
 

 
What happens when we use Exit Passes in the Classroom? 
 
Lyndsay Macfarlane 

Group 3D 
 
Rationale  
Exit Passes are becoming a prevalent tool in the classroom according to Marzano (2012), 
who highlights that in addition to prompting pupils to think about their learning, Exit Passes 
provide as a quick and easy instrument for gathering Formative Assessment information.  
Expanding on this, Marzano (2012) states that Exit Passes provide learners with structured 
opportunities to consider personal achievement of learning intentions and share any 
difficulties or challenges that they have found to have impacted on their learning. In the 
classroom, they are usually used to conclude learning experiences. As the name suggests, 
they can take the form of a small pass or ticket made from paper and often present a question 
to the Learners about the learning that has taken place. This can be a topic specific question 
to check understanding or a general question about the learner’s performance and 
achievement as described by Marzano (2012). 
 
Considering earlier information published by Black and William (1998) related to improving 
classroom assessment, Exit Passes appear to be a valuable tool in progressing learning as they 
provide teachers with an understanding of learners’ progress and difficulties from their 
perspective (p.2). As implementing quality assessment processes in the classroom remains to 
be a focus in Scottish education (The Scottish Government, 2011), the effect of Exit Passes 
for formative assessment presents as an interesting topic for enquiry. 
 
 
Aims  
The aim of this enquiry was to find out what happens when Exit Passes are used in the 
classroom. Considering the timescale available for this intervention, this one aim was agreed 
upon. 
 
Methodology  
In carrying out this enquiry, Exit Passes were introduced to a class of twenty-six, first level 
learners. As this was a new process for the learners involved, Exit Passes were only used to 
conclude IDL learning experiences. Upon being presented with an Exit Pass, learners were 
asked to indicate their achievement of the Learning Intention by circling a number from one 
to five; one indicating that they need more help, to five which indicated secure understanding. 
In addition to this, learners were asked to write a short sentence to explain the reason behind 
their judgement. This template was constructed following reference to Marzano (2012) who 
focusses directly on Exit Passes for Formative Assessment and shares that this type of 



question “can provide the teacher with clear guidance for further instruction” (p.80). The 
same Exit Pass template was used throughout the intervention period to allow for consistency 
and measurable results. Work completed by the learners during IDL lessons over this period 
was collected so that there was an opportunity for Exit Pass returns to be compared with each 
pupil’s actual performance.  
In addition to this, pupils completed a questionnaire at the beginning and at the end of the 
intervention period in order to observe pupils’ opinions about Exit Passes and their impact on 
their learning.  
 
Findings  
For the process of analysing what happened when Exit Passes were introduced to the 
classroom, five learners were randomly selected, and their responses have been recorded 
bellow.  
 
 08.02.2018 23.02.2018 07.03.2018 

Learner 1 
1 – 5 Rating: 
Comment: 

 
2 

“I was a bit confused 
on what to do with the 

written part” 

 
1 

“I didn’t fill all the 
boxes” 

 
5 

“I am more confident 
with my layers and 

climate” 
 

Learner 2 
1 – 5 Rating: 
Comment: 

 
 

 
4 

NO COMMENT 

 
5 

“I earned it to 5 
because I can tell you 
and write 3 words for 
smell, see, touch, feel, 

hear and taste” 

 
5 

“1. I can tell you the 
animals. 2. I can tell 
you the layers. 3. I 
can tell you what 

animals live in that 
layer” 

 
Learner 3 

1 – 5 Rating: 
Comment: 

 
3 

“I need more help for 
this” 

 
5 

“I didn’t finish but I 
still understand” 

 
4 

“I chose 4 because I 
am getting it now and 

understanding it” 
 

Learner 4 
1 – 5 Rating: 
Comment: 

 
3 

“I still don’t 
understand it too much 

so can you give me 
more help please” 

 
4 

“I’m almost there so 
help me fully 

understand please” 

 
5 

“I’ve loved todays 
learning it’s been 
amazing please do 

more” 
 

Learner 5 
1 – 5 Rating: 
Comment: 

 
3 

“I am okay with this 
lesson but I need a bit 

more help” 

 
5 

“I thought it was easy 
peasy because I 

already hear, touch, 
smell and taste stuff 
and I achieved the 
learning intention” 

 
5 

“I think I can tell you 
the layers about the 
climate and some of 
the animals at each 

layer” 



From these responses the following findings can be drawn:  
 

• Learners actively engaged with self-assessment and indicated when they required 
more support with achieving the Learning Intention. 

 
As evident on the first date of the intervention (08.02.2018), most of the learners selected 
stated that they require further support from the teacher to successfully achieve the Learning 
Intention. This highlights that the learners were actively engaging in self-assessment and 
were beginning to measure their achievement, however learners did not state a specific cause 
for their judgement. 
 

• Learners were beginning to use the language of the Success Criteria to support their 
self-assessment. 
 

As highlighted in bold, three out of five of the learners began to include their achievement of 
the Success Criteria in their responses on the Exit Passes. This may highlight that pupils are 
increasingly thinking about the Success Criteria as they reflect on their learning, a useful tool 
in engaging learners in quality self-assessment according to the Scottish Government (2011).  

 
• Learners seemed more confident in their progress by the end of the intervention 

period. 
 

As shown below, as the weeks progressed more learners indicated strong levels of 
understanding by circling number four or number five, unlike in previous weeks where 
numbers one, two and three have been circled.  
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Other Observations (pupils out with the focus group) 

• Questionnaires completed by the pupils at the end of the intervention period 
highlighted that Learners think the main purpose of an Exit Ticket is to share what 
they have learned with the teacher, rather than viewing them as a personal self-
assessment tool.  
 

• Some pupils commented on achievement of learning in other curricular areas; 
highlighting a sense of confusion around the purpose and use of the Exit Pass for 
some learners. 

 
Conclusions  
It can be concluded that Exit Passes can have a positive impact in the classroom. In engaging 
learners in self-assessment, this intervention has shown that exit passes can assist learners in 
reflecting on their learning by considering the extent to which they have met the learning 
intention. In addition to this, it can be suggested that by implementing a more structured 
means for self-assessment at the end of lessons through the use of Exit Passes, learners seem 
more confident in their progress and achievement.  
In terms of teacher Formative Assessment, Exit Passes are a useful tool for teachers to gauge 
how learners feel they have achieved their learning, however learners comments varied in 
content; some learners shared that they understand their learning and others added how they 
knew they could demonstrate an understanding.  
 
Implications for Future Practice  

1. Use exit passes with consistency over a greater period of time to make learners more 
familiar with the process. This will ensure that learners are reflecting on the intended 
learning intention in the focus curricular area.  
 

2. Adapt exit passes to include an area specifically for any information about difficulties. 
This could provide opportunities for teachers to use learners’ responses to directly 
impact future learning experiences and revisit the aspects that learners found difficult. 
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