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Abstract	
What	happens	when	we	use	Exit	Passes	in	the	classroom?	



	

 

Rationale 

The make up of the Curriculum for Excellence encompasses many strands, one in particular 
is that of assessment. Assessment is for Learning places the child at the centre of learning 
allowing ownership and responsibility towards creating appropriate next steps, this 
championed by Vygotsky as “assessment for development” (Hayward and Spencer, cited in 
Carroll and McCulloch 2014: 167). The use of Formative Assessment incorporates “sharing 
learning goals with pupils, involving pupils in Self-Assessment, effectively questioning 
pupils and providing them with effect feedback that informs the pupil of their next steps and 
how to take them” (Black and William, 1998:2). Building the Curriculum 2 (2007) advocates 
that practitioners’ behest power onto the child to promote engagement within assessment, this 
valuing the holistic aims and principles of the Curriculum for Excellence. Therefore, this 
Practitioner Enquiry set out to analyse the educational benefit that Exit Passes may have as 
means of Formative Assessment throughout learning. 

 

Aims 

The central research question for this investigation was to obtain qualitive research 
information on the following: 

“What happens when we use exit passes in the classroom?” 

 

 

Exit Pass 

An Exit Pass is an opportunity for each child to reflect upon their own learning. The Exit Pass 
comes on a piece of paper and poses a question relating to the foregone learning. This 
provides each child the opportunity to evaluate and create assessment of their own learning. 

Methodology 

The Practitioner Enquiry was undertaken throughout a four-week period within a Primary 
Five classroom, comprising of thirty-two children. This cohort consisted of children with 
Visual Impairment, Social Welfare issues and Additional Support Needs. 

To maintain consistent variables, Numeracy was used as the core subject for the enquiry. 

Firstly, the children completed a questionnaire which consisted of both open and closed 
questions. The questionnaire set out to ascertain a pupil understanding and opinion of exit 
passes throughout learning (Appendix A). This initial piece of evidence paved way for the 
Practitioner Enquiry. 

Exit Passes were used as a main feature throughout this enquiry (Appendix B). The Exit Pass 
was designed with consideration given to the differentiated ability within the classroom, an 
Exit Pass accessible to all children. Within the plenary of the lesson, the children were 



encouraged to assess their own learning both individually and honestly in relation to the 
shared Learning Intention and Success Criteria. The children would then place their self-
assessed Exit Pass into a designated box, this allowing each child to complete the assessment 
honestly without worrying about the stigma that may surround a lack of understanding from 
peers. Exit Passes were then reviewed by the teacher at the next suitable opportunity which 
was used to inform and enrich planning. Thus, ensuring that learning and teaching was 
suitable for the need of all children. 

The research element of the Practitioner Enquiry concluded through means of a focus group. 
Six children were selected, with this group representing children from the three ability 
groupings throughout Numeracy within the class. This exercise aimed to gather evidence 
relating to the child’s own perception of the benefit of exit passes as a method of improving 
learning for their own level of work. 

Findings 

Through analysis of the evidence, a varied response was evident as detailed below. 

Questionnaire Pre- Enquiry 

The response from the questionnaire highlighted that the children, for the most part, did not 
have an understanding as to the concept of an Exit Pass. Out of the thirty children present 
questioned on that day, only seven expressed an understanding of what an exit pass is. 

Furthermore, question six on the questionnaire gave the children the opportunity to express 
the channels in which they like learning to be assessed through. The graph below illustrates 
the founded results: 

 

The analysis of this evidence demonstrates that on the whole, children prefer assessment 
generated by the teacher. Self-assessment is a strategy liked by eighteen of the thirty children 
(sixty percent), in contrast to peer assessment that was preferred by only nine of the thirty 
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children (thirty percent). One child expressed ‘other’ throughout the questionnaire, with a 
comment of: 

“I like taking my jotter to Mrs Dunn” 

This finding can be categorised into the ‘speaking to the teacher’ category. 

Qualitative Data of Exit Passes 

The use of the Exit Pass allowed all children the opportunity to evaluate their own learning 
and understanding in relation to the Learning Intention of the lesson. From observations, the 
children enjoyed the use of emojis throughout learning and found this approach easier to link 
to their own feelings.  

However, practitioner judgement cannot be undervalued and throughout this enquiry I found 
on several occasions that the evaluation of the child did not coincide with my own 
practitioner judgement and practical work of the child. Peer pressure and the perceived 
necessity to be included for each child, I believe, impacted upon self-assessment where the 
child would find it easier to fabricate a level of understanding instead providing an honest 
assessment of their learning in instances where need of support was required. It is therefore 
important that practitioners do not use Self-Assessment, such as the Exit Pass, solely to 
influence teaching and learning but incorporate practitioner pedagogy and judgement to 
enhance learning. 

Concluding Focus Group 

Initially, the focus group started with questioning similar to the first questionnaire. Following 
this, the children had the opportunity to voice their own opinion on exit passes and 
assessment as a whole. A range of notable findings are detailed below: 

“I liked that I could link my learning to the emoji” 

“Sometimes when I didn’t get it I would just put the same emoji that everyone else put” 

“I liked that you looked at what I wrote and then talked to me about it or helped me the next 
time” 

“When I didn’t get it I just pretended that I did so that I was the same as everyone else” 

From this data it evident that the children liked the notion of assessing their own learning 
through means of emoji’s. However, it is important to recgonise that the children enjoyiong 
the process does not specifically mean it is beneficial to their education. This can be seen in 
the aforementioned comments expressing a lack of understanding around the Exit Pass but 
also the observation of children fabricating understanding to fit with that of their peers. 

Conclusion 

To conclude, it was evident that there were multiple factors that impacted upon the use of 
Exit Passes within the classroom. Firstly, and an important facet of successful learning, was 
that the children enjoyed the structure of the Exit Passes. The child friendly emoji design 
made the Exit Pass accessible to all levels of learners. It was evident that the Exit Pass 
provided each child with the opportunity to asses and evaluate their own learning. However, 
as mentioned previously, it was evident that my own practitioner judgdement did not always 



correlate to the assessment of the child. Thus, where a child did not have the confidence to 
accurately reflect and asses their own learning in fear of embarrassment or condemnation 
from their peers. This therefore, does not provide accurate practitioner feedback and in turn 
effects tailored, progressively planed teaching and learning. 

 

Implications for Future Practice 

This short practitioner enquiry has given me the opportunity to develop an enhanced 
understanding and appreciation of Assessment is for Learning. Allowing children the 
opportunity to actively engage in evaluating their own learning can provide practitioners with 
a holistic assessment of strengths and areas needed for support, this in turn influencing 
planning and teaching. 

At this point, I recognise that this short enquiry has provided a snap shot into the benefits of 
Exit Passes for learning. Therefore, this is a model that I will continue to explore within 
practice to ensure that each child has ownership throughout learning. 
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Appendix A 

Exit	Pass	Questionnaire	
Name	 	
	

1.	

Do	you	know	what	an	Exit	Pass	within	learning	is?	

Yes	 No	
	 	

	

2.	

Have	you	ever	used	an	Exit	Pass?	

Yes	 No	
	 	

	

3.	

After	learning,	do	you	always	know	what	you	have	learned?	

Never	 Sometimes	 Always	
	 	 	
	

4.	

After	learning,	do	you	ever	have	any	questions	you	would	like	to	ask?	

Never	 Sometimes	 Always	
	 	 	
	

5.	

Do	you	ever	share	your	learned	with	anyone	out	with	the	classroom?	



Never	 Sometimes	 Always	
	 	 	
6.	

How	do	you	like	to	review	your	own	learning?	(Tick	any	of	the	
following	examples	and	leave	a	short	comment	why)	

Written	teacher	
comment	

	 	

Speaking	to	the	teacher	 	 	

Self	assessment	 	 	

Peer	assessment	 	 	

Other	 	 	

	

If	you	ticket	other,	please	describe	what	you	mean:	
	
	
	
	
	

	

Thank	you	for	completing	this	survey!	
	

	

	

	

	



Appendix B – Exit Pass 

 

Exit	Pass	-	Numeracy	
I	get	It!	 I	have	a	question	 I	need	a	bit	more	

time	
	

	
	

	

	

	

	

Review	my	learning…	

 


