
 

 
Enquiry Question  
What happens when the two stars and a wish peer assessment technique is introduced 
to pupils in the classroom? 
 
Name Lisa McAllister 

Group 3A(am) 
 
Rationale  

In Scotland, raising standards and closing the attainment gap has been the prime educational 
focus for the Scottish Government. In February 2015, the Scottish Attainment Challenge was 
launched by the first minister to make this a priority for local authorities (www.gov.scot). 
Government policies and initiatives of this sort certainly have value in reaching the overall 
goal of narrowing the attainment gap, however, effective “learning is driven by what teachers 
and pupils do in the classroom” (Black and Wiliam, 1998). Effective teaching plays a vital 
role in the classroom and in the success of the individual pupils. Assessment is only one 
aspect of such effective teaching, however, Black and Wiliam (1998) argue that formative 
assessment is “at the heart” of this. 

It has been widely acknowledged by researchers and professionals, that assessment in schools 
is “an integral part of teaching and learning” (National Council for Curriculum and 
Assessment,2004, p.2). Assessment of both, informs pedagogy and can promote effective 
learning in the classroom. Formative assessment is used extensively in the primary setting 
and is explicitly concerned with the “processes of teaching and learning” (Clarke, 2001, p. 2) 
whilst the pupil is on task; enhancing the learning and increasing the chance of success. 
Vygotsky’s (1978) research, which suggests that social interaction plays a fundamental role 
in the process of learning, directly links to peer-assessment, as the technique is concerned 
with “activating students as instructional resources for one another” (Bennett, 2011). When 
used in a formative way, the intent is to “help pupils help each other plan their learning, 
identify their strengths and weaknesses and to develop their metacognitive skills” (Topping, 
2009, p. 20). 

For this inquiry, the focus will be on peer-assessment, and more specifically, the ways in 
which the two stars and a wish technique can be used to support and progress pupils’ 
learning. 

 
Aims  
The main aims of this inquiry are to engage in professional, academic reading surrounding 
peer-assessment and record what happens when the two stars and a wish technique is 
introduced to pupils in the classroom. 
 
 
 
 
 



Methodology  
The inquiry took place over a 4-week period and began with a focus group of four pupils 
completing a questionnaire where they were asked about their thoughts on peer assessment. 
At the end of the investigation, pupils were given the same questionnaire to complete. 
Answers were then compared and analysed with the findings reported in this review. 

During the inquiry, a target and assessment display was created which included information 
and prompts to help the target group assess others’ work. The chart had both written and 
pictorial examples of the targets and encouraged the pupils think critically about the work 
they were marking by using the prompt questions, while also reflecting on the success criteria 
for the lesson.  

Pupils were encouraged to create their own success criteria at the beginning of each lesson 
after the learning intention had been explained to them. This motivated pupils to take an 
active role in their own learning while encouraging them focus and engage in the teaching 
and learning. At the end of the lesson, pupils were asked to swap their jotters with 
predetermined “assessment partners’ and provide their peers with two stars and a wish – two 
aspects of their work they liked or thought they had done well and a “wish” to set out next 
steps required to develop their skills/knowledge. Children were encouraged to match their 
feedback to the success criteria they created at the beginning of the lesson. Jotters were then 
returned, and pupils had time to read their feedback and discuss this with the marker.  

This process was repeated for all literacy lessons and pupils were encouraged to re-read their 
previous feedback before commencing a new piece of work. 
 
 
Findings  
Table one below details the answers provided by the pupils in the questionnaire before they 
were introduced to two stars and a wish as a peer assessment strategy. Table two reflects their 
answers upon completion of the inquiry.  

Table.1 Questionnaire results before introduction of two stars and a wish. 

Question Pupil 1 Pupil 2 Pupil 3 Pupil 4 

Does feedback from your peers 

help you improve your work? 

“No. I don’t 

think they 

can spot the 

mistakes.” 

“I’m not sure.” “Sometimes. 

My partner 

might be able 

to spot some of 

my mistakes.” 

“Sometimes. 

They will see 

the mistake and 

I can fix it 

straight away.” 

How confident do you feel 

commenting on others’ work? 

(scale of 1-10 where 1 is not 

very confident and 10 is very 

confident) 

 

4 

 

5 

 

9 

 

 

 

8 

 



Table.2 Questionnaire results after introduction of two stars and a wish. 

Question Pupil 1 Pupil 2 Pupil 3 Pupil 4 

Does feedback from your peers 

help you improve your work? 

“Yes. It 

tells me 

what to do 

next time.” 

“Yes. It helps 

me get better.” 

“Yes. They 

spot mistakes 

before I do.” 

“It helps me see 

what I need to 

fix – I like peer 

assessment.” 

How confident do you feel 

commenting on others’ work? 

(scale of 1-10 where 1 is not 

very confident and 10 is very 

confident) 

 

6 

 

10 

 

10 

 

 

 

9 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Fig.1                                                                              Fig.2 

Results before introduction of two stars and a wish.                         Results before introduction of two stars and a wish. 

                       

 

From the tables and pie charts above, 100% of the children who took part in the inquiry felt 
that the two stars and a wish technique had helped them significantly improve their work. 
Furthermore, all learners indicated that they felt more confident when assessing others’ work. 
However, after close jotter monitoring, observation and discussion with the focus group 
throughout the inquiry, it was clear that while the pupils were, at times, providing 
constructive feedback and reading next steps, they were few examples of progression in their 
written work. Learning conversations during the plenary reinforced this finding as children 
could rarely remember what they were trying to improve. 

Upon conclusion of the inquiry, pupils were invited to comment on their experiences. These 
are noted below: 

“I enjoy doing peer assessment. I think it helps me a little bit.” 

“I think I have improved my work a little. I enjoy doing peer assessment a lot.” 

“Peer assessment makes me feel good.” 

“I like to see what my partner thinks of my work.” 

From the questionnaire and resulting comments above, it is clear that the pupils enjoy using 
the two stars and a wish technique with some children experiencing an increase in their self-
esteem. They appear to respect their peers’ comments and are motivated to improve their 
work. However, such motivation appears to be lost throughout the lesson with very little 
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improvement in their individual work. It should be acknowledged that this could be a result 
of the short four-week time frame when the inquiry took place. It could be, that children 
require more adult instruction on using the technique while a longer investigation period may 
give children more time to improve their work. 

 
Conclusions  
The evidence from this inquiry suggests that pupils found the two stars and a wish technique 
a successful, enjoyable way to assess their learning. It is evident that pupils’ attitudes 
significantly changed resulting in a higher level of engagement from all involved in the focus 
group. Children could discuss the benefits of the technique and felt that feedback from their 
peers helped them progress their learning. With a longer time frame and further teacher 
instruction, children may have produced written work that reflected their engagement and 
increased motivation. 
 
 
Implications for Future Practice 
Conducting this inquiry has shown that pupils enjoy being active leaders of their learning. 
They can discuss and set their own success criteria in relation to learning intentions and 
respect the views and opinions of their peers. Implementation of the two stars and a wish 
assessment technique has demonstrated the value and importance of AiFL strategies. With 
further academic reading and research, I intend to develop and embed the technique in my 
everyday practice. This will involve providing pupils with the time and instructions necessary 
to allow them to fully understand the technique and how this can help them progress across 
the curriculum. 
 

References 

• ARG. (1999). Beyond the Black Box. Cambridge: University of Cambridge. 

• Bennett, R. E. (2011). Formative assessment: a critical review. Assessment in 

Education: Principles, Policy & Practice, 5-25. 

• Black and Wiliam. (1998). Raising Standards Through Classroom Assessment. Inside 

the Black Box, 1-14. 

• Clarke, S. (2001). Unlocking Formative Assessment. Oxon: Hodder Education. 

• gov.scot: The Scottish Attainment Challenge. (2016, October 19). Retrieved from 

Scottish Government: 

http://www.gov.scot/Topics/Education/Schools/Raisingeducationalattainment 

• National Council for Curriculum and Assessment, N. (2004). Assessment in Primary 

Schools., (pp. 2-48). 

• Topping, K. J. (2009). Theory into Practice. Peer Assessment, 20-27. 

• Vygotsky, L. (1978). Gauvian & Cole (Eds.) Readings on the Development of 

Children. Interaction Between Learning and Development, 33-40. 



• Wiliam, D. (2011). What is assessment for learning? Studies in Educational 

Evaluation, 3-14. 

	

Bibliography 
ARG. (1999). Beyond the Black Box. Cambridge: University of Cambridge. 
Assessment Reform Group. (2002, Ocotber 28). Retrieved from Association for Achievement 

& Improvement through Assessment: https://www.aaia.org.uk 
Bennett, R. E. (2011). Formative assessment: a critical review. Assessment in Education: 

Principles, Policy & Practice, 5-25. 
Black and Wiliam. (1998). Raising Standards Through Classroom Assessment. Inside the 

Black Box, 1-14. 
Clarke, S. (2001). Unlocking Formative Assessment. Oxon: Hodder Education. 
gov.scot: The Scottish Attainment Challenge. (2016, October 19). Retrieved from Scottish 

Government: 
http://www.gov.scot/Topics/Education/Schools/Raisingeducationalattainment 

National Council for Curriculum and Assessment, N. (2004). Assessment in Primary 
Schools., (pp. 2-48). 

Topping, K. J. (2009). Theory into Practice. Peer Assessment, 20-27. 
Vlachou, M. A. (2015). Does Assessment for Learning Work to Promote Student Learning? 

The England Paradigm. The Clearing House: A Journal of Educational Strategies, 
Issues and Ideas, 101-107. 

Vygotsky, L. (1978). Gauvian & Cole (Eds.) Readings on the Development of Children. 
Interaction Between Learning and Development, 33-40. 

Wiliam, D. (2011). What is assessment for learning? Studies in Educational Evaluation, 3-14. 
 
 
 

 

 

 

 


