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Rationale  
 The implementation of assessment strategies into classroom practice has been of significant 
interest in the past several years and as a result, has become a crucial aspect of the 
development of the curriculum in Scotland. The Curriculum for Excellence (CfE) is 
underpinned by the principles of Assessment is For Learning (AfL), and  recognises that 
pupil participation is an essential requirement when working towards developing the whole 
child, in line with the four capacities stated in CfE (Building the Curriculum 3: A Framework 
for Learning and Teaching, 2008). After discussion with other practitioners, it was decided 
that the intention of the professional enquiry into practice was to critically analyse the 
effectiveness of implementing and utilising extended wait time during questioning, as a 
method of formative assessment. The topic for the research was decided based upon the 
shared interest in improving pupil participation during lessons, and the desire to motivate and 
engage learners to help improve educational attainment (Rowe, 1986).  
 
Aim  
The aim of this project was to evaluate the effect of implementing extended wait time on 
pupil responses to questioning within a primary classroom setting. Through exploring the 
perspectives and observing the actions of a select group of children within the classroom, the 
benefits, and potential drawbacks, of implementing wait time should be evident. 
 
Methodology   
The research section of the project was carried out over a five week period within a 
composite primary 3/2 classroom, with a cohort of 18 pupils. The focus group of the research 
project within the class comprised of four pupils; one child from primary 3 and three children 
from primary 2.  The children selected for the focus group were chosen based upon their 
unlikeliness and/or rush to volunteer answers during numeracy lessons, based upon 
observations carried out prior to the research being formally undertaken. A short 
questionnaire which featured two closed questions was carried out during the first formal 
week of the implementation of the research project with the children within the class. The 
questionnaire involved the class teacher asking the questions stated, and recording the 
responses to each question (Appendix A). The questionnaire was designed to gain insight into 
the perception of the children in relation to answer response times and the association with 
perceived intelligence.  This enabled the creation of a baseline to be used for comparison of 
data that had been collected over the duration of the five week research project.  The four 
focus children within the class were also interviewed on a one-to-one basis at the start of the 



investigation, and again during the final week of the investigation, in order to monitor any 
changes in the views of the children. The interview questions and responses can be found 
outlined in Appendices B and C. 
 
Findings  
 
Effect of implementing wait time upon class 
 
The table below shows the results of a questionnaire that was conducted prior to the 
implementation of the extended wait time, with a full class, on the first day of the research 
project.   
 
Question No. of hands for 

'yes' 
No. of hands for 'no' No. of absent 

children 
When asked a 
question, do you 
think it is important 
to answer quickly? 

 
  

9 
 

 
 

6 

 
 

3 

When asked a 
question, do you feel 
like you have 
to/should be 
answering? 

 
 

7 

 
 

8 

 
 

3 

 
The table below shows the results of a questionnaire that was conducted at the end of the 
research project, with a full class, during the final week of the study. 
 
Question No. of hands for 

'yes' 
No. of hands for 'no' No. of absent 

children 
When asked a 
question, do you 
think it is important 
to answer quickly? 
 
 

 
 

7 

 
 

10 

 
 

1 

When asked a 
question, do you feel 
like you have 
to/should be 
answering? 
 

 
 

9 

 
 

8 

 
 

1 

 
 



From the data, it is evident that the whole class attitude towards answering questions has 
changed over the duration of the study. Compared to an initial 50% of children at the start of 
the study, only 39% of children felt that answering questions quickly was important - a 
change of 11%. Respectively, 55% of children felt that there was a lesser need to answer 
questions quickly by the end of the study, in comparison with 33% at the start of the study. 
This suggests that the implementation of wait time has enabled children to focus on the 
quality of answers rather than the rate at which they can answer. 
In addition, 50% of children felt they should be answering questions, and as a result 
volunteered answers more frequently, at the end of the study compared to only 39% at the 
start of the study. This suggests that the implementation of wait time, upon the class, has 
increased the number of children participating and volunteering answers throughout the 
duration of the study. 
 
Effect of implementing wait time upon focus group. 
 
From the interviews conducted at the end of the investigation with the focus group 
comprising of four children, there were several comments made which were of great 
significance when supporting the above data. The comments considered to offer support to 
the above data are listed below: 
 
'I like using wait time because I don't worry about people putting their hand up before me 
because we do it at the same time.'       
Child L 
 
'It is good because I like concentrating on the question and making my answer better.'  
Child C 
 
'It helps me with my work in my jotter.' 
Child S 
 
'I get more answers right when we use wait time.' 
Child R 
 
 
Conclusions  
Overall, it can be concluded from the data gathered throughout the research project, that 
pupils found the implementation of wait time to be a beneficial tool to improve responses, 
and as a result should be considered as a successful method of formative assessment. It is 
evident that the attitudes of pupils both within and out with the focus group, changed 
substantially throughout the duration of the investigation and the children were able to 
appreciate the benefits of utilizing wait time. The data obtained from this investigation would 
also suggest that children's' confidence and self-esteem has improved as a result of 
implementing wait time, as many have stated that they feel less negative emotions (stress, 
worry etc) when answering questions due to having a prolonged period of time to consider 



the questions and the answers. It should also be noted that although the benefits of the study 
are evident, the study itself also has several limitations that should be taken into 
consideration. Firstly, the duration over which the study was implemented was relatively 
short, and in order to ensure results are valid, the study would have to serve a longer duration 
of time implemented within the classroom. Another limitation of the study would be that the 
data obtained solely focused within one curricular area at an infant level. Therefore, to ensure 
the data gathered is accurate, the study would have to be implemented across multiple 
curricular areas - in order to determine the extent to which pupils find the implementation of 
wait time beneficial.  
  
Implications for Future Practice  
This professional research investigation offered valuable insight into the benefits and the 
drawbacks of implementing and using wait time in the classroom environment. It has 
highlighted the importance of implementing AfL strategies in order to obtain an insight into 
both individual progression and class progression. The study also provided the opportunity to 
able to appreciate the need for seeking the views of the children and making adaptations in 
line with the views of the learners within the class in order to ensure the classroom practice is 
both child-centred and effective. Adaptations that should be made include differentiating the 
wait time provided for differing ability groups and the structure of teacher input/guidance 
during the use of wait time.  
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Appendix A: 

 

Practitioner Enquiry Initial Survey 

Tally of Whole Class Responses: 

Class: P3/2 

Teacher: Miss McLeod 

Question No. of hands for 
'yes' 

No. of hands for 'no' No. of absent 
children 

When asked a 
question, do you 
think it is important 
to answer quickly? 
 
 

 
 

 

 
 

 

 
 

 

When asked a 
question, do you feel 
like you have 
to/should be 
answering? 
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