
Practitioner Enquiry 
What happens when live feedback is used in the classroom? 

 
Rationale 
 
Class teachers are solely responsible for the teaching and learning that takes place in the classroom. 
For effective teaching and learning to take place it is vital that children are assessed regularly to 
ensure they are working at the correct level and are able to flourish within their learning. For this 
reason I have chosen to focus on live marking. Curriculum for Excellence (CfE) suggests that a 
wide range of assessment methods and evidence can inform professional judgement on a learner 
and their progress. ‘Live marking’ is a formative assessment process which allows children to be 
engaged with their learning through having meaningful discussions about how they are progressing 
as well as how they feel they can develop. Assessment is for Learning (AiFL) highlights the 
importance of children being engaged in their learning and involved in next steps. Through the use 
of live marking and offering verbal feedback, the teacher can offer meaningful advice in order for 
the child to adapt work to fully achieve learning. Wiliam (2016) implies that children should be 
given constructive feedback at regular intervals to raise attainment and achievement as well as 
promote inclusion for all. Live marking allows this to take place, as the children are receiving 
feedback specific to them and the level that they are working in. 

Aims 
 
The aim of this professional enquiry was to investigate the impact that ‘live marking’ had on pupil 
engagement in the classroom throughout literacy lessons and also to develop the children’s own 
ability in carrying out assessment more effectively on their own work. 

 
Methodology 
 
The professional enquiry was conducted over a three week period with a primary 5/6 class, of 23 
pupils, throughout literacy lessons within North Lanarkshire’s Active Literacy programme. The 
‘live marking’ process involved the children working through their literacy task with a focus group 
of 6 children receiving verbal feedback during working time within the classroom. The children 
then used this feedback to improve the task they were carrying out. The children involved in the 
focus group were from 3 different literacy groups working on different literacy activities. The work 
that was carried out by the children was highlighted in their jotter using a highlighter pen and ‘VF’ 
was recorded in the margin to indicate they had received verbal feedback. This was checked again 
throughout the lesson and at the end of the day when the jotters were collected. This allowed for 
progress to be monitored since the feedback was given and to check if the feedback had been acted 
upon. The data collected included: jotter work, observation of children’s participation, learning 
discussions and questionnaires.  
 

Findings 
 
Both qualitative and quantitative data were gathered through this investigation. The data was in the 
form of: 

• Marking pupil’s work. 
• Participant observation of activity as the teacher. 
• Feedback to and from pupils using formative and summative assessment techniques. 
• Questionnaires – open and closed questions which were recorded by pencil on paper. 

 



Pupil Work 
The work that was assessed by the children in the focus group shows some improvement in quality 
in all lessons. However the improvement in quality varied between the children within the focus 
group as some children were able to act upon verbal feedback more effectively than others. 
 
Observations 
Through observing the children as they worked through tasks, some feedback appears to have been 
acted upon throughout the course of the lesson. However, in other cases the children required 
additional encouragement and reminding on how to be successful at their learning. 

 
Feedback 
Some of the feedback from the children was: 

• “Live marking is great because I can improve my work when the teacher discusses it 
with me”. 
• “The verbal feedback gives me indication on where I have to improve there and 
then”. 
• “It allows me to focus on the areas I find tricky and I can ask the teacher for help” 
• “The teacher can see if I am struggling and then can help me”. 
• “Verbal feedback makes me think about how to improve my own work”. 
• “I can get pointers from the teacher and can put this into my work to improve”. 

 
Questionnaires 
Through issuing questionnaires at the beginning and end of enquiry it was evident that the 
children’s responses had changed slightly since the introduction of ‘live marking’. This suggests 
that ‘live marking’ has some impact on the children’s ability to act upon and improve work through 
verbal feedback, although the investigation was carried out for long enough to give reliable 
evidence. The responses given prior to the investigation would suggest that written comments in 
jotters weren’t always read and used to improve future work however the responses given at the end 
of the enquiry show that there has been an improvement in the children acting upon feedback to 
improve work. The evidence of the questionnaires can be seen at appendix 1 and 2. 

 

Implications for Future Practise 
 
‘Live marking’ appears to have beneficial outcomes to both the children and the teacher. The 
children are able to take on constructive feedback and act upon it there and then as oppose to 
waiting until they receive feedback the following day if work is marked without them being present. 
Benefits to the teacher include being able to support children as they work through tasks and break 
down any barriers to learning as the children work as oppose to waiting until work is complete to 
find out if a child understood the learning and could carry it out independently. 

 
Conclusions 
 
In conclusion the verbal feedback appears to have a positive outcome as children are able to 
improve their work as they carry it out. Through issuing verbal feedback and checking the 
children’s finished work, next steps can be identified to allow the children to confidently thrive. 

 

 

Appendixes 



Appendix 1 
 
The results graph below shows the results of the questionnaire carried out before the investigation. 

 
 
Appendix 2 
 
The results graph below shows the results of the questionnaire carried out before the investigation.  
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