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Rationale 
Assessment is for Learning (AiFL) has been a salient component of Curriculum for 
Excellence since its inception and has contributed to the challenge of closing the attainment 
gap. It was defined by Williams (2011) as a method which encompasses all activities 
undertaken by teachers or pupils that in turn produce feedback that moves learners forward 
and can be used to adapt and enhance teaching and learning. The principle characteristic of 
AiFL is effective feedback provided by teachers to their learners using their professional 
judgement. The value of the feedback is dependent on two factors: the quality of the feedback 
and how learners receive and ultimately use it (Jones, 2005).  
AiFL takes place while learning is still in progress in order to enhance learning by 
encouraging pupils to make relevant adaptations while they are still actively engaged in the 
learning. McLean (2003) seeks to provide insight into how both positive and constructive 
feedback throughout learning can impact upon self-esteem, engagement and motivation by 
scaffolding learning and thus improving pupil attainment and achievement.  
 
Vygotsky’s Zone of proximal development supports the use of verbal feedback as it fits with 
a social constructivist perspective on learning that details the important role social 
interactions have on children’s ability to retain information (Powell and Kalina, 2009). 
Furthermore, Building the Curriculum 5: A framework for Assessment (Scottish 
Government, 2011) supports a greater breadth and depth of learning and encourages learner 
involvement in reflection with the aim to create a more effective assessment system.  
 
Aims 
The overarching aim of this enquiry was to evaluate the impact instant individual feedback 
had in the classroom. In particular, we were seeking to identify how this affected children’s 
motivation and attainment.  
 
Methodology 
This enquiry was undertaken within a primary 4 class of mixed ability children over a four-
week period. The evidence was gathered during literacy lessons, but more specifically during 
written tasks. While all children within the class were provided with formative feedback 
throughout the lesson, participated in relevant discussions and completed self-assessment 
checklists, only a small group of six specific children were the lead focus for this enquiry. 
Research was undertaken over a four-week period with six primary four pupils. Four sources 
of evidence were collected – two of these routinely occurring and two specifically undertaken 
(Pollard and Collins, 2002).  



 
Specifically Undertaken: 
At the beginning of the research process, children completed a questionnaire relating to their 
understanding of and confidence in completing various types of literacy based tasks. Pupils 
were asked to complete the questionnaire using a traffic light system – green for very 
confident and independent, amber for requiring a little guidance and red representing 
struggling and requiring support. At the end of the four-week research block, pupils were 
asked to complete the same questionnaire again to identify any differences.  
 
Routinely Occurring: 
At the beginning of each week, I worked directly with each child to discuss and create a short 
term target with regards to literacy, which was written on a bookmark that children kept in 
their jotter to continually refer to throughout tasks. Over the course of the week this aspect 
was the focus of jotter marking using green and pink highlighters as a formative assessment 
strategy. Green representing ‘good to go’ and pink for ‘think’, this was indicated in the 
children’s jotter while the lesson was on-going in order to encourage children to make 
relevant adaptations there and then. Alongside this, I also provide children with verbal 
feedback to provide a more in-depth reflection.  
 
In addition, at the end of each week children would use the same traffic light system as used 
in the questionnaire to self-assess their development. In order to do so, they would move their 
name to the most relevant ‘traffic light’ on the formative assessment wall. The three pieces of 
evidence which emerged from these routinely occurring strategies were children’s target 
bookmarks, children’s work displaying the pink and green highlighting strategy and 
photographic evidence of the self-assessment wall after each week. 
 
Findings 
Following the completion of the practitioner enquiry the data and evidence was analysed, 
searching for meaningful patterns. Key themes emerged from the data regarding the aims of 
the enquiry and were split into relevant sub-sections.  
 
Children’s confidence and self-belief 
Prior to starting the enquiry children’s confidence in completing various reading strategies 
within Literacy varied greatly. As pictured below within Chart 1, the majority of children 
were showing higher levels of amber or red than they were green. From discussion and the 
creation of weekly targets it was clear that a number of children did not believe in their own 
ability and therefore answered negatively. Some reasons for this were “I struggle to use my 
own words” or “I find it hard to use evidence from the book.”  
 
 
 
 
 
 



Chart 1: Children’s confidence before enquiry 

 
 
Following the implementation of the practitioner enquiry children completed the same 
questionnaire again and positive progress was identified in their attitude and confidence 
towards their learning. As shown below within chart two the level of red has decreased in 
some form and the level of green has increased within every child’s questionnaire. Through 
discussion and reflection all children were showing a more positive attitude to their learning 
and were able to identify strategies that would help them improve. Children were using 
phrases such as “I am finding comprehension difficult just now but I will keep trying until I 
get better” and “I know I am not the best at writing a summary but I can use my own words 
now.”  
 
Chart 2: Children’s confidence after enquiry
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Children’s progress in their learning 
It was clear through evidence gathered from pupil’s jotters that aspects of their work had 
improved during the enquiry. The use of green for good and pink for think was successful in 
identifying aspects of children’s work that required improvement and there was clear 
development from the first to the fourth week as children were progressively receiving less 
pink highlights and more green. By the end of the enquiry most pupils were achieving the 
success criteria effectively, were able to identify how they had achieved this and use the 
feedback provided to enhance future learning. However, one child struggled to transfer this 
learning into the following day and regularly made the same mistakes repeatedly. Similarly, 
this same child was still showing ‘red’ in two areas following the enquiry. This shows the 
consistency between results gathered and highlights that the written work of the children 
effectively backs up how they felt they were doing.  
 
Conclusions 
In conclusion, the data gathered has shown a very positive change in children’s attitude and 
confidence towards their learning. I noted that the identification of positive aspects of 
children’s work, alongside development needs helped build self-confidence and self-belief 
and in turn encouraged children to succeed. It is clear that when children are more motivated 
to learn they are more likely to achieve.  
 
As mentioned previously, not all children were able to successfully transfer feedback into 
future learning. One strategy that could be used to address this is encouraging children to use 
the feedback provided to set achievable targets that they can take forward into upcoming 
lessons. This will ensure children are reminded of their targets during every lesson and will 
be able to refer back to them throughout learning.  
 
Implications for future practice 
As a result of the findings from this enquiry I intend to continue implementing instant, 
individual feedback relating to the success criteria during Literacy lessons. Upon reflection of 
the success, I will consider extending the use of this strategy throughout other curricular areas 
as I recognise the positive impact this can have on children’s motivation to learn and in turn, 
their ability to achieve. 
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