 
4.44, and from the second questionnaire, after the checkpoints had been used for three weeks, 
the average rating for the same question had increased to 4.76. Similarly for the second 
question on how comfortable pupils felt when giving answers in front of the class, the 
average rating had increased from 3.48 in the initial questionnaire to 3.92 in the final 
questionnaire. The highest increase however, was for the final question. In the initial 
questionnaire, when asked if they thought checkpoints and feedback would help their 
understanding, the average rating was 3.52. In the final questionnaire, when pupils were 
asked if they thought their understanding had improved since we introduced checkpoints and 
feedback, pupils’ average rating was 4.48.  

By looking through pupils’ jotters and checking their 1 to 5 rating when a checkpoint was 
issued, and comparing it to their rating at the end of each lesson, it revealed that there was an 
increase on 13 occasions amongst 10 pupils. This indicates that the introduction of 
checkpoints has been particularly successful for around 1/3 of pupils in this Secondary 1 
class.  

The final piece of evidence included in this reflection is anecdotal and involves a particular 
pupil being selected to give verbal feedback during a checkpoint. This pupil had rated his 
confidence as a 2 on the 1 to 5 point-scale, and often seemed unwilling to participate in 
verbal tasks. The question issued to the class during a think-ink-pair-share checkpoint was, 
‘why do European and American companies have their products made in China?’ The pupil 
reluctantly shared his answer with the class and he said, ‘China maybe has more wood than 
other countries’. When providing real-time formative feedback, I praised the pupil and gave 
him a way to improve his answer by saying that China may have more resources to make 
products and listed alternative resources. By comparing the responses from the first 
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questionnaire to the second questionnaire, it revealed a 2 point improvement in this pupil’s 
confidence when giving answers in front of the class. 

 
Conclusions  
Overall, the data gathered in this research would indicate pupils felt that their understanding 
and confidence improved slightly, and that they also found checkpoints and the 
accompanying formative feedback to be beneficial to their learning. However, during 
individual lessons, only 1/3 of pupils felt their understanding had improved. In order to assess 
the true validity of these conclusions, this research would need to be implemented for a 
longer period of time and with a larger group of pupils. 

Implications for Future Practice  
During this research I have explored different strategies for assessing pupils formatively, and 
I have gained an insight into how a teacher can promote a growth mind-set in the classroom 
(Dweck 2008). As my results revealed that pupils’ understanding and self-confidence has 
improved since I introduced checkpoints with accompanying formative feedback, and 
because Black and Wiliam (1998) outline the success of using formative feedback 
continuously, I will continue to use these strategies regularly in my teaching practice with the 
aim of raising attainment. 
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Circle your answer on the 1 to 5 scale under each question. 

Question 1: How well do you understand what is being taught in Modern Studies? 

Rate your answer 1 to 5 on the scale. 1 means you rarely understand what is being taught, 5 
means you always understand what is being taught. 

                          L 1                2             3                 4                   5 L  

Question 2: How comfortable do you feel answering questions in front of the class in Modern 
Studies? 

Rate your answer 1 to 5 on the scale. 1 means you rarely feel comfortable answering questions 
in front of the, 5 means you always feel comfortable answering questions in front of the class. 

                          L 1                2             3                 4                   5 L  

Question 3: Do you think it would help your understanding if I tested your understanding 
during a lesson and gave you ways to improve right away? 

Rate your answer 1 to 5 on the scale. 1 means you don’t think this would help you, 5 means you 
think this would help you a lot. 

                          L 1                2             3                 4                   5 L  
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Appendix B 

 

 

Circle your answer on the 1 to 5 scale under each question. 

Question 1: How well do you understand what is being taught in Modern Studies? 

Rate your answer 1 to 5 on the scale. 1 means you rarely understand what is being taught, 5 
means you always understand what is being taught. 

                          L 1                2             3                 4                   5 L  

Question 2: How comfortable do you feel answering questions in front of the class in Modern 
Studies? 

Rate your answer 1 to 5 on the scale. 1 means you rarely feel comfortable answering questions 
in front of the, 5 means you always feel comfortable answering questions in front of the class. 

                          L 1                2             3                 4                   5 L  

Question 3: Do you think it has helped your understanding when we introduced checkpoints 
and I gave you feedback on your answers in class? 

Rate your answer 1 to 5 on the scale. 1 means you don’t think this has helped you, 5 means you 
think this has helped you a lot. 

                          L 1                2             3                 4                   5 L  

 


