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Rationale 

During the enquiry group discussion, there was a consensus agreement that growth mindset is 
important in both primary and secondary schools. Therefore, our enquiry was based upon 
this. My class, in particular, require constant encouragement and support in order to progress 
and achieve their learning. Carol Dweck states that pupils’ mindset “plays a key role in their 
motivation and achievement, and that if we change students’ mindsets, we can boost their 
achievement” (Dweck, 2015). My school is currently involved in the Scottish Government 
National Attainment Challenge and our current focus in on raising attainment through nurture 
as a priority. There is evidence to suggest that developing a growth mindset in the classroom 
can help to enhance confidence and self-esteem creating a positive, nurturing classroom 
environment which, in turn, has a positive effect on pupil motivation, attainment and lifelong 
learning.  

 

Aims 

To identify if providing immediate feedback to pupils within a numeracy setting would 
change their mindset, increase motivation, self-esteem and overall confidence. 

 

Methodology 

This research was carried out over a four week period in a Primary 2 class during numeracy 
tasks. To begin with, the pupils were asked to think about how they felt when they receive 
immediate feedback: do they like it or do they not and why. During a numeracy lesson the 
pupils were circulated whilst working and given immediate feedback based on their task, 
engagement and effort. At the end of the lesson pupils were asked to write their thoughts on a 
post it note and stick it on the board where a happy and sad face were drawn (Fig 1). 

From this observation 4 pupils were chosen that were going to be my focus for the enquiry. 
Two highly able pupils were chosen and two pupils who require additional support were also 
chosen. Throughout the four weeks pupils were given immediate feedback in a variety of 
ways such as verbal feedback and written feedback either in jotters (star and a wish) or 
feedback stickers were handwritten and the pupils wore home. There was a particular focus 
on providing positive and constructive feedback based on the pupils’ efforts rather than the 
quality of their work. A variety of evidence was collated which ranged from routinely 
occurring and specifically undertaken. It was helpful to keep a reflective journal to record any 
evidence and general observations. This aided reflective practice to improve learning and 
teaching in the classroom.  

Evidence was gathered through: 



• Observing pupils during lessons and evaluating the impact of providing immediate 
feedback on their motivation and engagement and noting this in reflective journal 

• Assessing the impact of immediate feedback on pupils written work 
• Formative assessment from pupils gathered by exist passes. 
• Taking photographs of written work and feedback from pupils. 

Throughout the enquiry, the wellbeing and the learning of the pupils was kept at the 
forefront.  

Figure 1 

  

 

 

 



Findings 

Pupils’ responses regarding the effect of immediate feedback indicated that all pupils 
experienced happiness and liked receiving it. Pupils were asked to write reasons on the post it 
notes and the responses varied. They varied from responses such as “I like knowing my work 
is good” and others saying “I know what I need to do to get better.” Their responses were 
very interesting as they differed from expectations as it could be said that some pupils in the 
class would not like feedback as they would maybe feel they are being challenged. However, 
all children agreed it is beneficial to support them in their learning.  

 

As the enquiry progressed more interesting information from the pupils about receiving 
immediate feedback was identified. Observations were undertaken on the pupils’ jotter tasks 
and it was clear that they were using the immediate feedback to improve the standard of their 
work. Therefore, responding well to receiving immediate feedback. For example, one pupil 
did not get many answers correct on a maths task. This was discussed with the pupil and it 
became clear they were getting confused with the maths strategy they were implementing. 
After discussing the pupils work and the maths strategy, the pupil was able to identify their 
mistake and rectify this. In a follow up lesson, it was clear the pupil had administered the 
correct strategy and answered the majority of the sums correctly. By looking at the focus 
group jotters, it was clear that all pupils’ work had improved by responding to the feedback 
given. Through classroom observations, it was evident that pupils were motivated and 
engaged during lessons as they were striving to improve on the standard of their work, based 
on the immediate feedback given. However, some more of an improvement than others.  

 

Conclusions 

Providing immediate feedback to pupils appeared to positively impact pupils’ motivation, 
engagement and self-esteem and it was clear that pupils began to develop a growth mindset. 
This was clear for the pupils in the focus group and also with the whole class. Different forms 

How	do	you	feel	when	I	provide	you	with	immediate	
feedback?	

Happy	 Unhappy	



of immediate feedback were given however it is identified that all methods had a positive 
response. Through observations, the formative strategy of “star and a wish” at the end of a 
jotter task had a significant impact on the standard of the pupils’ work and a significant 
impact on their motivation, self-esteem and engagement. This is due to the effort which 
pupils shown to do “good work”. Also, from evidence, the pupils identified that they liked 
immediate feedback as it made them feel good.  

 

Implications for Future Practice 

From the beginning it became clear that pupils responded very well to receiving immediate 
feedback. It also changed my own practice as rather than focus on the pupils who required the 
most support during lessons, I circulated as many pupils are possible to support and 
encourage by giving immediate feedback based on their efforts. This meant that the pupils 
who usually get on with their work were receiving direct feedback from myself and as a 
result noticed an increase in their motivation and self-esteem as pupils were proud of their 
work. It also benefited the pupils in my class who struggled with getting answers/work 
incorrect. I ensured my feedback was positive and reminded them that it just means that they 
are being challenged which is an aim as it means there brain is getting stronger. In the end, 
these particular pupils were heard saying “I made a few mistakes but that means that I’m 
being challenged and I will know what to do next time.” 
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