
                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                      

 

What happens when a Social Intention is introduced as part of the Learning Criteria? 

 

Megan Craig 

Group 2D 

 

 

Rationale 

“Student-centred teaching is one way of promoting student engagement, and cooperative 

learning is another” (Herrman, 2013, p173) 

Cooperative learning, or group work, is a learning and teaching experience implemented 

within various schools in Scotland. Cooperative learning allows individuals to work with 

others to achieve both individual and group learning outcomes (Johnson and Johnson, 1989). 

This suggests that how an individual participates within cooperative learning opportunities 

will determine the extent of the group outcome. Herrman (2013) claims that, according to this 

theory, cooperative learning is at its most effective when pupils believe they are sharing 

similar goals, and “when the individual members’ goals are positively dependent on the 

actions of the group” (page 176). A common goal for all within the group is to reach a social 

intention – one which focuses on establishing and demonstrating particular social skills (e.g. 

contributing to the best of my ability). If students have trouble with communicating, or do not 

have the basic skills to do so, cooperative learning can provide a channel through which to 

build and develop these skills. In today’s society many children communicate via technology 

and struggle when participating in face-face interactions as they lack basic social skills. 

These skills can be established through the development of a social intention within a 

cooperative learning experience, which will frame the social interactions between pupils and 

allow for promotive interaction to reach the shared goal whilst developing them socially 

(Goodwin, 1999). 

 

Aims 

To evaluate the impact of setting a social intention on pupils’ ability to: 

− Display intended social behaviours (e.g. good listening) 



− Work co-operatively with their peers 

Methodology 

The research took place over a 4 week period with 27 Primary 3 pupils. The children were 

organised randomly into mixed ability groups consisting of 6 groups of 4 pupils and 1 group 

of 3 pupils. The children had experienced cooperative learning prior to this research so it was 

not unfamiliar to them. As this study was to focus on the impact of a social intention I 

decided to structure the first lesson without a social intention. Each lesson, following the first, 

had a different social intention and the pupils worked in the same groups in each lesson. The 

social intention was discussed with the class prior to the task beginning and the desired 

behaiours associated with the intention was discussed (e.g. what good listening looks 

like/sounds like). During these cooperative learning lessons, pupils were assessed in a variety 

of ways which allowed for identification of the impact of social intention within a 

cooperative learning environment. The structure can be identified as follows: 

 

Lesson Social Intention Assessment Method 

1 N/A Observation 

2 I can listen to others Self-assessment (2 stars and a wish and fist 

of 5) 

3 I can contribute to the best of my ability Graffiti boards 

4 I can respond to what’s been said Active Listening from teacher in group 

conversations 

5 I can take turns Peer assessment (2 stars and a wish) 

 

 

Findings 

It was clear via the use of various assessment techniques that the introduction and focus of a 

social intention (demonstrating a social skill) made a beneficial impact on the social 

involvement of each pupil, resulting in more effective group work. The children were 

observed as being more involved in the lessons 2, 3, 4 and 5 in comparison to lesson 1. 

 

These comparisons showed children to be more focused on engaging with the social intention 

and thus demonstrated the desired social skill. This, in turn, allowed for a more successful 

achievement of the learning criteria and group goal as pupils were more determined to work 



together. Particularly, during lesson 4, it allowed the teacher to be involved with pupil 

conversations and witness their responding to others. This overcame a possible implication of 

the study which may suggest children to be demonstrating the social skill but not be on task 

with the required academic aspect of the lessons and allowed assessment of their knowledge 

and understanding through the use of the social skill. Moreover, self-assessment in lesson 2 

(Appendix A), as well as peer-assessment in lesson 5 allowed for understanding of how the 

pupils felt they and their peers cooperated. 

 

Conclusions 

The research and findings showed that focusing on a social intention can, to an extent, 

develop social skills within cooperative learning. The children were able to display a 

particular social skill effectively, allowing for better team work and contribution to the group 

task. Observations and assessment methods implemented during all lessons allowed me to 

witness that the children were more engaged with others when a social intention was made a 

focal point of the lesson, which in turn developed positive relationships between the children.  

 

By providing children with a social focus (via a social intention) it encourages pupils to 

demonstrate the desired social skill in their cooperative work and, in turn, enhances the 

success of the cooperative work due to their inclusion of necessary social behaviours to do 

so. 

 

Implications for Future Practice 

Sharing the results with colleagues, probationers and the professional enquiry group will 

allow others to see the benefits of cooperative learning being used to develop both academic 

and social skills. Given that the results of the practice were positive and highlighted the 

advantages of cooperative learning, as well as bringing to my attention how well the children 

in my care worked together, cooperative learning should be continued to be used within 

variety of curricular areas to strengthen understanding, social skills and relationships within 

the class. However, it must be highlighted that successful cooperative learning is dependent 

on a positive group dynamic. Fortunately the dynamics within the groups studied were 

strong, however this may prove a possible barrier for effective cooperative learning if a child 

may struggle to engage socially with others or if initial group dynamics are poor. 
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