
	

	

	

‘What happens when ‘Think, Pair & Share’ is used to improve engagement 

and challenge all pupils to think?’ 

Melissa Burke  

Group 2G 

Rationale  

As educational professionals, it is our goal to deliver the best learning and teaching 

experiences possible within the classroom. As a group, we have noticed that pupils can 

sometimes become disengaged during questioning within lessons when they are not actively 

participating in the discussion. We were interested in how we could improve engagement 

within our own classrooms, and we decided that using a Cooperative Learning strategy, such 

as ‘Think, Pair, Share’ (TPS), would be an effective way to increase motivation by 

challenging all pupils to think. Cooperative Learning involves students working in small 

groups towards a common goal in order to increase their own and other students’ 

understanding (Johnson & Johnson, 1999). TPS is a Cooperative Learning strategy that 

challenges pupils by allowing them time for independent thinking, time for sharing with a 

partner and time for sharing back to the class as a whole (Carss, 2007). It has also been 

argued that, “in order to ‘grow’, a complex thought system requires a great deal of shared 

experience and conversation” (Rowe, 1986: 43). In their studies, Yeager and Dweck also 

found that “good strategies, and help from others, help students to become more resilient when they 

encounter rigorous learning opportunities presented to them” (Yeager & Dweck, 2012: 306). 

Therefore, the focus of this enquiry is to assess these claims and analyse the effects of using 

TPS in the classroom, as a way of improving learner engagement and independent thinking. 

Aims 

The aim of this enquiry was to analyse the impact of TPS on pupil engagement and assess if 

the findings of the enquiry support or challenge the use of TPS in the classroom. This was to 



be achieved by implementing TPS and monitoring the quantity and quality of responses over 

a period of time.	

Methodology 

The enquiry took place over a four-week period during four individual lessons with a mixed 

ability S2 Social Subjects class of thirty pupils. By carrying out this study with this mixed 

ability class, it ensured consistency throughout my enquiry. In terms of data gathering, a 

range of methods were used. Teacher observation, the use of anonymous exit passes and a 

record of raised hands allowed me to assess learner engagement when using TPS within the 

classroom. In addition to this all pupils participated in an anonymous questionnaire at the end 

of the enquiry (Table 2), this allowed me to analyse the overall impact that TPS had on 

individual pupils. 

During week one of the enquiry, questions were asked without the implementation of TPS. 

This provided me with a baseline to analyse the effects of using TPS when questioning, in 

comparison to questioning without TPS. This was followed by three weeks of TPS being 

incorporated into lessons when questioning. This allowed me to draw a comparison and 

assess whether TPS actually increased engagement and if it was effective in challenging all 

pupils to think. This also allowed me to assess whether pupil confidence increased over time. 

Ethics was considered for this enquiry, but as all feedback remains anonymous, it was not a 

concern for this enquiry.  

 

Findings 

The findings of the enquiry appear to show a direct correlation between the implementation 

of TPS and the quantity of student responses in the classroom. However, the findings also 

demonstrate that sometimes pupils can go off task when having conversations with their 

partner. In the first week of the enquiry, questioning was used in the classroom without any 

TPS or wait-time. The number of hands raised after questioning was 3 in total. However, 

when TPS was used, the number of hands raised increased quite considerably. The table 

below shows the increase in the number of responses over the four-week period: 

 

 



Table 1: Comparison between numbers of hands raised when not using TPS (week 1) and 

when using TPS (weeks 2-4) 

 

Week	

 
Number of Hands Raised	

 
1	

 
3	

 
2	

 
6	

 
3	

 
8	

 
4	

 
12	

	

The above table was used to record hands in response to one developed question per lesson. It 

is evident from Table 1 that by the end of the four-week period, pupils were becoming more 

confident with the implementation of TPS within the classroom, which encouraged more 

pupils to raise their hands. In addition to this, anonymous exit passes were used at the end of 

week 3 to gauge the pupils’ feelings towards TPS. The following question was asked; ‘Does 

using ‘Think, Pair, Share’ in the classroom help you feel more confident when answering 

questions?’ Pupils were instructed to write a ‘yes’ or ‘no’ answer on a post-it, followed by a 

reason why. Out of the 30 pupils within the class, 27 agreed that TPS helped them feel more 

confident, with only three claiming that they felt confident enough to answer without TPS. 

Responses highlighted that not only did confidence increase but also engagement, as there 

was an element of enjoyment: 

 ‘Yes, I think that TPS is effective because I get to share my answer with my partner to 

 see if my answer is right’ 

 ‘Yes, because it makes it more fun’ 

On the other hand, three pupils within the class disliked the intervention, with one stating; “I 

can manage fine on my own without TPS”.  



Teacher observation further revealed that pupils are keen to share their answers with their 

partners, which also helps pupils come up with additional ideas. The questionnaire (Table 2) 

also revealed that 20 out of the present 26 pupils felt more confident and motivated when 

TPS is used within the classroom, demonstrating how using TPS can have a positive impact 

on pupil engagement. However, teacher observation also revealed that pupils tend to go off 

topic after approximately one minute of discussion with their partner. In the questionnaire 

used at the end of the enquiry, 9 pupils out of the present 26 admitted that they can 

sometimes go off topic during TPS. In addition to this, 10 out of the 26 present pupils also 

revealed that they still do not put their hand up even if they know the answer to the question, 

showing that TPS is not effective in increasing the confidence of all pupils.  

Table 2: Pupil Questionnaire 

QUESTION	 Agree	 Disagree	

I put my hand up every time I know an answer.	   

I feel confident to put up my hand even if I think my answer could 
be wrong.	

  

I feel more confident when I have a partner to think with before 
answering.	

  

I feel that using TPS helps me to feel more motivated to 
contribute to discussions in class.	

  

I can sometimes go off task during TPS and chat to my partner 
about other things.	

  

I answer out more in class when TPS is used by my teacher.	   

I feel confident answering out in class without using TPS.	   

 

Conclusions  

To conclude, it is clear that using TPS as a cooperative learning strategy during questioning 

can have a positive impact on learners. The findings of this enquiry demonstrate that more 

pupils were engaged, proving that the strategy has the potential to challenge all pupils to 

think independently, before sharing their thoughts with their partner.  

Using TPS has many benefits as pupil confidence increases, and pupils can learn from their 

peers. Some pupils within the class still remained reluctant to put their hand up when 



answering questions or feeding back to the whole class, however, since using TPS I have 

noticed an increase in participation in class discussions from pupils who would not normally 

participate.  

Implications for Future Practice 

The results of this enquiry will be shared with my colleagues to inform future best practice 

within the department. I believe this strategy is an excellent way to challenge all pupils to 

think, however, results show over half of the class still do not feel confident enough to put up 

their hand up when they know an answer. Therefore, in future, I would like to explore what 

can be done to change this and ensure that every pupil feels confident enough to answer out 

in class. Perhaps using TPS over a longer period of time would increase pupil confidence 

within the classroom, as this enquiry was only carried out over a short period of time. In 

addition to this, I would like to assess the impact of TPS on different age groups, as this 

enquiry focused on one S2 class. It is evident that TPS is a strategy which can have excellent 

benefits, and therefore, is one which I will incorporate into my lessons to ensure the best 

possible learning and teaching is taking place throughout my career. Carrying out this 

enquiry demonstrated to me the benefits of engaging in professional enquiry in order to 

improve my own practice. I understand the importance of “engaging in life-long professional 

enquiry to advance expertise” (3.4.2, GTCS, SfR, 2012: 17) and I am eager to continue to 

advance my career by engaging in enquiry in the future.  
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