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Rationale  
This practitioner enquiry was focused on promoting positive behaviour within the classroom. 
As a secondary practitioner I have found that low level disruptive behaviours can have a big 
impact on the learning environment and the teaching and learning within a classroom. 
Throughout the education community there has been a lot of research into improving 
behaviour and eliminating disruptions of lessons.  
 
Urdan and Schoenfelder (2006) stated that positive relationships and effective behaviour 
management strategies are key to creating a positive learning environment.  This is supported 
by research that states reward systems for positive behaviour are effective in promoting a 
positive learning environment (Payne 2015).  
 
After considering a range of possible strategies it was decided that ClassDojo would be used 
to promote positive behaviour for this enquiry. ClassDojo is designed as a communication 
tool to help modify pupil behaviour by promoting and rewarding positive behaviour. All 
pupils are assigned a personal character for representation. Each character or the whole class 
can be rewarded or deducted points.  This can help create a community within the classroom 
for pupils. Shan, Li, Shi, Wang and Cai (2014) found that students are more engaged and 
enthusiastic about learning when their teacher creates a community within the classroom. 
 
This enquiry introduced two types of rewards, an individual reward for each pupil and a 
collective reward for all learners, this helps build community within the class as pupils are 
working towards a common goal. There is evidence to suggest that pupils having 
responsibility for their own learning can improve behaviour and encourage them to be 
motived and more focused (The Scottish Government 2017). Pupils are individually 
accountable for their actions, but these have an impact on the outcomes for the whole class 
(TES 2017). 
 
Aims  
The aim of this small-scale classroom based practitioner enquiry was to investigate whether 
using ClassDojo would have an impact on pupil behaviour in BGE classes.  
 
Methodology 
This enquiry was carried out with a class of 30 S3 pupils during Maths over a four -week 
period. The pupils attend Maths four times a week and are set in terms of ability. 



 
The quantitative and qualitative data was collected using a variety of methods including; 
pupil feedback and discussion, recording incidents of disruptive behaviour and interruptions, 
teacher observations and a learner questionnaire. 
 
Weeks 1 and 2 
During the first two weeks no new behaviour strategies were introduced within the class. 
Interruptions and incidences of disruptive behaviour were noted and recorded by the teacher 
during each lesson. This data was recorded and can be used to measure the effect of the 
introduction of ClassDojo. 
 
Weeks 3 and 4 
ClassDojo was introduced to pupils at the beginning of week 3. Pupils were shown their 
individual monster characters and it was explained that pupils could earn points as 
individuals and as a whole class. Pupils were given incentives to encourage them to collect as 
many points as possible, when they reached 40 individual points they could choose a personal 
prize and when the class reached 1500 collectively they could get a whole class reward. 
 
The teacher explained the behaviours that would be rewarded and sanctioned. This allowed 
the relevant disruptive behaviours to be highlighted and pupils to be acknowledged for 
positive behaviours they display. The pupils were given time in small groups to discuss the 
rules they were keen to introduce and these were shared with the class. The rules that were 
agreed upon were added to the list and were given a specific number of points that could be 
gained or lost. Some of the behaviours that were rewarded were; being helpful, being on task, 
following instructions, handing in homework on time and completing class tasks. The 
behaviours that lost points and were sanctioned were shouting out, homework not being 
handed in or completed and distracting others. 
 
During the following two weeks incidences of disruptive behaviour and interruptions were 
recorded in a similar manner to the first two weeks of the enquiry.  
 
At the end of week 4 pupils completed a short questionnaire about their experiences using 
ClassDojo. They were asked about their views developing their own rules, the collective 
responsibility of winning points as a class and their opinions on any changes they noticed 
during the two weeks of using ClassDojo. 
 
Findings  
During weeks 1 and 2 the number of disruptive behaviours and interruptions recorded were 
consistent. Before ClassDojo was introduced pupils were reminded that their behaviour had 
an impact on their own learning and the success of the class as a whole and agreed sanctions 
were implemented.   
 



The introduction of ClassDojo produced very positive results. The quantitative data below 
shows that the number of recorded incidences of disruptive behaviour and interruptions 
decreased during the weeks 3 and 4.  
 
The table below shows the average number of interruptions in each class during the weeks. 
 

Week 1 Week 2 Week 3 Week 4 
12 13 8 6 

  
This table shows that the average number of interruptions was similar for weeks 1 and 2 then 
for weeks 3 and 4. The average number dropped during the final two weeks when ClassDojo 
was introduced. 
 
At the end of week 4 pupils completed a short questionnaire on their experiences of 
ClassDojo being introduced. There were positive responses to these questions and pupils 
were more engaged with the rules within the classroom and aware of their own and others’ 
behaviour throughout lessons. The questions asked was, do you feel ClassDojo has affected 
behaviour in class? Pupil A responded “It was good we got to make up rules so we could get 
points. Because we made the rules up it made me remember them more. We all wanted to get 
a prize for ourselves and for the class so we tried to get everybody to behave in the class.’ 
 
Overall, pupil feedback and results from the questionnaire showed that pupils enjoyed having 
an input in making the rules and negotiating the relevant rewards and sanctions for each. 
They responded well to having personal responsibility to gain points and enjoyed the 
challenge of completing with others in the class. Pupils enjoyed working together as a class 
towards a common goal.  
 
Teacher observations noted an improvement in behaviour throughout the enquiry, this was 
recognised in a variety of tasks. Pupils were more helpful, encouraging and engaged due to 
the prospect of earning more points.  
 
The feedback and questionnaire responses showed that pupils were keen to continue using 
ClassDojo and had a more enjoyable learning experience when they were working towards a 
common goal.  
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Conclusions  
This enquiry investigated whether introducing ClassDojo would have an effect on the 
behaviour of an S3 Maths class. From the quantitative data collected it is clear that there were 
less interruptions during lessons and incidences of disruptive behaviour reduced when 
ClassDojo was introduced. Overall, pupils displayed less disruptive behaviour and there 
fewer interruptions during classes. The quantitative data collected suggests that pupils were 
fully engaged in the behaviour strategy and enjoyed the experience. Pupils felt their opinions 
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were valued as they had an influence in the decisions about class rules and what rewards and 
sanctions were involved. There was a notable positive difference in the behaviour of pupils. 
Pupils were aware they were working towards a common goal and they wanted to contribute 
to the total score. They were also aware of their individual score and wanted to achieve their 
own personal prize. 
 
Implications for Future Practice 
The process and results from this enquiry have been shared within the Maths department and 
other teachers have introduced the tool. This investigation and results will be presented to the 
Senior Leadership Team and other colleagues at an upcoming twilight CPD event on the 
benefit of practitioner enquiry.  
 
Throughout this enquiry it became clear that pupils were interested in improving their own 
learning environment. Engaging pupils in discussions and acknowledging their opinions 
should be encouraged as it increased pupil confidence and gave them ownership and 
responsibility for their own learning.  
 
The improvement in disruptive behaviour was notable. Pupils were kinder and were keen to 
help others within the room. Using ClassDojo consistently with a class can have a positive 
impact on their behaviour and allow pupils to be aware of their own behaviour as well as 
influence the behaviour of others. It can be implemented for a range of issues that are 
relevant to each class and the rewards can be varied to ensure there are relevant incentives.  
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